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Introduction 
 
This free pdf download describes a composition assignment that I have used successfully during 
my years of teaching at Ohio University. 
 
Other teachers are welcome to download and read this pdf file and decide whether this 
assignment will work in their classes. Of course, other teachers may modify the assignment as 
desired for their classes. 
 
The pdf file is divided into two main sections following this brief introduction.  
 
First is a description of the assignment. Of course, teachers can modify the assignment as they 
wish.  
 
Following that are some examples of argument papers. Teachers may print them and use them as 
examples for their students.  
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What Do I Have to Do for the Argument Paper? 

Teacher’s Expectations 
 
What are your teacher’s expectations for the Argument Paper? 
• You will start writing this paper at least five days before it is due. 
• You will spend at least five hours on this paper. 
• You will revise this paper at least once. 
• You will get feedback on this paper from at least one other person outside of class. 
• You will proofread this paper at least three times. 
• You will run a spelling check on the final draft of this paper. 
• You will use the MLA format (or the format that is used in your major). 
• You will have a Works Cited List format (or Bibliography). 
• You will have between five and fifteen items in the Works Cited list (or Bibliography). 
• You will write a paper that has between 1,250 and 3,000 words. (You may write more than 
3,000 words if you like.) 
• You will write a new paper specifically for this course, not lightly revise an argument paper 
you have already written. 
• You will (at least briefly) write about your own personal experience in this paper. 
 
Benefits 
 
You will write an argument paper. By doing so, you will have a chance to learn more about how 
to persuasively write arguments, do research, and how to correctly cite your sources. You also 
have a chance to investigate a topic of interest to you. I recommend that you choose an argument 
topic that is relevant to your career. 
 
Paper Requirements 
 
You may choose your topic for this argument paper; however, your topic must meet my 
approval. 
 
Your argument paper need not be huge. It will be between 1,250 and 3,000 words. Include a 
word count on the final draft of your paper.  
 
You cannot plagiarize what someone else wrote. 
 
You must use some personal experience (at least briefly) in your argument paper; for example, 
you may decide to write for or against the use of school uniforms in high school. In doing that, 
you may write your personal experience in high school. I don’t want your paper to be a 
graveyard of quotations from the writing of other people. I want you to care about what you 
write. 
 
You must use in your argument paper information that you have researched. For example, if you 
are writing about school uniforms, you may quote the opinions of students and teachers. 
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You may use the MLA format. You may have a Works Cited list (or Bibliography). You must 
have between five and ten items in the Works Cited list (or Bibliography). (You may use the 
format that is used in your major.) 
 
Whenever a paper is written in the MLA format with in-text citations and a Works Cited list, the 
audience is academic: either your teacher or the readers of a research journal. In this case, your 
reader is your teacher. You need to convince me that you can write a good argument for what 
you believe, that you can bring up and rebut objections to what you are arguing, that you can 
write in an interesting way (writing about your personal experience helps you to do that), that 
you can do research, that you can use an academic format, that you can use in-text citations, and 
that you can write a Works Cited list using the MLA format. (You may use the format that is 
used in your major.) 
 
Articles You Can Write 
 
Argumentative  
 
Many students will write a straight argument paper that gives a serious argument for or against a 
particular opinion or position. You may write about the classic argument topics: abortion, 
euthanasia, etc. Remember that you must use personal experience in your paper. You may write 
about your own abortion or about the abortion of a student in your high school. If you are 
squeamish about doing that, you need to choose a different topic. Other examples: 
 

Abortion: The Right Choice in Some Situations 
Drug Testing: Ohio University Ought to Implement it for Both Employees and Students 
Students and Alcohol: Lower the Legal Drinking Age to 18 

 
Evaluations or Reviews 
 
An evaluation or a review is an argument. For example, in your paper you may argue, “South 
Park is an excellent satiric television program that can be profitably viewed by thinking adults.” 
Other examples: 
 

Mad Men: A Television Sitcom for Thinking Adults 
[Insert Title Here]: The Worst Television Program Ever 
Buffy the Vampire Slayer: What It Teaches Viewers About Good and Evil 

 
Sports 
 
Sports can be an excellent source of argumentative and evaluative topics. For example:  
 

Hank Aaron or Babe Ruth: Which is the Greatest Baseball Player of All Time? 
The 1929 New York Yankees: The Greatest Baseball Team of All Time 
LeBron James: Better Than Michael Jordan 
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Sample Topics 
 
Sports 
 
If you want, you can argue that athletes ought to be allowed to take steroids after age 18. You 
could argue this on the basis of personal freedom.  
 
Alcohol 
 
If you want, you can argue that moderate alcohol consumption by people over age 18 ought to be 
encouraged because of its health benefits. 
 
Charity 
 
If you want, you can argue that charity is or not a good thing. Do people with disposable income 
have a moral obligation to engage in charity? Or you may argue that a certain kind of charity is 
worthwhile or that a certain kind of charity is worthless. Or you may argue that a certain charity 
is worthwhile or that a certain charity is worthless. 
 
You may want to write an argument paper that advocates giving money to charity in general. 
 
You may want to write an argument paper that advocates giving money to a particular charity. 
You may argue that this charity does good work and is worth supporting. 
 
Note: If you write about giving money to a particular charity, focus on success stories. 
Sometimes, people are overwhelmed by bad news. People want to know that if they donate 
money to charity that it will actually accomplish something. 
 
Note: You don’t have to write about donating money; you can instead write about donating time. 
 
Classic Argumentative Topics 
 
If you wish, you may write about abortion and euthanasia. Be aware that to really make these 
topics, personal experience is useful. Otherwise, you will be repeating the same old arguments 
that everyone has already heard. 
 
To make a paper about abortion—pro or con—interesting, you may use a beginning such as 
these: 
 

When I was a sophomore in high school, I got pregnant. 
 
When I was a sophomore in high school, my best friend, who was also a sophomore, 

got pregnant. 
 
What if I woke up tomorrow and discovered that I was pregnant? True, I’m not 

having sex with anyone, but what if? What would I do? 
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You have my permission to use one of these openings in your paper. I will not consider that 
plagiarism. Of course, don’t write that you got pregnant when you were in high school unless 
you really did get pregnant when you were in high school. 
 
To make a paper about euthanasia—pro or con—interesting, you may use a beginning like these: 
 

What if—years from now—my father were dying of cancer and asked me to help him 
commit suicide? What would I do? 

 
Last year, my terminally ill mother asked me to help her commit suicide. 

 
You have my permission to use one of these openings in your paper. I will not consider that 
plagiarism. Of course, don’t write that last year your terminally ill mother asked you to help her 
commit suicide unless that really happened. 
 
A Topic About Cars and the Environment 
 

Sample Topic: Which kind of car is better for the environment: electric or hybrid? 
Sample Title: Hybrid Cars are Better for the Environment Than Electric Cars 
Sample Title: Electric Cars are Better for the Environment Than Hybrid Cars 
 
Sample Byline and Word Count: By Joe Student (1,280 words)  

 
If you write a short argument on this topic, use this outline: 
 

Introduction: Thesis Statement (what are you arguing?) 
Background Information 
Arguments for What You Believe (you may have more than one argument.) 
An Objection (counter-argument) Someone can Raise Against What You are Arguing 
Rebuttal of the Objection (why the objection is not a good one) 
Benefits (the benefits of accepting what you are arguing—for example, what are the 

benefits of buying the hybrid car, or what are the benefits of buying the electric 
car)  

Conclusion  
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How Do I Write an Argument Paper? 
 

Here is some important information on how to write an argument paper.  
 
The Writing Process  
 
The writing process can be described in many ways; however, this is a good way to break down 
its components: 
 

Deciding to Write 
Setting Goals 
Planning 
Drafting 
Evaluating 
Revising 
Handing in the Paper 
 

We shall go through the writing process for an argument paper of the kind that can be assigned in 
a composition course such as the course you are taking now. 
 
Deciding to Write 
 
For example, in a composition course, you are told to write an argument paper.  
 
Setting Goals 
 
You will do these things: construct a thesis statement, support the thesis statement with 
arguments and evidence, rebut opposing arguments, use facts correctly and persuasively, and cite 
sources accurately. You will also use personal experience in this paper. 
 
In this paper, you will show that you can do these things correctly: 
 

• Write an Introduction. The introduction will introduce the topic of your paper and will 
include a thesis statement. (Thesis statements normally appear at the beginning of the 
paper. That way, the reader knows what you are arguing and can look for and evaluate 
your arguments and evidence.) 
 
• Make a Thesis Statement. Clearly state which thesis you are arguing for.  
 
• Supply Background Information, if Needed. For example, you may need to give some 
background information about your topic. You may use personal experience in this part 
of your paper. 
 
• Support Your Thesis with Arguments and Evidence: It is not enough simply to say that 
you agree or disagree with someone else’s argument. Use arguments and evidence to 
support your thesis. 
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• Rebut Opposing Arguments. Bring up an argument or arguments that your opponents 
would make, and then use your own arguments and evidence to show that those opposing 
arguments are not good. 
 
• Write a Conclusion. The conclusion will restate the thesis statement in some way and 
will mark a definite end to the paper. 
 
• Organize: Your argument paper must be well organized. See the Planning Section. 
 
• Proofread. Show that you know the mechanics of writing. That includes using correct 
spelling, grammar, and punctuation. Always proofread at least three times, preferably on 
more than one day. 

 
Planning 
 
Whatever your audience is, do the following things described here. 
 
Planning is what you do before you write. You need to do these things: 
 

• Formulate a Thesis Statement. What are you arguing for or against? 
 
• Formulate Ideas. One fun way of formulating ideas is talking with your friends or with 
other members of the class—not in class, of course, but after class, at the library. You can 
also formulate ideas in the process of doing research. However, be aware that you may 
want to write a first draft, then do research to find facts to support your main points. 
 
• Do Some Research. You may be able to do research on the WWW. Avoid using 
<wikipedia.com>, except as a starting point. Do not list <wikipedia.com> on your Works 
Cited List and do not cite <wikipedia.com>. Of course, I want mainly to read what you 
write. I do not want to read a bunch of loosely related quotations from other people. I 
want to know your opinion; I want to know what you believe. 
 

When you do research, choose sources carefully. All too often, people simply repeat what they 
have read in newspaper or Web articles. All too often, the writers of those newspaper or Web 
articles have incorrect information. Joe Bob Briggs is an expert on drive-in movie theaters, and 
he is appalled at the incorrect information about drive-in movie theaters that is repeated from one 
newspaper or magazine article to another. Also, all too often, the writers of those newspaper 
articles do not cite their sources or give incomplete information about their sources.  
 
I hate reading newspaper articles that say “According to a study, ….” Which study? Thousands 
of studies are conducted each year. The writer should give enough evidence that the reader can 
find the study and look at it. For example: “According to a study titled [insert name of study 
here] by [insert names of researchers here] at [insert name of university or other organization 
here] in [insert year here] ….” Of course, using in-text citations and a Works Cited list is an 
excellent way of giving the reader information about your sources. 
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An excellent source of information is The Statistical Abstract of the United States, which is 
published annually, and which is available in many libraries. It includes many, many tables of 
information. I recommend that you look at it. You may want to look up information about the 
income and salaries of college graduates. In addition, it has a lot of information about crime and 
education and such matters. It is an authoritative source of information.  
 
For specific difficult-to-find facts, ask a reference librarian.  
 
Remember that people on both sides of the issues can make good arguments. We should be 
aware that Democrats and Republicans, and liberals and conservatives, can be of good will and 
can make good arguments. Of course, we also have to be on the lookout for people who do not 
argue ethically. It is a good idea to research both sides of an issue. Of course, you will probably 
be supporting one side over the other, but you will be able to find arguments for the other side 
that you can rebut (argue against). In addition, you may find yourself arguing for a compromise 
position. 
 
• Outline, if Outlining Will Be Helpful. This is a fairly short paper, so you may not need a fancy 
outline. Still, having a general idea of how to organize an argument is a good idea. See the 
section on Drafting. 
 
Drafting 
 
Drafting means writing your paper. 
 
Here is an organization that is used in many argument papers: 
 

Introduction: Thesis Statement (what are you arguing? State this clearly) 
 
Background Information (summarize briefly—one paragraph, perhaps—the argument 
you are responding to) 
 
Arguments for What You Believe (you should have more than one argument) 
 
An Objection (counter-argument) Someone can Raise Against What You are Arguing 
(you may bring up and rebut more than one objection) 
 
Rebuttal of the Objection (explain why the objection is not a good one) 
 
Benefits (the benefits of accepting what you are arguing—mentioning benefits is a good 
way of persuading someone to accept your argument)  
 
Conclusion: Restate the Thesis Statement 
 
Note: Sometimes, an argument paper will tell the reader what to do next: write a 
politician, join a group, go to a Web site to gather further information, etc. 
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Note: Because you are writing for an academic audience, write a Works Cited List (using the 
MLA format). (Or use the format that is used in your major.)  

 
How should you argue? Which arguments will be convincing? Actually, ethics and ethical 
questions may provide some answers. Remember these ethical questions: 
 

• What would happen if everyone were to do what you are thinking of doing? 
 
• Would you want done to you what you are thinking of doing to other people? 
 
• What are the consequences of the action you are thinking about doing? 

• Are there any other ethical considerations that you should take into account? (For 
example, effect on the environment? Effect on future generations? Does the action you 
are considering doing involve breaking any ethical rules that are important to you? Are 
your persuasive strategies ethical?) 

 
These questions may provide you with ideas for argumentation. For example, you can argue that 
the position you support will have good consequences and that the position you oppose will have 
bad consequences. Of course, you would describe what these consequences would be, and of 
course, you should make clear to the reader that these are the consequences that would most 
likely result. 
 
The other questions may also give you good ideas for argumentation. For example, if someone 
would not want done to him or her what he or she are thinking of doing to other people, then that 
is evidence that what they are thinking of doing is not a good idea. 
 
Please be aware that many argument papers do a very good job of explaining that a problem 
exists, but they do not do a good job of telling the readers what they can do to solve or help solve 
the problem. Near the end of your paper, you may want to give the readers a list of three or four 
things that they can do to take action to solve or help the problem. 
 
It is a good idea to write the first draft far enough in advance that you have lots of time for 
evaluating and for revising. It is also a good idea to begin researching early so that you have lots 
of information in your head when you write the first draft of the argument paper. 
 
Evaluating 
 
Evaluation is something that both you and other people can do. 
 
You will need to evaluate your paper to make sure that you have an interesting beginning, a good 
thesis statement, good evidence, good arguments for your position, and good rebuttals of 
arguments for the other position, good organization, and good proofreading. 
 
Many people will write a first draft of an argument paper, then look for places in the paper where 
they need to do research to find facts to support their main points. Instead of writing “I believe 



 

 10 

that …” you can be more persuasive by writing “According to [this authoritative source] ….” 
During evaluation look for places where you need evidence, then you can do research and add 
the evidence to your paper when you revise your paper. 
 
You can also ask someone else to evaluate your paper. Ask your roommate to evaluate your 
paper.  
 
Revising 
 
Revising occurs when you take what you learned from the evaluations of your paper and then 
edit it to make it better. 
 
Note that revisions must be followed by new evaluations. Eventually, you will decide that your 
paper is as good as you can make it, and that you don’t need to revise it anymore. 
 
Of course, it is a good idea to keep on proofreading until the paper is due or until you are sure 
that you have done the best you can. Definitely proofread three times and proofread over more 
than one day. Finding and correcting a misspelling definitely improves a paper. 
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Sources of Facts 
 

CIA: The World Factbook 
https://www.cia.gov/library/publications/the-world-factbook/ 
 
FBI: Uniform Crime Reports 
www.fbi.gov/ucr/ucr.htm 
 
National Center for Education Statistics 
http://nces.ed.gov/ 
 
United Nations Crime and Justice Information Network: Statistics and Research Sources 
http://www.uncjin.org/Statistics/statistics.html 
 
Federal Statistics 
http://www.fedstats.gov/ 
 
The Statistical Abstract of the United States 
This book is available in many libraries. 

 
Good Sources of Pros and Cons on Many Topics 

 
BalancedPolitics.org 
...a website dedicated to balanced, non-partisan discussion of important societal issues. 
http://www.balancedpolitics.org/ 
 
CQ Researcher 
Motto: “Great Research on Today’s Topics Starts Right Here” 
CQ = Congressional Quarterly 
http://library.cqpress.com/cqresearcher/ 



 

 12 

Pros/Cons 
 
You may want to Google “pros cons” and see what kinds of Web sites pop up. This may help 
you find a topic to write about. If you already know your topic, you may want to Google 
“abortion pros cons” or “school uniforms pros cons” or whatever and see what kind of Web sites 
pop up. Try to use a Web site that doesn’t take sides but instead tries to fairly present both sides. 
Or/and you may use one or more “pro” Web sites as well as one or more “con” Web sites. 
 
You may choose your topic, within reason. A pro-choice paper can get a good grade in this 
course, and so can a pro-life paper. You will have to take a position and present arguments in 
favor of what you believe. You should also attack arguments that present the other side. I will 
not judge you by the position you take in your paper. In fact, if you are pro-life, you may want to 
write a pro-choice paper simply as a way of understanding the other side. And if you are pro-
choice, you may want to write a pro-life paper simply as a way of understanding the other side. 
In this kind of debate, people of good will can be pro-life and people of good will can be pro-
choice. 
 
Some topics are unacceptable. Let’s stay away from advocating racism and sexism and genocide. 
(One rule of the course is that you are not allowed to write anything that can get me fired.) Don’t 
write a paper that says that we ought to kill anyone over 50 years old because they have outlived 
their usefulness to society. (I am 55 years old.) 
 
Even though I am allowing you to choose your own topic and even though papers for or against 
something (pro-choice, pro-life; pro-death sentence, con-death sentence) can get good grades (or 
bad grades), that does not mean that I think these things are simply a matter of opinion. I believe 
in right and wrong, and I believe that one position is better than another. However, I will be 
looking at looking at how you argue when I grade your paper. I may think that your thesis is 
wrong, but if you support your thesis with good arguments and if you argue against the 
arguments that the other side will make, you can get a good grade. I am aware that I am not God 
and I do not have the omniscience that God has. (My mother may think that I stride the earth like 
a god, but I am NOT a deity.) Of course, you must argue well and fairly. Do NOT write like this: 
You should be a conservative because liberals hate America. Also, do NOT write like this: You 
should be a liberal because conservatives hate America. For this assignment, we are going to 
argue rationally and assume that the reader is a person of good will. We are not going to act like 
pundits on TV who all seem to squawk like chickens with their heads cut off (and with lots of 
money in their bank accounts). 
 
 
 
 
 
. 
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Why Wikipedia is Not a Good Source 
 
Example #1 
 
The Pop-Tarts page is often aflutter. Pop-Tarts, it says as of today (February 8, 2008), were 
discontinued in Australia in 2005. Maybe that’s true. Before that it said that Pop-Tarts were 
discontinued in Korea. Before that Australia. Several days ago it said: “Pop-Tarts is german for 
Little Iced Pastry O’ Germany.” Other things I learned from earlier versions: More than two 
trillion Pop-Tarts are sold each year. George Washington invented them. They were developed in 
the early 1960s in China. Popular flavors are “frosted strawberry, frosted brown sugar cinnamon, 
and semen.” Pop-Tarts are a “flat Cookie.” No: “Pop-Tarts are a flat Pastry, KEVIN 
MCCORMICK is a FRIGGIN LOSER notto mention a queer inch.” No: “A Pop-Tart is a flat 
condom.” Once last fall the whole page was replaced with “NIPPLES AND BROCCOLI!!!!!” 
 
Source: http://www.nybooks.com/articles/21131 
Volume 55, Number 4 · March 20, 2008 
 
Example #2 
 
Will Harris: I heard that you recorded a second solo album; is that still kind of in limbo as far as 
getting a release? 
 
Ian Astbury: Um…I haven’t recorded a second solo album. 
 
Will Harris: Oh, okay. Dammit, I know you can’t trust Wikipedia, but on Wikipedia, there is a 
report that you had recorded a second solo album that is just sitting in limbo waiting. 
 
Ian Astbury: Wikipedia is the worst propaganda bullshit. It is so wrong on so many accounts. 
 
Will Harris: Yeah, and I get burned every damned time I do any research on there, and I don't 
know why I keep going back to it. 

Ian Astbury: Because it’s there in front of us, and that’s just us as human beings. We just don't 
look any further than the end of our noses. 
 
Will Harris: Well, that is true. 

Ian Astbury: That’s why the culture is in such a shitty situation. We believe what we see and read 
and hear, so…I don’t know. 

Will Harris: Well, I’m notoriously naive, so that might have something to do with it in this case. 
 
Source: Will Harris: A Chat with Ian Astbury, lead singer of The Cult (bullz-eye.com) 
http://www.bullz-eye.com/music/interviews/2007/ian_astbury.htm 
November 30, 2007 
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Example #3 
 
Will Harris: Was the appearance on “Celebrity Duets” what led you to end up appearing on 
“Dancing with the Stars”? 

Alfonso Ribeiro: I’ve never done on “Dancing with the Stars.” 

Will Harris: (Laughs sheepishly) You know, I’ve learned from experience that I can’t always 
trust Wikipedia, but my odds are usually better with IMDb. 

AR: Well, IMDb…I personally think that IMDB and some of those Wikipedia things are 
absolutely ridiculous, because I have been trying to write in to them and tell them, “I didn’t do 
this,” and they never change it. Like, supposedly, my parents are from the Dominican Republic. 
My parents are from Trinidad and Tobago! (Writer’s note: As penance for my egregious error, I 
have duly removed Ribeiro’s name from Wikipedia’s List of People from the Dominican 
Republic.) So they’re not always correct. But, no, all that I did was, I went on and hung out with 
my buddy Joey Fatone, who was currently doing the show. So I went and was sitting in the 
audience. That’s all I did. 

Will Harris: Well, if it’s any consolation, they did have you appearing on the show through 
Round 9. 

Alfonso Ribeiro: (Sarcastically) Wow. Yeah, because I guess I was there through Round 9 to 
watch my buddy. But I didn’t collect a paycheck, so I don’t know how it’s considered work. 

Will Harris: You got me. And I can’t get them to change anything at IMDb, either, for what it’s 
worth. 
 
Source: Will Harris: A Chat with Alfonso Ribeiro 
http://www.bullz-eye.com/television/interviews/2008/alfonso_ribeiro.htm 
Date Downloaded: 21 August 2008 
 
Example #4 
 
I occasionally teach a Great Books (Humanities) course at Ohio University. In one class I was 
teaching Dante’s Inferno. While I was grading papers, I noticed that the same factual error 
appeared in some of the papers. At first I thought that I had taught my students something that 
was incorrect, but I checked my lecture notes and they were correct. I then checked the 
Wikipedia article on Dante’s Inferno. Sure enough, it contained the error. The error was 
corrected in a day or two, but that was too late to help my students. 
 
Example #5 
 
You will not plagiarize this report. If you define plagiarism as “the unauthorized use or close 
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imitation of the language and thoughts of another author and the representation of them as one's 
own original work,” you must use quotation marks for the word-for-word quotation, and you 
must cite your source. The source of this quotation is “Dictionary.com Unabridged (v 1.1) 
Based on the Random House Unabridged Dictionary, © Random House, Inc. 2006.” 
 
By the way, on October 21, 2008, I looked at the Wikipedia article on Plagiarism. The article 
started off like this: 
 

Plagiarism is the unauthorized use or close imitation of the language and thoughts of 
another author and the representation of them as one's own original work. 

 
Oh, look! Wikipedia plagiarized in its article about plagiarism! 

 
Why the Web Can Be a Bad Source 

 
An Example 

Will Harris: Let’s start off, I guess, talking about your move from recording your own work to 
producing the work of others. So, your first production job was with Joni Mitchell…?  

Thomas Dolby: No, actually, Prefab Sprout was my first production job.  

Will Harris: (Surprised and embarrassed) Oh. Okay. Huh. All Music Guide 
[http://www.allmusic.com/] has your work with Joni Mitchell and George Clinton before that of 
Prefab.  

Thomas Dolby: Yeah, well, no, Prefab Sprout was earlier.  
 
Source: http://www.bullz-eye.com/music/interviews/2007/thomas_dolby.htm 
Date Downloaded: 23 August 2008 
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 How Do I Organize an Argumentative Article? 
 
Sample Outline for an Argumentative Article That Makes an Argument or Recommends 
How to Solve a Problem 
 
Many argument papers are composed of these sections: 
 

Introduction 
Background Information 
Arguments for Your Opinion or Position 
Possible Objections to Your Arguments 
Rebuttal of Possible Objections to Your Arguments 
Benefits of What You are Arguing For 
Conclusion 

 
Of course, these sections can be arranged in many ways, and each section may contain many 
parts. For example: 
 

Introduction: A beginning paragraph that interests the readers. Often, the introduction 
will contain a statement of the opinion or position you are arguing for. Sometimes, 
the first paragraph is a lede that contains a short anecdote that interests the reader; the 
lede is then followed by a paragraph that contains a statement of the opinion or 
position you are arguing for. 

Background Information 
Argument #1 for Your Opinion or Position 
Argument #2 for Your Opinion or Position 
Argument #3 for Your Opinion or Position 
Possible Objection #1 to Your Arguments 
Rebuttal of Possible Objection #1 to Your Arguments 
Possible Objection #2 to Your Arguments 
Rebuttal of Possible Objection #2 to Your Arguments 
Benefits of What You are Arguing For 
Conclusion 

 
Introduction: A beginning paragraph that interests the readers. Often, the introduction 

will contain a statement of the opinion or position you are arguing for. Sometimes, 
the first paragraph is a lede that contains a short anecdote that interests the reader; the 
lede is then followed by a paragraph that contains a statement of the opinion or 
position you are arguing for. 

Background Information 
Argument #1 for Your Opinion or Position 
Possible Objection #1 to Your Arguments 
Rebuttal of Possible Objection #1 to Your Arguments 
Argument #2 for Your Opinion or Position 
Possible Objection #2 to Your Arguments 
Rebuttal of Possible Objection #2 to Your Arguments 
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Argument #3 for Your Opinion or Position 
Possible Objection #3 to Your Arguments 
Rebuttal of Possible Objection #3 to Your Arguments 
Benefits of What You are Arguing For 
Conclusion 
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How Can I Organize a Comparison and Contrast Evaluative Paper? 
 
• Let’s say that you are going to argue that one of these athletes is the greatest baseball player of 
all time: Babe Ruth and Hank Aaron. Here is a way that you could organize the paper: 
 

Introduction 
Thesis Statement 
Brief Overview of Babe Ruth and Hank Aaron 
Forecasting Statement: Brief Description of Criteria 

 
Evaluation According to Criterion #1 

Babe Ruth 
Hank Aaron 

 
Evaluation According to Criterion #2 

Babe Ruth  
Hank Aaron 

 
Evaluation According to Criterion #3 

Babe Ruth  
Hank Aaron 

 
Evaluation According to Criterion #4 

Babe Ruth  
Hank Aaron 

 
Conclusion 

Summary of Evaluations 
The Greatest Baseball Player of All Time is … 
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Pathos, Logos, and Ethos 
 
In arguing, we will do these three things: 
 
Use Pathos 
 
Pathos is simply the human element. For example, how will a governmental policy affect a 
certain family? Putting a human face on a policy can be effective in arguments. Writing about a 
certain person or a certain family can make politicians understand how policy affects people. If 
you are writing about abortion, write about a person who had to decide whether to get an 
abortion. This is a way to make your paper more interesting. (Most papers about abortion, 
whether pro or con, simply rehash the same old arguments. Boring.) 
 
Use Logos 
 
Logos is reason, facts, and figures. We want to use good reasoning in our arguments, and we 
want to support what we are arguing with facts and figures. 
 
Use Ethos 
 
Ethos is ethics and personal character. We will avoid manipulating the facts in our argument 
papers. We will argue fairly. We are not highly paid and sometimes highly stupid pundits. 
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Ways of Arguing 
 

One or more of the following points may be relevant to the argument paper that you will write.  
 
Argue on the Basis of Consequences 
 
If something will have bad consequences, we probably ought not to do it. If something will have 
good consequences, we probably ought to do it. This seems obvious. If hitting yourself on the 
head with a hammer gives you headaches, I recommend that you stop hitting yourself on the 
head with a hammer. Ask yourself: What are the consequences of what you are arguing? 
 
Argue on the Basis of the Golden Rule 
 
Here are two formulations of the Golden Rule, one stated positively, and the other stated 
negatively: 

• Treat other people the way you want to be treated. 
• Do not treat other people the way that you do not want to be treated. 

Ask yourself: Is what you are arguing consistent with the Golden Rule? 
 
Argue on the Basis of Reversibility 
 
One way to find out if something is morally right is to ask if you want something done to you. 
You may be thinking that you would like other people to be forced to do something, but would 
you want to be forced to do that thing? 
 
Argue on the Basis that Human Beings are Valuable 
 
To be moral, we ought to treat human beings as valuable, and we ought not to treat other human 
beings badly. In fancy language, we ought to treat other human beings and ourselves as an end 
(valuable in him- or herself) rather than as a means (something to be used, then tossed aside). 
Make sure that what you are arguing treats other people with respect. 
 
Argue on the Basis that the Environment is Valuable 
 
We wish to be able to continue to live on this planet. You could argue that if something is 
destructive to the environment, then we ought not to do it. 
 
Argue on the Basis of Happiness 
 
Happiness is good. We have to do some things, such as make a living and pay our bills. We 
ought to do some things, such as exercise and eat healthily. We want to do some things, maybe 
even things that other people find silly. As long as the things we want to do don’t conflict with 
the things we have to do and the things we ought to do, go ahead and do them. Ask yourself: 
Will what you are arguing bring happiness to people, including yourself? 
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Argue on the Basis of Self-Actualization 
 
Probably all of us want to achieve something meaningful in our lives. We want to achieve our 
potential. If a course of action will help one or more people to achieve their potential for good 
(without harming other sentient beings), then perhaps that action is the right thing to do. 
 
Argue on the Basis of What Would Happen if Everybody Did It 
 
If everybody pirates music, what would happen? Chances are, less new music will be written. If 
musicians can’t make a living from their music, they will have to get money from other sources, 
including jobs that may not allow them enough time to write and perform good music. 
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Reversibility 
 
Let’s suppose that you need money desperately and that the only way you can acquire that 
money is to borrow it and make a lying promise that you will pay the money back although you 
know that you will never be able to do so. The principle would be this: “When you need money, 
it’s ok to make a lying promise that you will pay the money back although you know that you 
will never be able to do so.” Is this principle moral? 
 
“Reversibility” means that what you want to do to another person, that person can also do to you. 
(In other words, you “reverse” the situation.) You may be willing to make a lying promise to 
obtain other people’s money, but are you willing to allow other people to make lying promises to 
you in order to obtain your money? Of course not.  
 
Here’s another example of reversibility from The Dick Van Dyke Show. In the episode “Punch 
Thy Neighbor,” Rob Petrie’s neighbor Jerry Helper teases Rob mercilessly about a “bad” show 
that Rob wrote for The Alan Brady Show. Rob tells Jerry that the teasing isn’t funny, but Jerry 
keeps on teasing. Finally, Rob opens his door and yells outside, “Jerry Helper is a rotten dentist.” 
Then Jerry realizes that the teasing isn’t funny. Jerry is willing to tease other people, but he 
doesn’t want to be teased himself. Thus the maxim (rule) that the teasing is based on (It’s ok to 
tease people) isn’t reversible. 
 

Treating Other People as Ends, Not Means 
 
The moral philosopher Immanuel Kant formulated a moral rule that he called the categorical 
imperative. This is one of the ways that he expressed it: “Act in such a way that you treat 
humanity, whether in your own person or in the person of another, always at the same time as an 
end and never simply as a means.” 
 
If you treat another person as a means, then you are using that person. For example, a guy 
unfortunately might be very nice to a woman, sleep with her, then never call her. In this example, 
the guy is treating the woman as a sex object, not as an end. 
 
If you treat other people as ends, then you are treating them as valuable in themselves. For 
example, you can treat everybody you meet with common courtesy (which, as you probably 
know, is no longer common). If you see a parent teaching her young child how to cross the 
street, you can decide to refrain from jaywalking this one time and thus be a role model for the 
child. You can also refrain from demonstrating power by ordering around waitresses in a 
restaurant. 
 
As I hope that you can see, our example of making a lying promise to borrow money fails this 
formulation of the categorical imperative. If you make a lying promise to borrow money, you are 
using the person you are borrowing from. You are not treating the person as an end; you are 
treating the person as a means. 
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Bentham and Mill: Argue on the Basis of Consequences 
 

Utilitarianism: An Act is Right or Wrong  
According to Its Consequences 

 
So you want to be a utilitarian? Here’s how.  
There are two ways to be a utilitarian; I will describe both of them. 
Jeremy Bentham 
Jeremy Bentham (1748-1832) is the father of utilitarianism. He was aware of the bad results 

of the Industrial Revolution: child labor, poor wages, bad working conditions, long hours, 
crowded living quarters, and often an early death for the laborer. As a reformer, he wanted to 
correct these conditions and bring about human happiness. Because of his concern, he invented 
utilitarianism. 

Bentham was a psychological hedonist. He believed that Humankind is so created that we 
always seek to attain pleasure and to avoid pain. (Bentham made no qualitative ranking of 
pleasures; to him, only the quantity of pleasure mattered. If you receive much pleasure from 
reading Perry Mason books and none from reading Shakespeare, Bentham would say by all 
means to read Perry Mason.) Bentham’s psychological hedonism is a weakness of his theory 
because it denies human freedom. Also, his theory says that we ought to seek to attain pleasure 
and to avoid pain. What good is an ethical theory if it says that we ought to do what in fact we 
always do? 

This point aside, utilitarianism is a very interesting ethical theory. According to Bentham, an 
act is right or wrong according to the amount of happiness or misery it brings to Humankind. An 
act that causes much happiness for many people is right; an act that causes much misery for 
many people is wrong. (A strength of utilitarianism is that the happiness of everyone must be 
considered; it’s not fair to consider your own happiness and not the happiness of other people 
affected by your actions.) 

Bentham is an act utilitarian, which means that he advocated calculating the amount of 
happiness or misery each act you are thinking of performing will bring into the world before you 
do it. To aid people in performing this calculation, Bentham invented what he called the 
hedonistic calculus. 

In using the hedonistic calculus, one must calculate the happiness and misery likely to result 
from an act according to these seven factors: 

1. Its intensity. Some pleasures and pains are very intense. On a scale of 10 to -10, a sexual 
orgasm might rank a 10 (if you’re lucky), while an untreated toothache might rank a -10 (if 
you’re unlucky). 

2. Its duration. An orgasm doesn’t last very long; an untreated toothache can last a very long 
time. 

3. Its certainty or uncertainty. A pizza party with friends will almost certainly be pleasurable; 
a pizza party with a group mostly composed of people you don’t know may or may not be 
pleasurable.  

4. Its propinquity [nearness] or remoteness. Eating a pizza is immediately pleasurable; 
exercising so that you can lose five pounds requires waiting for pleasurable results. 

5. Its fecundity. Education can be pleasurable. The more you learn about a subject, the easier 
it becomes to learn more, and the more pleasure you take in pursuing your education. On the 
other hand, a pizza party is over in a couple of hours and that’s it. 
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6. Its purity. Sitting down and reading a good book will not result in any pain the next day. 
However, a drunken night on the town will probably result in a hangover the next morning. 

7. Its extent. A pizza party can provide pleasure to many people; sitting at home alone and 
reading a good book will provide pleasure to only you. 

After assigning a number for the pleasures and pains likely to be the result of the act you are 
contemplating, you can add the figures and determine whether it is good or bad. (Oops, I almost 
forgot. You have to do the same calculation of pleasures and pains for each person likely to be 
affected by your act.) 

John Stuart Mill 
As you can see from the last two sentences (in parentheses), the hedonistic calculus does 

have a drawback: It takes a lot of time. Fortunately, John Stuart Mill (1806-1873) modified 
utilitarianism. An important modification was the use of rules. 

According to Mill, we have the whole history of Humankind behind us and so we don’t need 
to think about whether murder and theft are likely to result in pain or pleasure. Our past 
experience says that these acts will result in pain. I am in agreement with Mill here. I believe that 
the addition of rules is an improvement to utilitarianism. 

Mill made another modification to utilitarianism; he introduced a qualitative ranking of 
pleasures. One problem with Bentham’s hedonistic calculus is that it doesn’t explain what to do 
in the event of a tie. Mill solved that problem by pointing out that some pleasures are better than 
others. In a famous passage, Mill wrote, “It is better to be a human being dissatisfied than a pig 
satisfied; better to be a Socrates dissatisfied than a fool satisfied. And if the fool, or the pig, is of 
a different opinion, it is because they know only their side of the question. The other party to the 
comparison knows both sides.” 

This quotation alludes to Mill’s way of determining which pleasures are best: We ask the 
competent judges—the people who have experienced both pleasures. If they are not in 
agreement, then we take a vote and let the majority decide. This, of course, points out a problem 
with Mill’s ranking of pleasures: Sometimes the majority can be wrong. There is another 
problem with this ranking of pleasures: If we rank pleasures, then we are saying that something 
other than pleasure determines whether an act is right or wrong. However, utilitarianism stated 
that pleasure is the sole criterion. 

Bentham and Mill have discovered part of the answer to our search for a good ethical system. 
Consequences are important in determining an act’s moral worth; also, we must not consider 
only our own happiness—the happiness of other people must be considered as well as our own.  

However, utilitarianism does have some bad consequences: It can approve as moral some 
actions that all of us would consider immoral. For example, utilitarianism was used to justify the 
enslavement of blacks in the pre-Civil War south. Slavery was bad for the blacks and resulted in 
much misery for them; however, utilitarians argued that the use of slaves made the economy 
viable and thus resulted in much happiness for the white majority. In other words, the happiness 
of the white majority outweighed the misery of the slaves and thus slavery was acceptable 
according to utilitarianism. 

An ethical system that leads to such results must be rejected or further modified. However, 
obviously, we must consider consequences when determining whether an act is moral or 
immoral. 
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Immanuel Kant: Argue on the Basis of Moral Duty 
 

Immanuel Kant (1724-1804) was interested in duty above all else. He disagreed with the 
utilitarians, who believed the consequences of an act are what counts most. He also disagreed 
that pleasure and happiness count in determining the moral worth of an act. Instead, morality 
depends on doing your duty. 

A Good Will 
Kant believed that the only thing that is good without qualification is a good will—that is, 

willing rightly, willing to do the right thing in every situation. According to Kant, having a good 
will is important even when one cannot accomplish anything. As you can see, this differs very 
much from utilitarianism, which states that unless an act has good consequences, it is not good. 

According to Kant, even intelligence and courage are not good in themselves; they are good 
only when they are used in accordance with a good will. After all, a criminal with intelligence 
and courage is much more dangerous than a criminal who is a fool and a coward. 

A famous quotation of Kant’s is this: “Even if it should happen that, by a particularly 
unfortunate fate or by the niggardly provision of a stepmotherly nature, this will should be 
wholly lacking in power to accomplish its purpose, and if even the greatest effort should not 
avail it to achieve anything of its end, and if there remained only the good will (not as a mere 
wish but as the summoning of all the means of our power), it would sparkle like a jewel in its 
own right, as something that had its full worth in itself.” (Note that at this time stepmothers were 
often regarded as behaving evilly to their stepchildren—remember the story of Cinderella?) 

Actions Based on Impulse 
Kant believed that Humankind performs many voluntary actions, only some of which have 

moral worth. We perform many actions based on impulse; for example, I walk by a ice cream 
shop, buy an ice cream cone and eat it, then remember that I am on a diet. (Unfortunately, this 
has really happened to me.) 

Hypothetical Imperatives 
Another kind of voluntary action is based on hypothetical imperatives. Kant used the word 

“imperative” to mean “command”; “hypothetical” is used here because the object of our action is 
something we may or may not desire. Hypothetical imperatives are expressed in the form of “if 
… then” statements. For example, if you wish to get an A on the philosophy midterm, then you 
ought to study now and let the pizza parties wait until the weekend. Unfortunately, not everyone 
is willing to do what is necessary to get an A. 

The Categorical Imperative 
The kind of imperative that is used to decide which actions are right and which actions are 

wrong is the categorical imperative. By “categorical” imperative Kant meant that this imperative 
is not dependent on varying conditions and that this imperative commands absolutely and with 
no exceptions. Kant believed that there is only one categorical imperative, although it can be 
expressed in three different ways. 

The first formulation of the categorical imperative says that you should act only on that 
principle which you can will should become a universal law. To use the categorical imperative, 
think about the action you are considering whether to perform, think of a maxim for that action, 
then test the maxim to see if it is consistent with the categorical imperative. By “maxim,” Kant 
meant the principle on which we act; as such, it is a candidate for a universal law. 

For example, let’s suppose that you need money desperately and that the only way you can 
acquire that money is to borrow it and make a lying promise that you will pay the money back 
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although you know that you will never be able to do so. The maxim would be: “When you need 
money, it’s ok to make a lying promise that you will pay the money back although you know that 
you will never be able to do so.” Can we will that this maxim become a universal law? 

Kant says we can’t. If it were made a universal law, it would contradict itself, because no one 
would be able to borrow money. If the maxim were made into a universal law and you then 
wished to borrow money and promised to pay it back, all the possible lenders would laugh in 
your face.  

Universalizability and Reversibility 
Kant believed that maxims ought to be tested for universalizability and for reversibility. By 

“universalizability,” Kant meant that the maxim would apply to everyone. As we have seen, 
there would be problems if we were to try to make this maxim a universal law. The other term, 
“reversibility,” means that what you want to do to another person, that person can also do to you. 
You may be willing to make a lying promise to obtain other people’s money, but are you willing 
to allow other people to make lying promises to you in order to obtain your money? Of course 
not.  

This maxim did not pass the test for consistency with the categorical imperative and thus the 
action is immoral. If the maxim had passed the test, the action based on it would be moral.  

Treating Other People as Ends, Not Means 
Another formulation of the categorical imperative says that you should act in such a way that 

you treat humanity, including yourself as well as other people, always also as an end and never 
only as a means. 

If you treat another person as a means, then you are using that person. For example, a guy 
unfortunately might be very nice to a woman, sleep with her, then never call her. In this example, 
the guy is treating the woman only as a sex object (a means to achieve an orgasm), not as an end 
(a person valuable in herself). 

If you treat other people as ends, then you are treating them as valuable in themselves. For 
example, you can treat everybody you meet with common courtesy (which, as you probably 
know, is no longer common). If you see a parent teaching her young child how to cross the 
street, you can decide to refrain from jaywalking this one time and thus be a role model for the 
child. You can also refrain from demonstrating power by ordering around servers in a restaurant. 

As you can see, our example of making a lying promise to borrow money fails this 
formulation of the categorical imperative. If you make a lying promise to borrow money, you are 
using the person you are borrowing from. You are not treating the person as an end; you are 
treating the person as a means. 

Stressing that We are Free and Autonomous 
The final formulation of the categorical imperative stresses the autonomy of Humankind. It 

says that you should act as if the principle of your action were to become by your will a universal 
law of nature.  

“Autonomy” means “self-legislated.” According to Kant, we use our reason to determine 
right from wrong. In this formulation of the categorical imperative, Kant states that we should 
act the way we want other people to act. To me, this is a variation of the Golden Rule. 

Note: The quotations by Kant that appear in this essay are from his Foundations of the 
Metaphysics of Morals, translated by Lewis White Beck. 
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Aristotle: Argue on the Basis of The Good Life 
 

Aristotle (384-322 B.C.E.) was an ancient Greek philosopher who is important in many areas 
of philosophical inquiry. In his Nicomachean Ethics, he explains his ethical theory. 

Instrumental and Intrinsic Goods 
Aristotle believed that a human being’s chief good is happiness. In determining this, he 

makes a distinction between instrumental goods and intrinsic goods. An instrumental good is one 
that we desire for the sake of something else. For example, I may desire to be a millionaire, but 
for the sake of spending those millions of dollars—not for the millions of dollars themselves. (If 
I were alone on a deserted island with no stores nearby, those millions of dollars would do me no 
good whatsoever.) An intrinsic good, however, is one that we desire for its own sake. And, as 
Aristotle says (and I agree), happiness is an intrinsic good. All of us want to be happy, for the 
sake of happiness itself. According to Aristotle, the chief good of Humankind must be an 
intrinsic good. 

Human Happiness 
Of course, we then have to ask in what human happiness lies. We already know that 

happiness does not lie in wealth, because wealth is an instrumental good. Aristotle also said that 
happiness does not lie in honor from others, for that is something that relies on fickle human 
opinion. (Some of the best human beings have been reviled during their lifetimes. Jesus was 
crucified, Socrates was condemned to death, Lincoln and Kennedy were assassinated, Martin 
Luther King, Jr. was called a Communist and was also assassinated.) In addition, happiness does 
not lie in physical pleasures, for those are things animals can enjoy, and man is above the 
animals. (Pigs move to the shade when they get hot, and they eat when they are hungry.) 

According to Aristotle, human happiness consists in doing what is distinctively human. So 
we must analyze human beings to discover in what lies their arete (excellence). Aristotle 
believed that what is distinctively human is reason. But since one can have excellence without 
using it (you could have a talent for painting, but never do any painting), and that is bad, 
Aristotle believed that true human excellence lies in action in accordance with a rational 
principle. Happiness results when such action is performed with the appropriate excellence or 
virtue. 

Moral Virtue, and the Mean Between Extremes 
Aristotle thought that we can acquire two different kinds of virtues: moral and intellectual. 

The appetitive element (the desiring element) of the human soul can lead us to moral virtue, if 
we have desires toward worthy goals and these desires are subjected to the rational regulating 
principle known as the mean between extremes. 

This theory of the mean between extremes is a famous part of Aristotle’s thought. He 
believed in moderation—as most Greeks did. If you have too much or too little of something, 
you will suffer from an excess or a deficiency of that thing. What you need is exactly the right 
amount. Thus courage is the mean between the extremes of rashness (excess) and cowardice 
(deficiency). Applying Aristotle’s ideas (but not always his names for the qualities listed), we 
can make a table illustrating some means between extremes: 

 Excess Mean (Virtue) Deficiency 
 Rash Courageous Coward 
 Prodigal Liberal Miser 
 Overly Generous Charitable Cheap 
 Obese Normal Weight Anorexic 
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Each row represents the excess, mean, and deficiency of a certain activity. The first row 
shows that courage is the mean between the excess of rashness and the deficiency of cowardice. 
Let’s say that a person is walking down the street and sees a house on fire. A rash person would 
shout, “Don’t worry, I’ll save you,” and rush inside the burning building without even bothering 
to find out whether anyone is inside to be rescued! A coward would ignore the fire and not even 
call the fire department. However, a courageous person would call the fire department, find out 
whether anyone was trapped inside the burning building, and render whatever assistance he or 
she rationally can. 

The second row shows that liberality is the mean between the excess of prodigality and the 
deficiency of miserliness. A prodigal person would leave a $100 tip after eating a $10 pizza. A 
miser would not leave any tip at all. However, a person who is liberal with money would leave a 
15 percent tip for good service. 

The third row shows that being charitable is the mean between the excess of being overly 
generous and the deficiency of being cheap. An overly generous person will give away all of his 
or her money to charity, not saving enough to live on. A cheap person will never give money to 
charity. However, a charitable person will pay his or her bills, keep enough money to live on 
(and keep some to save), but also give a portion that he or she can afford to charity. 

The fourth row shows that normal weight is the mean between the excess of obesity and the 
deficiency of anorexia. An obese person pigs out every night (and every morning, and every 
noon, and two or three other times a day). An anorexic person will do 100 situps after chewing a 
stick of sugarless gum. However, a person who maintains his or her normal weight will eat three 
square meals a day, and is willing to eat cake and ice cream at birthday parties (and salad for 
lunch the next day). 

One point to notice is that not all activities have a mean between extremes. Some activities 
are already excessive in themselves. Thus, adultery is always wrong. You will never be able to 
commit adultery with the right woman at the right time and in the right manner. (You should 
never say, “I don’t want to commit too little adultery or too much adultery; I just want to commit 
exactly the right amount of adultery”!)  

Also, the mean can vary among people. In determining how much food to eat, the mean for a 
300-pound weightlifter will be much greater than the mean for a 100-pound ballerina. Also, a 
wealthy person such as Microsoft founder Bill Gates can afford to give much more money to 
charity than a college student can. 

The way we acquire moral virtue, according to Aristotle, is through imitation and acquiring 
good habits. If we act the way a brave person acts, we will become brave. If we act the way a 
truthful person acts, we will become truthful. If we act the way a noble person acts, we will 
become noble.  

Intellectual Virtue 
Aristotle gives as examples of intellectual virtue philosophic wisdom and practical wisdom. 

We acquire intellectual virtue through being taught and through studying. Examples of 
intellectual virtue include learning to speak French fluently, learning geometry, and learning to 
play the piano well.  

A Complete Life 
Aristotle believes that to be happy we must be virtuous throughout our life. He writes, “For 

one swallow does not make a spring, nor does one sunny day; similarly, one day or a short time 
does not make a man blessed or happy.” 
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Concluding Points  
Some important points to note about Aristotle’s ethics are that  
1) It is teleological—it is concerned with the purpose of Humankind, which is to use reason, 

and  
2) It is an ethics of self-realization. Aristotle wanted us to realize our potential, to be all that 

we can be, and for Aristotle, that means to use our reason to acquire both moral and intellectual 
virtue. 

Note: The quotations by Aristotle that appear in this essay are from his Nicomachean Ethics, 
translated by Martin Ostwald. 
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 Is It Ethical to Plagiarize? 

 

Ethics will be a concern in your life. At times, you may have to decide if a certain action 

you are thinking of doing or a certain communication you are thinking of writing is moral. 

Therefore, it is a good idea to know some ethical rules and how to apply them to real life. 

Mama Bruce’s Ethical Rules 

The rules of ethics are T-shirt simple, and chances are, your mother is an expert in ethics. I 

know that my mother was. Here are Mama Bruce’s T-shirt simple ethical rules: 

• If you are allowed to do it, everyone (in a similar position to yours) should be allowed 

to do it. 

• Treat other people the way that you want to be treated. 

• Do actions that have good consequences 

Mama Bruce’s Ethical Questions 

Along with the ethical rules go ethical questions. These are questions that a person can ask 

when determining whether an action that person is thinking of doing is moral: 

• What would happen if everyone were to do what you are thinking of doing? 

• Would you want done to you what you are thinking of doing to other people? 

• What are the consequences of the action you are thinking about doing? 

Is Plagiarism Morally Justified? 

Let’s apply Mama Bruce’s ethical rules and ethical questions to determine whether 

plagiarism is morally justified: 

• What would happen if everyone were to do what you are thinking of doing? 

If everyone plagiarizes papers, the professor will think of another way to have students write 

papers that are not plagiarized. For example, a professor friend of mine recently stopped giving 

take-home exams (the answers to which were sometimes plagiarized) and started giving in-class 

essay exams. There is a contradiction here. The student makes the rule “I will plagiarize my 

paper,” but if every student follows the rule, soon it will become impossible to plagiarize. 

Students will no longer have the opportunity to learn how to write papers outside of class—this 

kind of writing is a job skill. Alternatively, if everyone in a course that requires papers (such as a 

composition course) plagiarizes, then everyone will receive lower grades, perhaps even F’s. 
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• Would you want done to you what you are thinking of doing to other people? 

Suppose the student writes a truly excellent paper, then later finds out that the professor has 

plagiarized the paper and published it in a journal. Of course, now the student is unable to 

publish the paper that the student wrote because the student will be accused of plagiarizing the 

professor’s paper. Is this fair? 

• What are the consequences of the action you are thinking about doing? 

One consequence, of course, is that the student will learn much less than the student would 

have learned if the student had actually done the work. It also means that parents and taxpayers 

are getting a poor return on the money that they are paying for the student’s education. Also, a 

teacher who has been overwhelmed with cases of plagiarism may think of leaving the education 

field in order to pursue a lucrative and exciting career as an international jewel thief. In addition, 

if lots of students plagiarize at Ohio University, then Ohio University will become known as the 

Plagiarism School, and the value of a degree from Ohio University will be lessened. Finally, 

being caught plagiarizing can result in a grade of F for the paper, a grade of F for the course, 

and/or referral to Ohio University Judiciaries. 

Additional Questions 

• When is it ethical to use someone else’s words and ideas? 

Of course, the correct answer is when the student gives credit to the other person. 

• Suppose someone plagiarizes an excellent communication created by an experienced 

professional working in the field and that communication receives an A. What happens to the 

student-written papers that would have normally received an A? 

The standard for an A in the course is likely to go up. If the plagiarized paper gets an A, then 

the student-written papers that would have normally received an A may receive grades of A- or 

lower. 
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Are Students Morally Obligated to Attend Class on a Regular Basis? 
 

Let’s say that a student is thinking about cutting large numbers of classes this grading period. 

• What would happen if everyone were to do what you are thinking of doing? 

Most students attend Ohio University to get an education; in fact, the purpose of Ohio 

University is to get an education. What would happen if large numbers of students were to cut 

large numbers of classes? Certainly, the students would find it more difficult to get an education. 

In addition, the professors are likely to get very angry and to toughen the attendance policies for 

the professors’ courses. There is a contradiction here. The student makes the rule “I will cut large 

numbers of classes” so that he or she can cut class, but if everyone follows the rule, the result is 

that the professors will toughen their attendance policies and make it much more difficult for 

students to cut class. 

• Would you want done to you what you are thinking of doing to other people? 

Here the student can think about the teacher. If the student were the teacher, would he or she 

want lots of students to miss lots of classes? Possibly, an answer would be, “That would be 

great! If no one ever shows up for class, then I don’t have to teach!” But of course if no one ever 

shows for class, then the teacher will not have a job for very long. In addition, many students are 

supported in part by their parents while attending Ohio University. If the student were a parent 

using their money to send a son or daughter through school, would the student want his or her 

son or daughter to attend class? 

• What are the consequences of the action you are thinking about doing? 

Of course, we have to think about the consequences for everyone affected by the action. If 

the student misses lots of classes, then the student will not learn very much. If parents are paying 

lots of money (perhaps using money that could be used for their retirement) for the student to get 

a good education, then if the student misses lots of classes, the parents are not getting a good 

return for their money and perhaps that money should be used for their retirement. Much the 

same is true of the taxpayers; because Ohio University is a state university, tax money pays for 

part of the student’s education at Ohio University. If a particular student blows off lots of classes, 

the taxpayers may very well be unhappy and prefer to use their tax money to support a student 

who regularly attends class.  
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Are Students Morally Obligated to Show Up for Conferences? 

 
Let’s say that a student in a writing class sets up a conference to have a professor review a 

paper, then the student decides not to attend the conference and not to cancel the conference in 

advance. Of course, the student does not want to be punished for missing the conference and not 

cancelling it in advance. 

• What would happen if everyone were to do what you are thinking of doing? 

The purpose of a conference is get help from a professor. If everyone were to set up 

conferences with the professor, then not show up for the conference and not cancel the 

conference in advance, soon the professor will either set up a penalty for missed conferences or 

simply not allow any student to set up conferences. There is a contradiction either way here. The 

student makes the rule “I will miss a conference and not cancel it in advance, and I don’t want to 

be punished for it,” but if everyone does what the student is thinking of doing, then either the 

student will be punished for missing the conference or it will be impossible for the student to set 

up a conference in the first place. 

• Would you want done to you what you are thinking of doing to other people? 

Every professor has had the experience of a student setting up a conference, then not 

attending and not cancelling it in advance. To determine if the student’s action is moral, the 

student can think of a job interview. Suppose the student were to set up a job interview, drive to 

the site of the interview, get dressed up, and show up for the interview, only to be told, “Sorry, 

the person who was going to interview you flew to a meeting on the coast a couple of days ago 

and won’t be back until next week. Get out.” Would the student consider the interviewer’s action 

moral? 

• What are the consequences of the action you are thinking about doing? 

One consequence is a very angry professor—a very angry professor who will grade the 

student’s work and a very angry professor who is unlikely to write a letter of recommendation 

for or be a mentor to the student. 
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Is Rape Ethical? 
 

Mama Bruce’s Ethical Rules 

The rules of ethics are T-shirt simple, and chances are, your mother is an expert in ethics. I 

know that my mother was. Here are Mama Bruce’s T-shirt simple ethical rules: 

• If you are allowed to do it, everyone (in a similar position to yours) should be allowed to do 

it. 

• Treat other people the way that you want to be treated. 

• Do actions that have good consequences. 

Mama Bruce’s Ethical Questions 

Along with the ethical rules go ethical questions. These are questions that a person can ask 

when determining whether an action that person is thinking of doing is moral: 

• What would happen if everyone were to do what you are thinking of doing? 

• Would you want done to you what you are thinking of doing to other people? 

• What are the consequences of the action you are thinking about doing? 

An Example of Mama Bruce’s Ethical Questions In Action 

Of course, ethics systems should give the correct answer to the easy questions. For example, 

is rape moral? All would agree that rape is immoral, but let’s see how we can use Mama Bruce’s 

ethical questions to determine whether rape is moral. Let’s say that a man is wondering whether 

it is morally permissible to rape a woman. 

• What would happen if everyone were to do what you are thinking of doing? 

Suppose every man became a rapist. What would happen? At first, of course, many more 

rapes would happen, but it is plausible that once women catch on to what is happening, soon a 

handgun will be in every handbag, self-defense classes for women will be widely available, and 

women will not travel alone. In other words, heavily armed women will be travelling in packs. 

(This could make a good science-fiction novel.) There is a contradiction here. A man makes the 

rule “I will rape women” so he can rape women, but if every man follows the rule, soon it will be 

very difficult—and dangerous—to attempt to rape women. 

• Would you want done to you what you are thinking of doing to other people? 

Some men may say, “I would be very happy if a woman were to rape me,” but of course that 

would not be rape. Rape is unwanted, forced sex, and if a man wants a woman to rape him, that 
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is not rape. The proper way to answer this question is to think of an example of unwanted, forced 

sex. For example, the man is in a locker room shower, he drops his soap, he bends over—and the 

guy in back of him gives him an unwanted, forced surprise. In this case, few if any men would 

want done to them what they are thinking of doing to women. (And if they do want it done to 

them, once again it is not rape.) 

• What are the consequences of the action you are thinking about doing? 

Some men may point out that some women who have been raped go on to become rape 

counselors for other women, and/or become experts in self-defense and teach self-defense to 

other women, and/or volunteer at a 24-hour crisis hotline, etc. These things are good, and they 

probably would not have happened if the woman were not raped, so aren’t at least some of the 

effects of rape is this case good? Of course, that is a faulty way of looking at the situation. There 

are two sets of consequences here, resulting from two different actions. The first action is the 

rape itself, and the consequences of rape are bad. The rapist commits the rape, the consequences 

of the rape are bad, and the rapist is responsible for doing the bad action. The second action is 

the woman’s response to rape. Some women do become experts in self-defense and teach self-

defense to other women, and/or volunteer at a 24-hour crisis hotline, etc. They do the action, the 

consequences of the action are good, and they deserve the credit for doing the good action. 
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Sex and Lying 
 

The situation:  

You are a guy, and you have been on a first date with a woman that you really don’t care for, 

but who you know does care for you very much. You realize that she is receptive to having sex 

with you. You realize that if you do have sex with her, you will never call her again. You also 

realize that she will be very hurt and know that she’s been used when you don’t call. At the same 

time, you realize that you sleep alone more often than you like to admit. The choice is yours: 1) 

sleep with the woman and promise to call her, although you realize you never will, or 2) say 

goodnight to the woman, and never call her. 

 

What I would do: 

In a situation such as this, I would say goodnight to the woman and never call her. So what if 

I sleep alone more often than I like to admit. 

 

What Aristotle would tell me to do: 

Aristotle believed in the mean between extremes and in being virtuous. With the mean 

between extremes, I would try to avoid excesses and deficiencies of character traits and instead 

aim for the Golden Mean. (Of course, I would keep in mind that for actions such as adultery 

there is no mean—just a little adultery is still an excess.) In this situation, two different means 

between extremes come into effect: 

 Deficiency Mean Excess 

 Lying Truthfulness Always telling the   

   truth even if it    

   unnecessarily hurts someone 

 Chastity Sex with someone Promiscuity 

  you love (many  

  people would say,  

  are married to) 

First is truthfulness. In this case, there is an excess and a deficiency. The excess is always 

telling the truth even if it unnecessarily hurts someone. In this case, if I were to tell the woman I 
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didn’t like her and never wanted to see her again, I would be engaging in an excess of 

truthfulness. (If I were married to the woman and wanted to divorce her, then I would owe her an 

explanation, but in this case, the woman and I are on a first date. I believe that the woman would 

rather that I never call her again than to hear why I really don’t care for her.) Lying is a 

deficiency and should be avoided, so I shouldn’t lie to the woman. The second mean relates to 

sex. I have no doubt that Aristotle would regard chastity as a deficiency of sex in the case of 

normal adults. (Of course, chastity is all right for children. Also, priests can have a good reason 

for being chaste.) Still, we know that Aristotle was concerned about society and man’s place in 

it. I believe that Aristotle would regard sex between committed, caring adults to be the best sex 

possible. Since Aristotle was concerned with actualizing human nature, I think that he would 

agree with Colin McGinn, author of Moral Literary, that sex involves a contract between 

consenting adults. As Mr. McGinn wrote: 

“… having sex with someone is a sort of personal contract, an agreement carrying 

certain responsibilities. This contract involves not knowingly risking the transmission of 

disease, not betraying your partner’s confidence, acting afterwards with kindness and 

consideration, not telling lies about your long-term intentions, and so forth.” (Moral 

Literacy (Indianapolis: Hackett Pub. Co., 1992), p. 56) 

With these things in mind, I believe that Aristotle would advise me to say goodnight to the 

woman and never call her. 

 

What the Will of God would tell me to do: 

Two verses from the Bible are relevant here. The first is from the Ten Commandments: 

“Thou shalt not lie.” The second is from St. Paul’s first letter to the Corinthians: “Flee 

fornication” (I Cor. 6:18). With these verses in mind, I think the will of God would be for me to 

say goodnight to the woman and never call her. Somehow, I think God is in favor of 

commitment and marriage and families. 

 

What a Utilitarian would tell me to do: 

Utilitarians are concerned with providing the greatest amount of happiness for the greatest 

number of people. Utilitarians also believe that we must consider the happiness of every person 

affected by an action. I believe that saying goodnight to the woman would result in the greatest 
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amount of happiness for the greatest number of people. Something important to keep in mind 

here is that in determining what I ought to do, I must consider everybody affected by my actions. 

In this case, clearly the woman will feel very unhappy if I never call her after sleeping with her. 

She will realize that she has been used—never a good feeling—and this unhappiness will 

outweigh whatever pleasure was felt by us during the sex act. In addition, I personally would feel 

guilty because I used the woman. Most of us have been dumped at one time or another, and so 

we can empathize with someone who has been deliberately used, then dumped. I suppose some 

guy could say that he is so fantastic in bed that the pleasure of the sex act will outweigh the pain 

of being dumped, but in my opinion that man is overestimating his ability in bed. (And if he 

really is that good, think of the woman’s pain when she realizes that she will never again sleep 

with someone that good!) 

I believe that a rule utilitarian such as John Stuart Mill would advocate a rule saying not to 

deceive someone in order to sleep with her when you know you will dump her in the morning. 

 

What the Categorical Imperative would tell me to do: 

If I sleep with the woman tonight, then dump her in the morning, the maxim of my action 

would be this: “It’s OK to lie to a woman in order to get her to sleep with you even though you 

know you will dump her the next day.” The first thing to ask is whether this maxim is 

universalizable. Although many people in fact act this way, this maxim is not universalizable. To 

understand this, remember Kant’s example about the lying promise a man made in order to 

borrow money even though he knew he could never repay it. He makes the lying promise to 

borrow money, yet if everybody made lying promises to borrow money, soon no one would be 

able to borrow money because all possible lenders would laugh in the would-be borrowers’ 

faces. Lying to a woman to get her to sleep with you is similar. The lie works only because many 

men keep their promises to call the next day. If we attempt to universalize the maxim, we see 

immediately that no one would ever be able to sleep with a woman after making a lying promise 

because the woman would laugh in the man’s face. 

The next thing to do is to determine whether the maxim is reversible. Of course, it is not. 

Many men would probably say that they would love it if women would sleep with them then 

never call them. (Sex without responsibility! A young man’s dream! If this is torture, then nail 

me to the wall!) However, that situation is not similar to the situation of the young woman who 
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really, really likes the young man who lies to her in order to get her to sleep with him. To make 

the situation similar, think of a young woman who uses you, then cuts your heart out and stomps 

on it. Furthermore, the man is willing to deceive someone else’s daughter, sister, or mother in 

order to get her to sleep with him. Is he willing for someone to do the same to his daughter, 

sister, or mother? 

In addition, reversibility means that you have to put yourself in the used woman’s place. No 

one wants to be used then dumped, and this woman has been. No one would want to be in the 

used woman’s place. So, the maxim fails the test of reversibility. Plus, you want to use 

someone’s daughter; are you willing for someone to use your daughter, once you begin to have 

children? 

Another test involves asking whether the man is treating the woman as an end or as a means. 

If he regards her as valuable in herself, then he is treating her as an end. If he treats her as 

valuable only for something else, then he is treating her as a means. In this case, the man who 

makes a lying promise is clearly regarding the woman only as a means to an orgasm. The woman 

isn’t valuable to the man—only the orgasm is valuable to the man. 

Clearly, the categorical imperative would tell me to say goodnight to the woman, and never 

call her. 

 

A final comment: 

In this situation, all four ethical theories are in agreement about what one ought to do. It’s 

nice when ethical theories agree like this; however, often the theories don’t agree. When they 

don’t agree, spend some time thinking about why they don’t agree. Often, it’s because the 

theories were developed to tell how we ought to relate to other humans—when it comes to 

animals or fetuses, it’s unclear whether animals or fetuses should count as much as humans. All I 

can advise you to do is to consider each of the four main ethical theories you have studied and 

try to determine which one is most relevant to the ethical issue you are considering.  
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Harassment 
 

The situation:  

You are walking the streets of your town alone early in the morning after a night out when 

you see a woman being harassed by three drunk men. There is no doubt that she is being 

harassed because she is crying and the men are yelling “slut” and “whore” at her. The choice is 

yours: 1) go to a pay phone you know is nearby and call the police, then return to the scene to 

render what aid you can, or 2) keep walking and go home.  

 

What I would do: 

In a situation such as this, I would go to the nearby pay phone and call the police, then come 

back and yell at the three drunks (from a safe distance) to let them know there is a witness and to 

tell them that I have called the police. 

 

What Aristotle would tell me to do: 

Aristotle believed in the mean between extremes and in being virtuous. With the mean 

between extremes, I would try to avoid excesses and deficiencies of character traits and instead 

aim for the Golden Mean. (Of course, I would keep in mind that for actions such as adultery 

there is no mean—just a little adultery is an excess.) When it comes to courage, an excess is 

foolhardiness and a deficiency is cowardice; the Golden Mean is courage: 

 

Excess Mean Deficiency 

Foolhardiness Courage Cowardice 

   

 A foolhardy person would probably ignore the phone and instead go up to the three men and 

try to fight them off. This is unwise because instead of just the woman being harassed, the 

foolhardy person could also be harassed. Possibly, the foolhardy person could be beaten for his 

trouble, and since he didn’t call the police, no help would be on its way. A coward would ignore 

the situation, go home, and not call the police. People sometimes do this, but it seems the least 

any moral person could do is to call the police. Calling the police would be the action that is the 

mean between extremes and is what a virtuous person ought to do. 
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What the Will of God would tell me to do: 

A relevant Christian (of course, I realize that not all religious people are Christian, but I am 

saying what I would do) parable here is that of the Good Samaritan. The Good Samaritan found a 

man who had been robbed and beaten, but the Good Samaritan did not ignore the man’s plight. 

Instead, the Good Samaritan took care of the man and made sure he healed. Taking care of a 

person after they have been hurt is very good, and preventing a person from being unnecessarily 

hurt is even better. I think the will of God would say to render assistance to people who need it. 

In this situation, I think the best way to render assistance is to call the police. 

 

What a Utilitarian would tell me to do: 

Utilitarians are concerned with providing the greatest amount of happiness for the greatest 

number of people. Utilitarians also believe that we must consider the happiness of every person 

affected by an action. I believe that calling the police would result in the greatest amount of 

happiness for the greatest number of people. Certainly if I call the police, several people will be 

happy. Most important, the woman would be happy, but her family and friends would also be 

happy. I would also be happy because I would be a hero for calling the police. If I would not call 

the police, I believe that living with myself would be very difficult because I would know that I 

was a coward. The police would be happy, for their job is to protect the public and doing one’s 

job competently is a source of pleasure. 

However, we also have to consider the happiness of the three drunk men. Certainly they 

would not want to be arrested, and their families and friends would be unhappy to read of the 

trouble they had gotten themselves into. So let’s consider several actions, and let’s see which 

action would bring about the greatest amount of happiness for the greatest number of people. The 

best action by this standard would have been for the three drunk men to leave the woman alone; 

unfortunately, they did not do this.  

The worst action by this standard would be for me to ignore the situation, not call the police, 

and instead go home. This would be bad for the woman, for the woman’s family and friends, and 

for me. In addition, I believe that it would be bad for the men. One of the best things that can 

happen to a person is justice, and justice in this case requires that the three drunk men be caught 

and punished. A person who gets away with something he shouldn’t have can lead an unhappy 
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life. For example, a person who goes to Las Vegas and wins can become a compulsive gambler. 

(I’ve known a few.) It’s much better to lose; that way, you’re less likely to become addicted to 

gambling.  

Since the three drunk men did not do what they should have done (leave the woman alone), 

the best action now available is for me to call the police. That way, the woman will be helped, I 

will be a hero, and the three drunk men may be caught and punished (and perhaps learn not to 

harass women). 

I believe that a rule utilitarian such as John Stuart Mill would come up with a rule saying not 

to harass someone, but if someone is being harassed, to render any aid you can. 

 

What the Categorical Imperative would tell me to do: 

If I choose to ignore the situation and go home without calling the police, the maxim for my 

action would be, “When a woman is being harassed, ignore the situation and go home without 

calling the police.” This maxim is universalizable (many people probably would do this) without 

contradiction in the Kantian sense; however, the maxim is not reversible. If I were the woman 

who is being harassed, I would certainly want someone to help me. The maxim also fails the 

second formulation of the categorical imperative. To treat the woman as an end, I should help her 

by calling the police. In addition, I believe that in order to treat the three drunk men as ends, I 

ought to call the police. These men are worthy of being caught and punished; to treat people as 

being valuable, you have to consider them worthy of praise when they do something right, and 

worthy of blame when they do something wrong. I also believe that if I were one of the three 

men harassing the woman, the best thing anyone could do for me would be to call the police on 

me. I would hate for the violence to escalate and for me to become guilty of something worse 

than verbal harassment. 

 

A final comment: 

In this situation, a phone was nearby, so the best thing to do would be to call the police. 

(After all, you should call the fire station before attempting to put out a fire on your own because 

the fire may grow out of control.) If there were no phone handy, what ought I to do? One 

possibility would be to stay across the street, but yell at the three drunk men that I have called the 

police—a lie may work. If other people are around, I could alert them to the situation and 
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perhaps the three drunk men would soon face several angry people—not just one. A final 

possibility would be to go across the street and render what aid I could; this is the most 

dangerous possibility and would take a very courageous person to do it, but if other means of 

rendering aid are not available, this dangerous possibility may be the best choice and may be 

what the mean between extremes, the will of God, utilitarianism, and the categorical imperative 

demand. 
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Class Exercise 
 

Making an Argument About School Uniforms 
 
What is an argument? 
 
An argument is an assertion about something with evidence that is intended to support the 
assertion.  
 
What are some examples of arguments? 
 
We can look at a resume, list of references, and job-application (or cover) letter as an argument. 
The conclusion is that the writer of these documents will be a capable, responsible, and pleasant 
(able to get along with other employees) employee for the organization that the writer is writing 
to. The resume, list of references, and job-application (or cover) letter will provide evidence that 
the writer is in fact capable, responsible, and pleasant. 
 
We can look at a problem-solving letter as an argument. The conclusion of the argument is that if 
the reader of the letter accepts the writer’s recommendations(s), then the problem will be fully or 
partially solved. The body of the letter will provide evidence that a problem exists, that the 
problem ought to be solved, and that the recommendation will solve or partially solve the 
problem.  
 
We can look at an evaluation (or review) as an argument. The conclusion of the argument is that 
something is good or bad (or in the middle). The evaluation will provide evidence that something 
is good or bad. 
 
Of course, everyone should recognize classic arguments. Here are some conclusions of classic 
argument papers: Abortion is always morally wrong. Abortion is sometimes morally wrong. 
Abortion is sometimes morally permissible. Euthanasia is sometimes morally wrong. Euthanasia 
is always morally wrong. Euthanasia is sometimes morally permissible. 
 
What is a way to organize an argument paper? 
 
One way to organize an argument paper is this: 
 

Introduction with Thesis 
Arguments for What You Believe 
Arguments Against What You Believe 
Rebuttal of Arguments Against What You Believe 
Conclusion (Repeat Thesis) 

 
A thesis is a short statement of the position you are arguing. These are examples of theses: 
 

Abortion is always morally wrong.  
Abortion is sometimes morally wrong.  
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Abortion is sometimes morally permissible.  
Euthanasia is sometimes morally wrong.  
Euthanasia is always morally wrong.  
Euthanasia is sometimes morally permissible. 

 
To rebut something means to show that it is not true. It is a good idea to bring up arguments 
against what you believe and then to rebut them. Chances are, the reader will think of these 
counterarguments, and so you need to show that these counterarguments are not good.  
 
Can I use personal experience in an argument? 
 
Yes, of course. Here are some reasons why you may use personal experience: 
 

The reader’s job is in part to be interesting, and personal experience is interesting. 
Your experience may help you to recognize what is right and what is wrong. 

 
Writing Exercise: Personal Experience 
 
Let’s take School Uniforms as our topic. Some schools require a school uniform. Students will 
all dress the same way. 
 
Write for five minutes on this topic: What is your experience with students’ clothing at your high 
school. Did (or do) students have to wear a school uniform? If so, did you like or dislike this? 
Why? Did (or do) students have to follow a dress code? If so, did you like or dislike this? Could 
students wear pretty much whatever they wanted? If so, did you like or dislike this? You may 
also write about the experience of friends or relatives with school uniforms. 
 
Sample Writing Exercise (By a Teacher) 
 

I graduated from Zanesville (Ohio) High School in 1972. We did not have to wear school 
uniforms, although probably the students at the Catholic High School, Rosecrans High 
School, did. I suppose that we had a dress code, although I don’t remember any details. I 
can’t remember any problems that we had, probably because it was so long ago. (I am 
writing in 2009.)  
 
My sister now lives in Florida, and her kids attend a school with a school uniform. 
However, it is not a complete school uniform. The kids have to wear T-shirts with the 
name of their school on them. My sister does think that the T-shirts are expensive; 
however, she is able to go to thrift stores and buy them more cheaply. 
 
At Ohio University, students (and faculty) wear pretty much what they want. (I wear 
jeans when I teach.) The only problem is that some of the T-shirts that students have 
double entendres. Some of the female students also wear tops that I think are too low-cut 
(or skirts that are too sort) for class. 
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Sharing Exercise 
 
After everyone has written for five minutes, students should share what they have written. This 
may be done orally, and students can trade papers with other students. Students who have worn 
school uniforms before attending college should share their experiences because they are relative 
experts on the subject. 
 
Brainstorming Exercise 
 
Students should brainstorm the pros and cons of school uniforms. They may do that in small 
groups. After a few minutes of brainstorming, the teacher can asks for the pros and cons that the 
students have come up with. Here are a few ideas: 
 

Pros 
 
School uniforms may save money. Clothes are often expensive, but once the student has a 
few school uniforms, the student would not need a lot more clothing. The students would 
simply need some casual clothing for the weekends and after school. 
 
School uniforms may save time. Students who have to wear school uniforms don’t have 
to think about what to wear to school. They can simply wear the school uniform. 
 
School uniforms mean that everyone is dressed the same. Students will not be 
embarrassed because their parents cannot buy them expensive faddish clothing. 
 
School uniforms mean that everyone is dressed the same. Students will not be judged by 
their clothing. 
 
School uniforms mean that everyone is dressed the same. Members of gangs would not 
be able to wear gang clothing to school. 
 
Baggy clothing can be used to hide weapons and drugs. If the school uniforms are not 
baggy, they may not provide good hiding places for weapons and drugs. 
 
School uniform teach kids that they are in a place of learning. When they wear that 
uniform, their job is to learn. 
 
School uniforms make it easy to tell whether a kid should be in the school. 
 
School uniforms build school spirit. 
 
School uniforms mean that kids spend more time on their studies than on their clothing. 
Schools should not be locations for fashion shows. 
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Cons 
 
School uniforms are expensive and often they cannot be used outside of school.  
 
School uniforms take away an expression of individuality. People may express 
themselves by the way that they dress. 
 
School uniforms teach students conformity. The message that they get is that everyone 
ought to look alike and to think alike. 
 
School uniforms take away creativity. Dressing well is an expression of taste. When 
students dress alike, students are unable to be creative in their dress. 
 
School uniforms would make it difficult to identify victims of a disaster. One way to 
identify a dead person is by their clothing. If all the students are wearing the same 
clothing, identifying their corpses will be more difficult. (In some disasters, a person’s 
face can be destroyed.) 
 
Not all people will be like school uniforms. 
 
These ideas are based on the ones at 
http://www.youdebate.com/DEBATES/school_uniforms.HTM 
and other sources. 
 

Writing Exercise: Writing an Argument FOR One Side of the Argument 
 
It may be a good idea to have students divide up into pairs. Each student may take one side of the 
argument. One student may be for school uniforms, while the other student may be against. Have 
each student write an argument for his or her position. 
 

Typical Pro Argument 
 
I am in favor of school uniforms because I believe that it will result in students getting 
better and not forming cliques that hate each other. If everyone is wearing the same 
clothing, no one will be judged by his or her clothing. Instead, everyone will have to talk 
to each other to find if they have common interests and if they like each other. Mean girls 
with rich parents will no longer be able to stick their nose up in the air because a 
classmate cannot afford a $200 pair of in-style jeans. If the girls have to talk to each 
other, they may discover that they actually have interests in common and actually like 
each other. 
 
Typical Con Argument 
 
Let’s face it. We have way too much conformity in our society. Forcing students to wear 
school uniforms will teach them to be even more conformist. Dressing well can be a work 
of art, as anyone can see by looking at women’s magazines. We should allow students to 
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dress as they please. After all, if you can’t be a work of art, you may as well dress like 
one. 
 

After writing their argument, students should exchange papers and read what the other student 
wrote. 
 
Writing Exercise: Writing a Rebuttal of an Argument on the Other Side of the Argument 
 
Students who are paired together can now write a rebuttal of the other student’s argument. They 
should restate the other student’s argument (people will argue that …) and then rebut that 
argument (however, this is not a good argument because …). 
 

Rebuttal of a Typical Pro Argument 
 
People may argue that if students wear school uniforms, they will not be able to judge 
each other by their clothing and so will not reject someone simply because the person 
cannot afford to buy jeans that cost $200. However, students will be able to judge other 
students on other ways. For example, students may wear expensive accessories. By 
looking at the accessories, students will know whether another student’s parents are rich 
or not. 
 
Rebuttal of a Typical Con Argument 
 
People may argue that if students wear school uniforms, then they will become 
conformist. However, true originality does not lie in the clothing that one wears. No one 
can purchase originality off the rack or even have it made specially. True originality 
comes from within. True originality lies in feelings and thoughts, not in what one puts on 
his or her body. 
 

Students can then exchange papers and read the other student’s rebuttal of their argument. Is 
anyone convinced by the rebuttal? 
 
Research Exercise 
 
Everything that we have done so far involves thinking off the top of our head. This can be OK. 
We need to find out what we think. However, we can also research to see if any evidence exists 
that would help us to make up our minds. If research showed that school uniforms are good or 
that school uniforms are bad, then we need to seriously consider that evidence. 
 
Ask students what are some questions whose answers we could research to find out whether 
school uniforms are good or bad. Here are some possible answers: 
 

Some people may argue that school uniforms are expensive. We can research how much 
school uniforms cost. 
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Some people may argue that school uniforms will keep students from judging each other 
by their clothing. We can research whether schools that require uniforms have more or 
fewer problems with mean girls and with negative cliques (cliques that tear each other 
down). 
 
Some people may argue that students learn more in schools that require uniforms. Is this 
true? 
 

By the way, books have been written on this topic: 
 

Brunsma, David L., editor. The School Uniform Movement and What It Tells Us About 
American Education: A Symbolic Crusade. Lanham, Md.: ScarecrowEducation, 2004. 
 
Brunsma, David L., editor. “School Uniforms: A Critical Review of the Literature.” 
Bloomington, Ind.: Phi Delta Kappa International, 2002. 

 
Brunsma, David L., editor. Uniforms in Public Schools: A Decade of Research and 
Debate. Lanham, MD: Rowman & Littlefield Education, 2006. 
 
Gereluk, Diane. Symbolic Clothing in Schools. New York: Continuum International 
Publishing Group, 2008. 

 
Hamilton, Jill, editor. Dress Codes in Schools. Detroit: Greenhaven Press, c2008. 25 
leaves. 
 
Harrington, Valerie. The Effects of Middle School Attendance Rates with a Uniform 
Policy. 2003. 25 leaves. Thesis. 
 
Levin-Epstein, Michael D. Dress for Success: Dress Codes Get Put to the Test. Boston, 
Mass.: Quinlan Publishing Group, c2005. 
 

Long In-Class Writing Exercise 
 
Ask students to write an argument paper about school uniforms, using the classic argument 
outline: 
 

Introduction with Thesis 
Arguments for What You Believe 
Arguments Against What You Believe 
Rebuttal of Arguments Against What You Believe 
Conclusion (Repeat Thesis) 

 
Of course, the introduction should be interesting. One way to make it interesting is to make it 
relevant. Most students will eventually have families, and they can write about whether they 
would put their child in a school that requires uniforms, and why they would or would not. 
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Collect the papers. Read them outside of class. Do not mark them, but give students credit for 
class participation. 
 
If any students are willing to do research, they may use this topic for an out-of-class research 
paper if the teacher so desires. 
 
What is the Right Answer? 
 
Does this argument topic have a right answer? Maybe. Maybe not. If research indicated that 
students learn much more at schools that require uniforms, then the answer may be that yes, 
uniforms ought to be required at all schools. However, a counterargument would be that the 
uniforms don’t make the schools good, but something else does. 
 
Personal preference may play a factor, too. If a student really, really hates to wear school 
uniforms, then perhaps that student ought to attend a different school. 
 
Chances are, when most parents choose which school that their children will attend, school 
uniforms will play only a minor role in that decision. Other factors will also be considered—the 
location of the schools, the price of tuition, the quality of the teachers, etc. 
 
This may be very well a question of diversity. Students and teachers are not all alike. Some will 
like school uniforms, and some will not like school uniforms. We don’t want all schools to be 
Catholic (or Protestant), and we don’t want no schools to be Catholic (or Protestant). Perhaps it 
should be the same way with school uniforms. 
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Checklist for Argument Paper 
Check the Content 
 
Here are a number of topics that a good argument paper may cover: 
 

Introduction: Introduces the Topic 
Background Information  
Arguments for What You Believe 
Arguments Against What You Believe 
Rebuttal of Arguments Against What You Believe 
Conclusion 

 
Check the In-Text Citations 
 
You must show that you know how to format a research paper and cite sources accurately. The 
MLA format uses in-text citations. For example, if you have a quotation or a paraphrase, the 
information that identifies the source of that quotation or paraphrase will follow it in parentheses. 
Usually, that information will be the author’s last name and the page number. Sometimes, no 
author name is given in the source, so you will use one or a few words to indicate the source’s 
title. Sometimes, the source does not have page numbers, so you won’t be able to put them in 
your in-text citation. Be aware that short quotations (four or fewer lines) and long quotations 
(five or more lines) of prose are formatted differently. Short quotations appear as part of a 
paragraph that you have written. Long quotations are set off in indented block style. 
 
Check Common Knowledge 
 
Common knowledge is knowledge that is widely known and that appears in many reference 
sources. For example, “John F. Kennedy was assassinated in 1963” is common knowledge. 
Common knowledge does not need to be cited. Check the report to make sure that you have cited 
everything that needs to be cited. 
 
Note: Even when knowledge is common, the words in which is expressed can be plagiarized. For 
example, the definition of the word “plagiarism” is common knowledge, but you can’t just steal 
a definition from a dictionary. If you take a definition of “plagiarism” word for word from a 
definition, you need to cite the dictionary. However, if you write your own definition of 
“plagiarism” using your own words, you do not need to cite that. 
 
Check Introductions to Quotations 
 
Don’t just stick quotations into your paper. Introduce them. Here is an introduction of a short 
quotation: 
 
Finally, after all the accusations that were made towards Ben Domenech for plagiarizing articles 

in other publications, he resigned from the Washington Post: “His resignation came after writing 
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six blog items in the three days he worked for Red America, a blog that the Post created to offer 

conservative viewpoint on its Web site” (Bosman). 

 
Here is the introduction for a long quotation: 
 

Stephen Ambrose was a historian who wrote historical novels, his most recent being a 

best-seller about World War II B-24 bomber crews called The Wild Blue. In it, he is said to have 

plagiarized from Thomas Childers’s Wings of Morning: 

 
Note: Long quotations are often introduced by an independent clause that ends with a colon. 
 
Check MLA Format for Quotations 
 
Remember, short quotations of prose have four or fewer lines. Long quotations of prose have 
five or more lines. Short quotations of prose are part of the sentence in which they appear. Long 
quotations of prose are set off by themselves in block style. That means that they are indented 
more than you indent the beginnings of paragraphs. 
 
Check the Works Cited List 
 
Currently, we are in a transition period between the old MLA format for Works Cited lists and 
the new MLA format for Works Cited lists. You may use either one. You will need a good 
English handbook to use. All good English handbooks will cover the MLA format for Works 
Cited lists.  
 
The Works Cited list should appear at the end of your essay. It provides the information 
necessary for a reader to locate and be able to read any sources you cite in the essay. Each source 
you cite in the essay must appear in your Works Cited list; likewise, each entry in the Works 
Cited list must be cited in your text.  

 
Check MLA Format for Academic Papers 
 
In the upper right hand of each page, including the first page and the Works Cited page, put your 
last name and the page number. 
 
In the upper left corner of the first page, put this information: 
 

Your Name 

Prof. David Bruce 

ENG 308J 

3 May 2009 
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Proofread, Proofread, Proofread 
 
Proofreading is always important. Of course, you can proofread earlier as well. I tend to 
proofread after every draft. But always, at the end of writing your paper, you should proofread, 
proofread, proofread. Proofread three times. 
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Teacher’s Expectations for the Peer Review 

Your teacher expects for you to do these things: 

• Bring a complete, carefully proofread draft to the peer review. Better, bring two copies. 

• Actively read the other person’s draft and seriously look for errors that the writer can correct. 

• Tell the writer something that he or she has done well. 

• Seriously give good advice to the writer about what the writer can do to improve his or her 
paper. 

• Listen carefully to the other person’s comments about your paper. Don’t be defensive, even if 
you disagree with some of the other person’s comments. 

• Try to get at least two peer reviews. 

• If you have time after getting the peer reviews, look over and evaluate your paper. 

• Don’t ask the teacher, “Can we leave now?” 
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Peer Review Sheet: Argument Paper  
 
A good, thorough review takes time. Plan to spend 10-15 minutes reviewing the Argument 
Paper, 5-10 minutes making comments to the writer and 5-10 minutes listening to comments 
about your writing. This will give you time to get a second review. The Peer Review Session 
should take up the entire class period. If you have questions, raise your hand and I will come 
over and try to answer them. (Please give me time first to go around and give everyone who 
deserves it credit for being prepared for the Peer Review Session.) Feel free to write directly on 
the writer’s Argument Paper as well as on this review sheet. 
 
1. Exchange papers with another student. 
 
2. Read the other student’s Argument Paper. 
 
3. Write down briefly your opinion of the other student’s Argument Paper. Good? Bad? 
Interesting? Boring? 
 
 
 
4. Look at the first paragraph. Does the writer have a thesis statement? What is it? 
 
 
 
5. Does the writer make good arguments for his or her position? Do you have any objections to 
those arguments? 
 
 
 
6. Does the writer make bring up and rebut at least one counterargument against his or her 
position?  
 
 
 
7. Has the writer made the Argument Paper interesting? Has the author used personal experience 
in the Argument Paper? 
 
 
 
8. Write down any questions you would like to ask after reading the Argument Paper. Was 
everything clear to you? Did you understand all the terms that were used?  
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9. Write down one thing that the writer did well, in your opinion. 
 
 
 
 
 
10. Write down one thing that the writer should improve, in your opinion. 
 
 
 
 
 
11. Write down any other suggestions for improvement that you have for the paper. 
 
 
 
 
 
12. What kind of proofreading does the writer need to do to improve the Argument Paper? 
 
 
 
 
13. Go through the Argument Paper again and make any proofreading corrections that need to be 
made. 
 
 
14. Does the writer correctly cite sources in the Argument Paper? 
 
 
15. Does the writer correctly introduce quotations in the Argument Paper? 
 
 
16. Go over the Argument Paper orally with the writer. Make any comments or suggestions for 
improvement that you would like to make. Of course, the writer will do the same things with the 
Argument Paper that you wrote. 
 
 
17. Give this sheet of paper to the writer, then exchange your Argument Paper with that of 
another writer and go through the process again. 
 
 
18. Go home and revise your Argument Paper. 
 
 
19. Hand in your Argument Paper on time to avoid the late penalty. 
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The Most Important Things I Have Learned from  
Writing the Argument Paper  

 
• I have learned a few ways to organize an argument paper. 
 

For example, I know that it is a good idea to go beyond simply making arguments for 
what I believe. Instead, it is a good idea to bring up a few arguments for the other side 
and then rebut them by showing that they are not good arguments. 

 
• I have learned a few ways to argue ethically. 
 

One way to argue ethically is on the basis of the consequences. If an action has bad 
consequences, the action is likely to be bad. 
 
One way to argue ethically is on the basis of the treatment of human beings. If an action 
treats human beings as worthy of respect and dignity, the action is more likely to be good 
than if it treats human beings as disposable and worthless. 
 
One way to argue ethically is on the basis of reversibility and the Golden Rule. If what I 
am thinking of doing to someone else is not what I would want done to me, then chances 
are that action is bad. 

 
• I have learned a few informal fallacies to recognize in other people’s arguments and to avoid 
making in my arguments. 
 

For example, simply insulting someone rather than responding to that person’s argument 
is an example of an ad hominem fallacy. I need to respond to the other person’s argument 
rather than simply say that the other person eats quiche and therefore ought to be ignored. 

 
• I have learned the pros and cons of a number of modern issues. 
 

To truly understand an issue, it is important to know both sides (or all sides) of an issue. 
To form an educated opinion about an issue, I need to know the arguments on both sides 
(or all sides) of the issue.  

 
• I have been able to hear the opinions and arguments of other students in this course. 
 
Even though I may not agree with the opinions of other people, I realize that people of good will 
may sincerely disagree. People I disagree with are not always the enemy. 
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In-Class Exercises 
 

These in-class exercises will help teach students how to use the MLA format. 
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In-Class Exercise 
MLA Format: Works Cited List 

 
Print Books 

 
Notes: 
• The Works Cited list will be double-spaced. 
• The items in a Works Cited list will have a hanging indent. That means that for each item the 
lines under the first line will be indented under the first. See example below. 
 
Example of a Print Book in a Works Cited List (Book with an Editor; Also, Book in a Series) 
 
Wren, Laura Lee. Garth Brooks: Country Music Superstar. Berkeley Heights, NJ: Onslow 

Publishers, Inc., 2002. Print. People to Know. Ser. 

Basic Format 
 

The basic format for books has four main units:  
1) author’s name, with last name listed first,  
2) title, including subtitle, if any,  
3) place of publication, publisher, and date of publication, and  
4) the medium (usually “Print” or “Book”) 

 
Book with an Author and an Editor 
 
Plath, Sylvia. The Unabridged Journals of Sylvia Plath. Ed. Karen V. Kookily. New York: 

Anchor-Doubleday, 2000. Print. 

Book with an Editor (and Book in a Series) 
 
Espoo, Roman, ed. Teens and Credit. Detroit: Greenhaven Press, 2010. Print. At Issue. Ser. 
 
Note: The name of the series is “At Issue.” 
 
Book with a Translator 
 
Aliened, Isabel. Zorro. Trans. Margaret Sayers Peden. London: Fourth Estate, 2005. Print. 
 
Encyclopedia or Dictionary Entry 
 
“Plagiarism.” The American Heritage College Dictionary. 4th ed. 2002. Print.  
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In-Class Work 
 
On a separate sheet of paper, write your name the course number (e.g., ENG 151, ENG 308J), 
and the time the course meets (e.g., 9-11 am). Then make a Works Cited list with these books. 
When you write the Works Cited list, put your last name and the page number (let’s say the page 
number is 5) in the top right corner. 
 
Note: All of these books are Print. 
 
Book #1 
 
Editor: Lauri S. Friedman 
Title: The Iraq War 
Place of Publication: Detroit 
Publisher: Greenhaven 
Date of Publication: 2008 
Series: Writing the Critical Essay 
 
Book #2 
 
Author: Amy Tan 
Title: Saving Fish from Drowning 
Place of Publication: New York 
Publisher: Putnam 
Date of Publication: 2005 
 
Book #3 
 
Author: Turnley, David C 
Title: Baghdad blues : a war diary  
Imprint: New York : Vendome, c2003 
 
Book #4 
 
Definition Looked Up and Cited in the Paper: “Sonata” 
Title: The American Heritage of the English Language 
Edition: 4th 
Date of Publication: 2000 
 
Book #5 
 
Author: Collins, Tim 
Title: Rules of engagement : a life in conflict  
Imprint: London : Headline, 2005 



 

 61 

Bruce   5 
 

Works Cited 
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In-Class Exercise 
MLA Format: Works Cited List 

 
Print Books 

 
Notes: 
• The Works Cited list will be double-spaced. 
• The items in a Works Cited list will have a hanging indent. That means that for each item the 
lines under the first line will be indented under the first. See example below. 
 
Example of a Print Book in a Works Cited List (Book with an Editor; Also, Book in a Series) 
 
Wren, Laura Lee. Garth Brooks: Country Music Superstar. Berkeley Heights, NJ: Onslow 

Publishers, Inc., 2002. Print. People to Know. Ser. 

Basic Format 
 

The basic format for books has four main units:  
1) author’s name, with last name listed first,  
2) title, including subtitle, if any,  
3) place of publication, publisher, and date of publication, and  
4) the medium (usually “Print” or “Book”) 
 

Book with an Author and an Editor 
 
Plath, Sylvia. The Unabridged Journals of Sylvia Plath. Ed. Karen V. Kookily. New York: 

Anchor-Doubleday, 2000. Print. 

Book with an Editor (and Book in a Series) 
 
Espoo, Roman, ed. Teens and Credit. Detroit: Greenhaven Press, 2010. Print. At Issue. Ser. 
 
Note: The name of the series is “At Issue.” 
 
Book with a Translator 
 
Aliened, Isabel. Zorro. Trans. Margaret Sayers Peden. London: Fourth Estate, 2005. Print. 
 
Encyclopedia or Dictionary Entry 
 
“Plagiarism.” The American Heritage College Dictionary. 4th ed. 2002. Print.  
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In-Class Work 
 
On a separate sheet of paper, write your name the course number (e.g., ENG 151, ENG 308J), 
and the time the course meets (e.g., 9-11 am). Then make a Works Cited list with these books. 
When you write the Works Cited list, put your last name and the page number (let’s say the page 
number is 5) in the top right corner. 
 
Note: All of these books are Print. 
 
Book #1 
 
Title: Buffy the vampire slayer and philosophy : fear and trembling in Sunnydale / edited by 
James B. South 
Imprint: Chicago : Open Court, c2003 
Series: Popular culture and philosophy ; v. 4 
Note: After you write “Ser.” write “4.” The number 4 indicates that this is the fourth of a series. 
 
Book 2 
 
Author: Billson, Anne 
Title: Buffy the vampire slayer / Anne Billson 
Imprint: London : BFI, 2005 
Series: BFI TV classics 
 
Book #3 
 
Author: Pateman, Matthew 
Title: The aesthetics of culture in Buffy the vampire slayer / by Matthew Pateman 
Imprint: Jefferson, N.C. : McFarland, c2006 
 
Book #4 
Author: Genge, Ngaire  
Title The Buffy chronicles : the unofficial companion to Buffy, the vampire slayer / N.E. Genge 
Imprint: New York : Three Rivers Press, c1998 
 
Book #5 
 
Author: Stafford, Nikki, 1973- 
Title: Bite me! : an unofficial guide to the world of Buffy the Vampire Slayer / Nikki Stafford 
Imprint: Toronto : ECW Press, 2002 
 
Book #6 
 
Editors: Elana Levine and Lisa Parks  
Title: Undead TV : essays on Buffy the vampire slayer  
Imprint: Durham : Duke University Press, 2007 
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In-Class Exercise 
MLA Format: Works Cited List 

 
Print Books 

 
Notes: 
• The Works Cited list will be double-spaced. 
• The items in a Works Cited list will have a hanging indent. That means that for each item the 
lines under the first line will be indented under the first. See example below. 
 
Example of a Print Book in a Works Cited List (Book with an Editor; Also, Book in a Series) 
 
Wren, Laura Lee. Garth Brooks: Country Music Superstar. Berkeley Heights, NJ: Onslow 

Publishers, Inc., 2002. Print. People to Know. Ser. 

Basic Format 
 

The basic format for books has four main units:  
1) author’s name, with last name listed first,  
2) title, including subtitle, if any,  
3) place of publication, publisher, and date of publication, and  
4) the medium (usually “Print” or “Book”) 
 

Book with an Editor (and Book in a Series) 
 
Espoo, Roman, ed. Teens and Credit. Detroit: Greenhaven Press, 2010. Print. At Issue. Ser. 
 
Note: The name of the series is “At Issue.” 
 
Book with a Translator 
 
Aliened, Isabel. Zorro. Trans. Margaret Sayers Peden. London: Fourth Estate, 2005. Print. 
 
Two or More Works by Same Author(s) 
 
Knopp, Lisa. Field of Vision. Iowa City: U of Iowa P, 1996. Print. 

--- The Nature of Home: A Lexicon and Essays. Lincoln: U of Nebraska P, 2002. Print. 

Book with a Translator 
 
Aliened, Isabel. Zorro. Trans. Margaret Sayers Peden. London: Fourth Estate, 2005. Print. 
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In-Class Work 
 
On a separate sheet of paper, write your name the course number (e.g., ENG 151, ENG 308J), 
and the time the course meets (e.g., 9-11 am). Then make a Works Cited list with these books. 
When you write the Works Cited list, put your last name and the page number (let’s say the page 
number is 5) in the top right corner. 
 
Note: All of these books are Print. 
 
Book #1 
 
Author:  Mawdsley, Ralph D 
Title: Legal aspects of plagiarism / Ralph D. Mawdsley 
Imprint: Topeka, Kan. : National Organization on Legal Problems of Education, c1985 
 
Book #2 
 
Editors: Lise Buranen and Alice M. Roy  
Title: Perspectives on plagiarism and intellectual property in a postmodern world  
Imprint: Albany : State University of New York Press, c1999 
 
Book #3 
 
Authors: Ann Lathrop and Kathleen Foss 
Title: Student cheating and plagiarism in the Internet era : a wake-up call  
Imprint: Englewood, Colo. : Libraries Unlimited, c2000 
 
Book #4 
 
Author: Randall, Marilyn 
Title: Pragmatic plagiarism : authorship, profit, and power / Marilyn Randall 
Imprint: Toronto ; Buffalo : University of Toronto Press, c2001 
 
Book #5 
 
Authors: Ann Lathrop and Kathleen E. Foss 
Title: Guiding students from cheating and plagiarism to honesty and integrity : strategies for 
change 
Imprint: Westport, CT : Libraries Unlimited, 2005 
 
Book #6 
 
Author: DeSena, Laura Hennessey, 1961- 
Title: Preventing plagiarism : tips and techniques / Laura Hennessey DeSena 
Imprint: Urbana, Ill. : National Council of Teachers of English, c2007 
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In-Class Exercise 
MLA Format: Works Cited List 

 
Print Books 

 
Notes: 
• The Works Cited list will be double-spaced. 
• The items in a Works Cited list will have a hanging indent. That means that for each item the 
lines under the first line will be indented under the first. See example below. 
 
Example of a Print Book in a Works Cited List (Book with an Editor; Also, Book in a Series) 
 
Wren, Laura Lee. Garth Brooks: Country Music Superstar. Berkeley Heights, NJ: Onslow 

Publishers, Inc., 2002. Print. People to Know. Ser. 

Basic Format 
 

The basic format for books has four main units:  
1) author’s name, with last name listed first,  
2) title, including subtitle, if any,  
3) place of publication, publisher, and date of publication, and  
4) the medium (usually “Print” or “Book”) 
 

Book with an Editor (and Book in a Series) 
 
Espoo, Roman, ed. Teens and Credit. Detroit: Greenhaven Press, 2010. Print. At Issue. Ser. 
 
Note: The name of the series is “At Issue.” 
 
Book with a Translator 
 
Aliened, Isabel. Zorro. Trans. Margaret Sayers Peden. London: Fourth Estate, 2005. Print. 
 
Two or More Works by Same Author(s) 
 
Knopp, Lisa. Field of Vision. Iowa City: U of Iowa P, 1996. Print. 

--- The Nature of Home: A Lexicon and Essays. Lincoln: U of Nebraska P, 2002. Print. 

Book with a Translator 
 
Aliened, Isabel. Zorro. Trans. Margaret Sayers Peden. London: Fourth Estate, 2005. Print. 
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In-Class Work 
 
On a separate sheet of paper, write your name the course number (e.g., ENG 151, ENG 308J), 
and the time the course meets (e.g., 9-11 am). Then make a Works Cited list with these books. 
When you write the Works Cited list, put your last name and the page number (let’s say the page 
number is 5) in the top right corner. Note: All of these books are Print. 
 
Book #1:  
 
Editor: Roman Espejo, book editor  
Title: Should music lyrics be censored for violence and exploitation?  
Imprint: Detroit : Greenhaven Press, c2008 
Series: At Issue 
 
Book #2:  
 
Author: Usher, Carlton A 
Title A: rhyme is a terrible thing to waste : hip hop and the creation of a political philosophy  
Imprint: Trenton, NJ : Africa World Press, c2006 
 
Book #3:  
 
Author: Nuzum, Eric D 
Title: Parental advisory : music censorship in America / by Eric Nuzum 
Imprint: New York : Perennial, c2001 
 
Book #4:  
 
Editors: edited by Martin Cloonan and Reebee Garofalo  
Title: Policing pop  
Imprint: Philadelphia : Temple University Press, 2003 
Series: Sound matters 
 
Book #5:  
 
Editors: Betty Houchin Winfield and Sandra Davidson, editors  
Title: Bleep! censoring rock and rap music  
Imprint: Westport, Conn. : Greenwood Press, 1999 
Series:  Contributions to the study of popular culture, 0198-9871 ; no. 68 
 
Book #6:  
 
Author: Semonche, John E., 1933- 
Title: Censoring sex : a historical journey through American media / John E. Semonche 
Imprint: Lanham : Rowman & Littlefield, c2007 
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MLA Works Cited Page: Work in an Anthology  
 
When you are gathering book sources, be sure to make note of the following bibliographic items: 
author name(s), book title, publication date, publisher, place of publication. The medium of 
publication for all “hard copy” books is Print. 
 
Work in an anthology 
 
Begin with (1) the name of the author of the selection. Then give (2) the title of the selection; (3) 

the title of the anthology; (4) the name of the editor of the anthology (preceded by “Ed.” for 
“Edited by”); (5) publication information; (6) the pages on which the selection appears; and 
(7) the medium. 

 
Desai, Anita. “Scholar and Gypsy.” The Oxford Book of Travel Stories. Ed. Patricia Craig. 

Oxford: Oxford UP, 1996. 251-73. Print. 
 
Note: The initials “UP” stand for “University Press.” 
Note: If the book is part of a series, following “Print,” write the name of the series and then write 

“Ser.” 
 
In-Class Work 
 
On a separate sheet of paper, write your name, the course number (e.g., ENG 151, ENG 308J), 
and the time the course meets (e.g., 9-11 am). Then make a Works Cited list with these 
anthologies. When you write the Works Cited list, put your last name and the page number (let’s 
say the page number is 5) in the top right corner. Note: All of these books are Print. 
 
Article #1 
 
Author of Article: The Center for Health and Health Care in Schools 
Title of Article: “Athletics in Schools Help Prevent Obesity” 
Editor of Anthology: Christine Watkins 
Title of Book: Child Athletes 
Publication Data: Detroit, MI: Greenhaven Press, 2008 
Pages of Article: 41-45 
Series: At Issue 
 
Article #2 
 
Author of Article: Todd Dvorak 
Title of Article: “Playing Football Can Encourage Obesity” 
Editor of Anthology: Christine Watkins 
Title of Book: Child Athletes 
Publication Data: Detroit, MI: Greenhaven Press, 2008 
Pages of Article: 46-49 
Series: At Issue 
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Article #3 
 
Author of Article: Ian Warden 
Title of Article: “Team-Sport Athletes are Encouraged to Be Poor Role Models” 
Editor of Anthology: Kathy L. Hahn 
Title of Book: Are Athletes Good Role Models? 
Publication Data: Detroit, MI: Greenhaven Press, 2010 
Pages of Article: 41-46 
Series: At Issue 
 
Article #4 
 
Author of Article: Simon Barnes 
Title of Article: “The Economic Downturn Will Return Sports to Its Former Purity” 
Editor of Anthology: Kathy L. Hahn 
Title of Book: Are Athletes Good Role Models? 
Publication Data: Detroit, MI: Greenhaven Press, 2010 
Pages of Article: 101-105 
Series: At Issue 
 
Article #5 
 
Author of Article: Anthony Stalter 
Title of Article: “Parents Should Not Rely on Athletes as Role Models” 
Editor of Anthology: Kathy L. Hahn 
Title of Book: Are Athletes Good Role Models? 
Publication Data: Detroit, MI: Greenhaven Press, 2010 
Pages of Article: 19-24 
Series: At Issue 
 
Article #6 
 
Author of Article: Simon Black 
Title of Article: “The Olympics Have Become Too Commercialized” 
Editor of Anthology: Tamara L. Roleff 
Title of Book: The Olympics 
Publication Data: Detroit, MI: Greenhaven Press, 2009 
Pages of Article: 23-25 
Series: At Issue 
 
Article #7 
 
Author of Article: Associated Press 
Title of Article: “Organizers Are Trying to Downplay Commercialization at the Olympics” 
Editor of Anthology: Tamara L. Roleff 
Title of Book: The Olympics 
Publication Data: Detroit, MI: Greenhaven Press, 2009 
Pages of Article: 26-29 
Series: At Issue 
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Role Models? Ed. Kathy L. Hahn. Detroit, MI: Greenhaven Press, 2010. 41-46. Print. At 

Issue. Ser. 
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Work from a Database Service Such as INFOTRAC 
 

Works Cited List 
 

Web: Work from a Database Service Such as INFOTRAC 
 
For resources retrieved from a library’s subscription service database service, such as InfoTrac, 
EBSCOhost, LexisNexis, or ProQuest, first list the publication information for the source. Then 
give the name of the database, such as Academic Search Premier or Expanded Academic ASAP, 
italicized; the medium; and your date of access. 
 
A scholarly article in a journal 
 

Johnson, Kirk. “The Mountain Lions of Michigan.” Endangered Species Update 19.2 

(2002): 27-31. Expanded Academic Index. Web. 26 Nov. 2005. 

 
An article in a bimonthly magazine 

 
Barrera, Rebeca Maria. “A Case for Bilingual Education.” Scholastic Parent and Child 

Nov-Dec 2004: 72-73. Academic Search Premier. Web. 1 Feb. 2006. 

 
An article in a newspaper 

 
Kolata, Gina. “Scientists Debating Future of Hormone Replacement.” New York Times 23 

Oct. 2002, late ed.: A20. LexisNexis Academic. Web. 26 Nov. 2005. 

 
Note: Source of Examples: Diana Hacker, A Pocket Style Manual, 5th Edition 
 
In-Class Work: Write a Works Cited list for the following items. 
 
Article #1 
 
Title: BLOGWATCH. 
Time, 4/3/2006, Vol. 167 Issue 14, p18-18, 1/6p, 2 Color Photographs; (AN 20278523) 
Database: Academic Search Complete.  
Note: The database is “Academic Search Complete.” It is OK to add “EBSCO,” which is the 
name of the company that is responsible for the database. If you let Academic Search Complete 
do your citations for you, it will add “EBSCO.” 
Note: This is a definition of EBSCO from <en.wikipedia.org/wiki/Ebsc>: “EBSCO Industries, 
headquartered in Birmingham, Alabama, is a privately held, widely diversified corporation and 
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the largest subscription agency in the world. It was founded in 1944 by Elton Bryson Stephens 
(hence the EBSCO acronym Elton B Stephens Company). 
 
Article #2 
 
Title: PLAGIARISM ANTECEDENTS AND SITUATIONAL INFLUENCES. 
By: Lewis, Norman P.. Journalism & Mass Communication Quarterly, Summer2008, Vol. 85 
Issue 2, p353-370, 18p; (AN 34469249) 
Database: Academic Search Complete 
 
Article #3 
 
Title: 'Times' under fire for handling of spy story 
By: Peter Johnson. USA Today, 12/19/2005; (AN J0E082394524906) 
Database: Academic Search Complete 
 
Article #4 
 
Title: The Future of The New York Times. 
 (cover story) By: Bianco, Anthony; Rossant, John; Gard, Lauren. BusinessWeek, 1/17/2005, 
Issue 3916, p64-72, 8p, 4 Color Photographs, 1 Black and White Photograph, 1 Chart, 6 Graphs; 
(AN 15592399) 
Subjects: NEWSPAPERS; MARKETING; NEWSPAPERS -- Circulation; MARKETING  
Database: Academic Search Complete 
 
Article #5 
 
Title: Before You Turn It In. 
By: Silvester, Niko. Writing, Nov/Dec2004, Vol. 27 Issue 3, p22-23, 2p, 1 Cartoon or 
Caricature; (AN 14814984) 
Database: Academic Search Complete 
 
Article #6 
 
Title: A SACRED TRUST. 
By: Sulzberger Jr., Arthur. Quill, Sep2004 Supplement, p16-19, 4p, 1 Color Photograph, 1 Black 
and White Photograph; (AN 15589123) 
Subjects: NEWSPAPERS; PUBLISHERS & publishing; JOURNALISM; GOVERNMENT & 
the press; NEW York Times Co.; All Other Publishers; Book Publishers 
Database: Academic Search Complete 
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How Do I Introduce Long Passages of Quoted Material? 
 
In the 5th edition of her book A Pocket Style Manual, Diana Hacker writes, “MLA in-text citations are 
made with a combination of signal phrases and parenthetical references. A signal phrase introduces 
information taken from a source (a quotation, summary, paraphrase, or fact); usually the signal phrase 
includes the author’s name. The parenthetical reference, which comes after the cited material, normally 
includes at least a page number” (120). Of course, when a page number does not exist, the in-text citation 
will be something such as a few words of the title. Hacker also explains how to quote long passages: 
 

When you quote more than four typed lines of prose or more than three lines of 

poetry, set off the quotation by indenting it one inch […] from the left margin. 

Long quotations should be introduced by an informative sentence, usually 

followed by a colon. Quotation marks are unnecessary because the indented format tells 

readers that the language is taken word-for-word from the source. (111) 

 

An example:  

In his essay “An Athlete Must Have Personal Integrity,” R. Cort Kirkland explains how Eleanor, 

Lou Gehrig’s wife, reacted to his increasing ill health: 

 
At home, Eleanor watched the decay, wondering what was happening to her 

Luke. Just a slump at the plate, they said. He just needs a little rest, everyone agreed. He 

dropped kitchen china inexplicably. He fell frequently when he and Eleanor went ice-

skating, a favorite pastime. This, she asked herself, is a slump? Finally, on May 2, 1939, 

he took himself out of the lineup. A few weeks later, Eleanor scheduled an appointment 

at the Mayo Clinic. Dr. Harold Habein knew what was wrong as soon as Gehrig inched 

into his office. “When [he] entered my office,” the doctor said, “and I saw the shuffling 

gait, and his overall expression, then shook his hand, I knew.” The Iron Man had 

amyotrophic lateral sclerosis, after that, forever known as Lou Gehrig’s disease. He was 

thirty-six. (12-13) 
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In-Class Exercise: How Do I Introduce Long Passages of  
Quoted Material? 

 
The quotations below come from this essay in this book: 
 

Kirkwood, R. Cort. “An Athlete Must Have Personal Integrity.” Are Athletes Good Role 

Models? Ed. Kathy L. Hahn. Detroit, MI: Greenhaven Press, 2010. 10-18. Print. 

From page 16: 
 
On July 4, 1939, Gehrig delivered the most famous oration ever by an American athlete. Such was its 
emotive puissance it is known as baseball’s Gettysburg Address. It was Lou Gehrig Day at Yankee 
Stadium, and all his teammates, current and former, were there to honor him. That included the Babe, 
with whom he hadn’t spoken in years because Gehrig’s mother (or wife, in some accounts) made an 
unflattering remark about the accouterments of Ruth’s daughter. Sid Mercer, a veteran sportswriter who 
served as master of ceremonies, told the sixty thousand adoring fans that Gehrig was too moved to speak. 
The crowd wanted none of it. “We want Gehrig!” they roared. “We want Gehrig!” And Gehrig went to 
the microphone: 
 

Fans, for the past two weeks you have been reading about  
a bad break I got. Yet today, I consider myself the luckiest  
man on the face of the earth. I have been in ballparks for  
seventeen years and I have never received anything but kind- 
ness and encouragement from you fans. 

 
Gehrig continued talking, but not about himself and his stellar career. Rather, he spoke about his 
teammates and pals and what they meant to him. And then he spoke about the men he played against, and 
how grateful he was that they sent him a gift. “That’s something,” he said. “Sure, I’m lucky.” […] 
 
From page 17: 
 
Gehrig’s humility is one of the hallmarks of genuine masculinity. Ever humble, even in his final 
appearance on the baseball diamond where he was a champion, he didn’t speak of himself or his awful 
fate. Rather, he told the assembled throng that he was lucky, then expressed his admiration for others, 
diverting the spotlight to them. He praised his mom and dad. He praised his loving wife. He even praised 
his adoring fans. He spoke about everyone but himself, and when he did speak of himself, it was only in 
the context of others: how lucky he was to have known them and for them to love him. Was he afraid? 
Undoubtedly. Eddie Rickenbacker said that courage is conquering fear, not the absence of it. Gehrig 
picked up the hand he was dealt and played it like a man. 
 
Your Assignment: 
 
On a separate sheet of paper, write your name, course number, and the time the course meets. 
From the material above, write one passage that involves a long quotation using the MLA 
format. Introduce the quotation, use an in-text citation, and make sure that the reader knows the 
author and the page number of the passage.  
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How Do I Introduce Short Passages of Quoted Material? 
 
In the 5th edition of her book A Pocket Style Manual, Diana Hacker writes, “MLA in-text 
citations are made with a combination of signal phrases and parenthetical references. A signal 
phrase introduces information taken from a source (a quotation, summary, paraphrase, or fact); 
usually the signal phrase includes the author’s name. The parenthetical reference, which comes 
after the cited material, normally includes at least a page number” (120). Of course, when a page 
number does not exist, the in-text citation will be something such as a few words of the title. 
 
After a word group introducing a quotation, use a colon, a comma, or no punctuation at all, 
whichever is appropriate in context. (The examples below are indented. In your papers, you will 
indent only long quotations.) 
 
If a quotation has been formally introduced, a colon is appropriate. A formal introduction is a full 
independent clause, not just an expression such as he said or she writes. (Long quotations set off 
in block style using MLA format are often formally introduced.) 
 

Morrow views personal ads as an art form: “The personal ad is like a haiku of self-
celebration, a brief solo played on one’s own horn” (23). 
 
Note: The reader knows the author and the page number. The reader can go to the Works 
Cited list and find out the title of the document that is being quoted. The Works Cited list 
and the in-text citation will give the reader enough information to be able to find the 
quotation in the document that is being quoted. 

 
If a quotation is introduced or followed by an expression such as he said or she writes, use a 
comma. 
 

Stephen Leacock once said, “I am a great believer in luck, and I find the harder I work 
the more I have of it” (Smith 141). 
 
“You can be a little ungrammatical if you come from the right part of the country,” writes 
Robert Frost (231). 
 
Jane Austen writes at the beginning of Pride and Prejudice, “It is a truth universally 
acknowledged, that a single man in possession of a good fortune, must be in want of a 
wife” (5). 

 
When you blend a quotation into your own sentence, use either a comma or no punctuation, 
depending on the way the quotation fits into the sentence structure. 
 

The champion could, as he puts it, “float like a butterfly and sting like a bee” (Foster 
123). 

 
At the beginning of Pride and Prejudice, Jane Austen writes about “a truth universally 
acknowledged” (5). 
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In-Class Exercise: How Do I Introduce Short Passages of Quoted Material? 
 
The quotations below come from this essay in this book: 
 

Kirkwood, R. Cort. “An Athlete Must Have Personal Integrity.” Are Athletes Good Role 

Models? Ed. Kathy L. Hahn. Detroit, MI: Greenhaven Press, 2010. 10-18. Print. 

Page 15: 
 
As with modern athletes, in the old days, an athlete’s talents and popularity were measured in commercial 
endorsements. Lou endorsed a breakfast cereal called Huskies, and appearing on Robert Ripley’s Believe 
It or Not radio program, he was supposed to plug the product. “Well, Lou, what helps you hit all those 
home runs?” Ripley asked. 
 
“A heaping bowlful of Wheaties?” Lou replied. Huh? Wheaties? Lou returned the thousand dollars he 
was paid to pitch Huskies, then he returned to the show and plugged the cereal correctly. 
 
“Lou,” biographer Richard Bak wrote, “believed in doing the right thing.” He invested all of his life 
savings for his parents after he married Eleanor and handed them the deed to a new house and new car. 
 
And we know he was tough. He played through those seventeen broken bones for more than a decade, 
including a thumb and toe, as well as back spasms, that would have dropped a less resilient man. He once 
played a game the day after a pitcher beaned him unconscious. Next day, he wore an oversized cap to 
accommodate the grapefruit on his noggin. He smashed three triples. 
 
It wasn’t easy for Gehrig to pull himself out of the lineup, but when he did, no one had to ask. He told 
manager Joe McCarthy: “For the good of the team, Joe. Nobody has to tell me how bad I’ve been and 
how much of a drawback I’ve been to the club.... [T]he time has come for me to quit.” By all accounts, 
Gehrig was resolute and valiant. When his batting average dropped, he took a three-thousand-dollar pay 
cut without complaint. He simply worked all the harder to recover his prowess at the plate. He struggled 
mightily against the un- 
 
From page 16: 
 
known. One account has Gehrig eating grass to conquer the creeping paralysis. Eleanor dutifully pulled it 
from the ground to make some sort of soup. He thought the vitamins would cure his disease. They didn’t. 
 
Your Assignment: 
 
On a separate sheet of paper, write your name, course number, and the time the course meets. 
From the material above, write three passages that involve quotations using the MLA format. 
Introduce the quotations, use in-text citations, and make sure that the reader knows the author 
and the page number of the passage.  
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In-Class Exercise: 
How Do I Introduce Quoted Material? 

 
 
According to R. Cort Kirkwood, “As with modern athletes, in the old days, an athlete’s talents 

and popularity were measured in commercial endorsements” (15). 

 

New York Yankee Lou Gehrig once made a mistake when he tried to plug a cereal he had 

endorsed called Huskies. While Mr. Gehrig was on Robert Ripley’s Believe It or Not radio 

program, Mr. Ripley asked him, “Well, Lou, what helps you hit all those home runs?” Mr. 

Gehrig replied, “A heaping bowlful of Wheaties?” (Kirkwood 15). 

 

R. Cort Kirkwood writes that Lou Gehrig “invested all of his life savings for his parents after he 

married Eleanor and handed them the deed to a new house and new car” (15).  
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Quoting from and Citing a Source 
 

Kevyn Aucoin Anecdote 
 
• Read the passage and understand it.  
 
• Use the information in the handout to write an anecdote about Elizabeth Taylor’s gift to Kevyn 
Aucoin. 
 
• Do not plagiarize. If you quote from the handout, use quotation marks. 
 
• Make clear to the reader what is the source of this anecdote. 
 
• Use in-text-citations and a Works Cited list.  
 
Source of Passage: Aucoin, Kevyn. The Art of Makeup. New York: HarperCollinsPublishers, 

1996. 163. Print.   

Note: The number “163” following the date of publication is the page number of the passage. 
When you use only a part of a book (perhaps a chapter, or one essay in an anthology) when 
writing a paper, put the page number(s) of the passage you used in the book’s entry in your 
Works Cited list. 

 
Note: Kevyn Aucoin was a makeup artist to the stars and often made tens of thousands of dollars 
for a makeup session. 
 
Passage: 
 

I first met Elizabeth Taylor when I was invited to do her makeup for her Passion perfume 
advertising shoot. I arrived and waited about an hour before being brought into Elizabeth’s hotel 
bedroom. A small makeup table was placed against one of the floor-length windows so that when 
I knelt on the floor to do her makeup, the sun was shining directly on me. I started to feel very 
faint. To add to my dizziness, Elizabeth had brought her own makeup mirror—a magnifying 
mirror so huge that had it been nighttime, I probably could have seen Pluto reflected in it! 
Elizabeth said almost nothing while I was doing her makeup. When I’d finished, she looked 
critically into her oversized mirror and called out to her assistant, “Come and see what he’s done 
to me!” As the room started to spin, I heard her assistant enter the room as Elizabeth exclaimed, 
“Isn’t it wonderful!” Thank God! 

Elizabeth is also a very generous person, as well as one of my heroines because of all the 
work she has done for AIDS research. And she’s very subtle about her gift giving! One day she 
said that I reminded her very much of someone she wanted to buy a gift for and asked me what I 
would recommend. I told her about a baby blue cashmere sweater I had seen in the clothing store 
Agnes B. Later that day Elizabeth handed me a box—in it was the sweater! 
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One Correct Way To Do the In-Class Exercise 
 
In his book The Art of Makeup, makeup artist Kevyn Aucoin writes about once doing the 

makeup for Elizabeth Taylor. When he was finished, she looked in the mirror—critically—and 

then called to her assistant, “Come and see what he’s done to me!” (163). Mr. Aucoin was afraid 

that she hated the makeup, but she told her assistant, “Isn’t it wonderful!” (163). Mr. Aucoin was 

understandably relieved—for one thing, he greatly respects Ms. Taylor because of all the work 

that she has done to raise money for AIDS research. Ms. Taylor is sly when it comes to giving 

gifts. She told Mr. Aucoin that he reminded her of a person to whom she wanted to give a gift, 

and she asked what he would recommend. He told her about a baby-blue cashmere sweater that 

he had seen in a store, and later that day, Ms. Taylor gave him a gift—a baby-blue cashmere 

sweater (163). 

 
Works Cited 

 
Aucoin, Kevyn. The Art of Makeup. New York: HarperCollinsPublishers, 1996. 163. Print.   
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Appendix A: Sample Research Papers 
 

Following this page are several examples of Argument Papers. Teachers may print them and use 
them as examples for their students.  



 Bruce  

 

1 

David Bruce 

Professor Smith 

ENG 308J 

11 December 2009 

[MLA format; 3,148 words] 

Same-Sex Civil Marriage: Pro 

I am for same-sex civil marriage. Although I am not gay, some people erroneously think that 

I am gay. In part because of that reason, I tend to support gay rights, including the right of civil 

marriage. Because some people think that I am gay, I tend to have solidarity with gay people. In 

addition, I know some gays and lesbians, and I like them and realize that they are capable of 

long-term, committed, same-sex relationships. I would not deny them the ability to marry 

someone they love simply because they love someone of the same sex as themselves. In this 

paper, I will make some arguments for same-sex marriage, and I will rebut some arguments 

against same-sex marriage. Because many people’s opposition to same-sex marriage rests on the 

incorrect assumption that homosexuality is against nature, I will also show that homosexuality is 

common among animals. When you finish reading this paper, I hope that you will agree with me 

that gays have the right to a civil marriage. 

Arguments For Same-Sex Marriage 

My main reason for wanting to allow same-sex couples to be legally joined in a civil 

marriage is that marriage is a way for committed couples, whether same sex or opposite sex, to 

show love and commitment to each other. Many same-sex couples have been together for years, 

are deeply in love, and wish to be married. Kathy Belge tells the story of how she came to be 

married to Tay, her partner of almost twelve years, in her article “A Lesbian Marriage: I Wed 
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My True Love.” In February 2004 she and her partner went to San Francisco in order to be 

legally married. At first, it seemed as if they would not be able to get married simply because of 

the number of same-sex couples waiting to be married. Ms. Belge writes that normally the 

mayor’s office processed about 30 marriages in a normal day; however, after same-sex marriage 

became legal in San Francisco, the mayor’s office had been processing about 400 marriages per 

day. Although it seemed that Ms. Belge and her partner would not be able to get married that 

day, they declined to leave. Their persistence paid off, and they were married later that day. Ms. 

Belge was so nervous that she held out the wrong hand for her partner to put the ring on. Ms. 

Belge had to take the ring off and put it on the correct hand. Ms. Belge writes,  

They say every woman dreams of her wedding day. As a child, I never did. But if I had, I 

don’t think I could have imagined a day with more meaning. It meant so much to be able 

to share that moment with so many other couples. My wedding day, [sic] was not just 

about me and my beloved. It was about making a statement for the rights of people 

everywhere to be able to love whom they please. (“A Lesbian Marriage”) 

All adult same-sex couples who wish to be married should have the same right to be married in 

civil ceremonies as adult opposite-sex couples. 

In addition, same-sex couples need to be married to enjoy important rights that heterosexual 

married couples have. Mary Bonauto, Project Director, Gay and Lesbian Advocates and 

Defenders (GLAD), wrote this on the GLAD Web site on 15 August 2003: 

While gay and lesbian families can protect themselves in limited ways by creating 

wills, health-care proxies and co-parent adoptions, this does not come close to emulating 

the automatic protections and peace of mind that marriage confers. People cannot 
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contract their way into changing pension laws, survivorship rights, worker’s-

compensation dependency protection or the tax system, to name just a few. (qtd. in Jost) 

Evidence for this can be found in the experience of many gay and lesbian couples. For example, 

Bill Flanigan and Robert Daniel, who were a gay couple in San Francisco, protected themselves 

as much as possible by registering themselves as domestic partners under a San Francisco law. In 

addition, Mr. Daniel executed a health-care proxy. This proxy allowed Mr. Flanigan to make 

medical decisions for Mr. Daniel, who had AIDS. Unfortunately, on Oct. 16, 2000, Mr. Daniel 

was admitted to the University of Maryland’s Shock Trauma Center in Baltimore. Because Mr. 

Daniel and Mr. Flanigan were not legally married, and despite the health-care proxy that Mr. 

Daniel had executed, Mr. Flanigan was not allowed to see Mr. Daniel in his hospital room. Not 

until four hours had passed and Mr. Daniel’s mother and sister arrived was Mr. Flanigan allowed 

to see Mr. Daniel. By then, Mr. Daniel was unconscious, and he died before the two men were 

able to say goodbye (Jost).  

Legal marriage also gives other rights that gay and lesbian couples do not enjoy. For 

example, under the law marital communications are confidential: A spouse cannot be made to 

testify against his or spouse. Marriage also has important financial and tax benefits. For example, 

Richard Linnell has a health policy that covers the child whom he and his partner, Gary 

Chalmers, adopted, but to have Mr. Chalmers covered by the policy, Mr. Linnell has to pay extra 

(Jost). In addition, Gloria Bailey and Linda Davies, a lesbian couple, will have to pay taxes when 

they retire and sell their home and joint psychotherapy practice—taxes that a married couple 

would not have to pay (Jost).  
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Rebuttals of Arguments Against Same-Sex Marriage 

One argument that is often made against legalizing same-sex marriage is that legalizing 

same-sex marriage would require churches to marry same-sex couples. This is not true. In the 

United States, the First Amendment guarantees religious freedom: “Congress shall make no law 

respecting an establishment of religion, or prohibiting the free exercise thereof” (U.S. 

Constitution). In the United States, church and state are separated. If Congress were to pass a law 

that legalized same-sex marriage, that law would apply only to civil marriages. Churches would 

still be able to marry whomever they wish, and they would still be able not to marry whomever 

they wish. 

Another argument that is often made against same-sex marriage is that homosexuality is 

against God’s wishes as revealed in the Bible. Those critics sometimes say that the book of 

Genesis tells us about Adam and Eve, not Adam and Steve. However, a Catholic priest who has 

argued well against this belief is Daniel A. Helminiak, author of What the Bible Really Says 

About Homosexuality. In his “Preface to the Millennium Edition,” Helminiak says that the goal 

of his book, which was first printed in 1994, “was to make available in easily readable form a 

summary of a growing body of scholarly literature on homosexuality in the Bible. Even in 1994, 

the inevitable conclusion of the scholarly research was already clear. Taken on its own terms and 

in its own time, the Bible nowhere condemns homosexuality as we know it today” (13). 

Helminiak does not advocate a literal interpretation of the Bible in which “a text means whatever 

it means to somebody reading it today” (33). Instead, he advocates a historical-critical reading of 

the Bible in which “a text means whatever it meant to the people who wrote it long ago” (33). 

Both ways of reading the Bible agree that the Bible is the Word of God. 
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Should a text mean whatever it means to people today, or should it mean whatever it meant 

to the person or people who wrote it? Let’s take a look at a passage from The Silver Chair, one 

of the children’s novels in C.S. Lewis’s Chronicles of Narnia, a series of books with Christian 

themes. The characters Puddleglum, Scrubb, and Jill are among some dangerous giants. 

Puddleglum wants the children Scrubb and Jill, as well as himself, to pretend to be “[a]s if we 

hadn’t a care in the world. Frolicsome” (103). The children agree to the plan, and a little later we 

read this about Jill: “She made love to everyone—the grooms, the porters, the housemaids, the 

ladies-in-waiting, and the elderly giant lords whose hunting days were past. She submitted to 

being kissed and pawed about […]” (107). How should we interpret the phrase “made love to” in 

this passage? To today’s readers, “made love to” means “had sex with,” but that hardly seems to 

be the best way to interpret this passage from a Christian novel for children. What did C.S. 

Lewis, the author of the passage, intend by the phrase? The Silver Chair was first published in 

1953, when to make love to meant to flirt with someone and be charming. That meaning is 

obsolete now, but it is the meaning with which Lewis used the phrase. Jill is not having sex with 

all these characters in the novel; she is simply being charming and making them like her. 

Possibly, someone could argue that God will make sure that the words in the Bible have the 

meaning that He wants them to have. However, this is incorrect. For example, a 1631 edition of 

the King James Bible contained this remarkable typo: “Thou shalt commit adultery” (its 

translation of Exodus 20:14); however, the translators had no ill intention (North). Because of 

this typo, this edition of the Bible is known as the “Wicked Bible.” 

When it comes to understanding what the Bible says about same-sex relationships, we have 

to understand what the authors of the Bible meant by same-sex relationships. In our modern 

culture, we know that gay men and gay women can have loving same-sex relationships. 
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However, what is referred to in the Bible as homosexual acts are not of that kind. For example, 

in the story of Sodom (Genesis 19:1-19), the men of Sodom wanted to rape the angels to whom 

Lot was providing hospitality. Here the offense is rape and inhospitality, not a condemnation of 

homosexuality as we know it today. Helminiak writes, “Not homosexuality but hardheartedness 

is the offense of Gibeah [see Judges 19] and of Sodom” (47). 

According to Leviticus 18:22, “You shall not lie with a male as with a woman; it is an 

abomination” (qtd. in Helminiak 51). Leviticus 20:13 states, “If a man lie with a man as with a 

woman, both of them have committed an abomination; they shall be put to death, their blood is 

upon them” (qtd. in Helminiak 51). Here the Bible condemns the penetration of one man 

sexually by another man, but Helminiak looks at the reasons why this kind of sex is condemned. 

The condemnation occurs in what is called the Holiness Code of Leviticus, which is concerned 

with keeping Israel “holy” in the sight of God (Helminiak 53). To be holy is to be set apart. The 

author of Leviticus was concerned with keeping the Jews different from the Gentiles. At the 

time, Gentiles such as the Canaanites permitted the penetration of one man sexually by another 

man. Helminiak writes, “The point is that The Holiness Code of Leviticus prohibits male same-

sex acts for religious reasons, not for sexual reasons. The concern is to keep Israel distinct from 

the Gentiles. Homosexual sex is forbidden because it is associated with Gentile identity” (54). In 

the Common Era, of course, Christianity is a major religion of the Gentiles. Helminiak uses an 

analogy here. At one time Catholics did not eat meat on Friday. Of course, nothing is wrong with 

eating meat. But the Catholics were concerned with acting like Catholics and with not acting the 

same way as Protestants. A Catholic who then ate meat on Friday was guilty of an offense 

against a religious responsibility (55). Of course, a Catholic who now eats meat on Friday is not 

guilty of an offense against a religious responsibility.  
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Leviticus 20:13 advocates the death penalty for gay penetrative sex, and Leviticus 20:9 

advocates the death penalty for cursing one’s parents: “For every one that curseth his father or 

his mother shall be surely put to death: he hath cursed his father or his mother; his blood shall be 

upon him” (King James Version). Today, we do not advocate putting to death a person who 

curses his parents, nor do we advocate putting to death a person who is homosexual. The 

circumstances that led the writer of Leviticus to prescribe the death penalty for these actions 

have changed. By the way, the late Monty Python member Graham Chapman once appeared on a 

TV talk show, in which he discussed his homosexuality. A viewer wrote in to the talk show, 

enclosing in her letter some prayers for Chapman’s soul, as well as the biblical injunction that if 

a man lie with another he shall be taken out and killed. Python member Eric Idle read the 

viewer’s letter, then wrote her in reply, “We’ve taken him out and killed him!” (Hay 158). 

Helminiak examines other Biblical passages that seem to condemn homosexuality; his book 

is well worth a read. Reading his book can make people much more accepting of gays and 

lesbians. For example, when gay author Michael Thomas Ford came out to his sister, her 

response was, “Well, you know I’m okay with it, but God says it’s wrong, so you’re probably 

going to hell” (Ford 115). If Ford’s sister had read this book, she may not have said to her 

brother that he would probably go to hell. 

An argument that is often made against homosexuality in general is that it is unnatural. 

However, homosexuality is widely practiced in nature by animals, as scientists are beginning to 

discover. Joan Roughgarden, a professor of biology at Stanford University, is one of several 

scientists who have studied homosexual behavior among non-human vertebrates. In the 

introduction to her book Evolution’s Rainbow: Diversity, Gender, and Sexuality in Nature and 

People, Ms. Roughgarden writes, “Much of this book presents the gee-whiz of vertebrate 
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diversity [including] how species incorporate same-sex courtship, including sexual contact, as 

regular parts of their social systems” (2). In an article about Ms. Roughgarden and her book, 

Jonah Lehrer wrote,  

Giraffes have all-male orgies. So do bottlenose dolphins, killer whales, gray whales, and 

West Indian manatees. Japanese macaques, on the other hand, are ardent lesbians; the 

females enthusiastically mount each other. Bonobos, one of our closest primate relatives, 

are similar, except that their lesbian sexual encounters occur every two hours. Male 

bonobos engage in “penis fencing,” which leads, surprisingly enough, to ejaculation. 

They also give each other genital massages. (“The Effeminate Sheep”) 

Ms. Roughgarden believes that sex has more than just the purpose of human reproduction; it can 

simply be a way to have fun or to create social bonds. 

Other scientists have also studied the gay animal kingdom. Bruce Bagemihl spent ten years 

researching his book titled Biological Exuberance: Animal Homosexuality and Natural 

Diversity. Part of his book is devoted to showing the reaction of researchers when they realized 

that the animals that they were studying were gay. Susan McCarthy, in reviewing Bagemihl’s 

book, wrote this: “One unusually candid biologist wrestled with the realization that the bighorn 

rams he studied frequently had sex with each other, and weren’t just showing nice wholesome 

aggression. ‘To state that the males had evolved a homosexual society was emotionally beyond 

me. To conceive of those magnificent beasts as ‘queers’—Oh God!’” (“The Fabulous Kingdom 

of Gay Animals”). In Biological Exuberance Bagemihl writes, “Homosexual behavior occurs in 

more than 450 different kinds of animals worldwide, and is found in every major geographic 

region and every major animal group” (12). The main point here, of course, is that homosexual 

behavior is found in the natural world. If homosexual behavior is natural for animals, then we 
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can justifiably assume that it is natural for human beings. After all, we are another species of 

animal, and if it were not natural for some—of course, not all—of us, then we would not see 

homosexuality among human beings. 

Conclusion 

I believe that same-sex marriage ought to be legal, and I hope that you agree that it ought to 

be legal, too. Of course, I am not advocating that churches ought to be forced to marry same-sex 

couples. I am simply saying that same-sex couples ought to be allowed by the government to 

have civil marriages. In doing so, same-sex married couples would have all the rights of 

opposite-sex married couples. In addition, they would be able to express their love and 

commitment to each other.  

All of us should be as accepting of gays and lesbians as country music superstar Garth 

Brooks, whose sister is lesbian. Mr. Brooks made a pro-gay (and pro-freedom-of-religion) 

statement in his song “We Shall Be Free”: 

When we’re free to love anyone we choose, 

When this world’s big enough for all different views, 

When we’re all free to worship from our own kind of pew, 

Then we shall be free, (sing365.com) 

Mr. Brooks also made a pro-love statement in that song, which celebrates love, whether it is 

between people of different races or people of the same sex. His sister helped educate Mr. 

Brooks, who is heterosexual, simply by being who she was. Mr. Brooks says, “The longer you 

live with it, the more you realize that it’s just another form of people loving each other” (Wren 

58-59). 
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John Calipari: Not the Villain You Were Hoping For 

 Very few individuals involved with collegiate basketball are as polarizing as Kentucky 

men’s basketball coach John Calipari. John Calipari is the scape-goat for all things wrong with 

college basketball in the eyes of most media members and opposing team’s fans. As an avid 

Kentucky basketball fan myself, I’ve heard just about every argument that can be made against 

the man as I’ve listened to charges of cheating and shady morals among other things. Media 

members revel in the opportunity to paint the picture of the villain of college basketball, pointing 

out his two vacated Final Fours, his alleged operation in the gray area, his relationship with 

questionable members of basketball circles, and his abuse of the one-and-done rule. These 

people refuse to acknowledge the positives about Calipari, instead only focusing on things that 

fit their agendas. John Calipari isn’t a college basketball villain; he’s a man with morals, zero 

NCAA violations and improves every university and community that he’s been employed at.  

 The first piece of ammunition fired at Calipari is and always will be the fact that while 

the head coach at two different universities, he’s had two Final Four banners vacated due to 

ineligible players. This argument proves that Calipari is a cheater and history will repeat itself at 

any and every stop he makes in the college ranks. The first offense against Calipari came while 

coaching the University of Massachusetts Minutemen when star center Marcus Camby accepted 

money and gifts from an agent which deemed him ineligible. The agents supplied him with 
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money, jewelry, rental cars and prostitutes, which he willingly accepted and in some cases 

requested (Taylor). These actions cost the Minutemen their 1996 Final Four banner as well as 

their 35-2 record for that season. Along with the vacated season came the first smear on John 

Calipari’s reputation that would never leave him. It was no surprise to anyone then when the 

Memphis Tigers were stripped of their 2008 National Championship game appearance and were 

forced to vacate all of their wins and their Final Four banner for that season. The NCAA alleged 

the prospective player became eligible after an "unknown individual" completed his SAT. The 

player, said the NCAA, "subsequently competed for the men's basketball team through the 2007-

08 season, which included his participation in the 2008 NCAA Division I Men's Basketball 

Championship” (Wolken). This “prospective player” has never officially been named but it is 

widely considered to be NBA star, Derrick Rose. This was clearly Calipari doing whatever he 

could to get an academically questionable player eligible in order to play for his team. History 

repeated itself and Calipari slipped up again, forcing his school to suffer the consequences while 

he conveniently moved on to a more high-profile job at Kentucky just like he did at UMass when 

he left for the New Jersey Nets after the Camby scandal. This airtight case leaves out many of 

the main points that exonerate Calipari and also defy common sense.  

 The main issue with this plan of attack on Calipari is that he has zero NCAA violations 

and was not named in either of the NCAA investigations that occurred at his former schools. 

This statement was released by the University of Kentucky following the hiring of John Calipari 

and the emergence of the NCAA allegations: 

First and foremost, there are no NCAA allegations against UK Head Men's 

Basketball Coach John Calipari. Coach Calipari was forthcoming with the 

University of Kentucky during the hiring process about any issues under 
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investigation at the University of Memphis at that time. It is normal procedure for 

the NCAA to ask a former coach to participate in a hearing. Therefore, Coach 

Calipari will participate as requested. Coach John Calipari has received a letter 

from the NCAA stating that he is not at risk of being charged with any NCAA 

violations in this case. (Wolken) 

The same situation occurred at UMass where the NCAA concluded that Calipari was not 

involved and in no way responsible for what had happened. If Calipari was the cheater that 

everyone makes him out to be, I’m sure the NCAA would have put their foot down and banished 

John Calipari when given the chance twice. If the strict and inflexible NCAA found John 

Calipari innocent, then who has the right to assume guilt? On top of the NCAA clearing him, 

what benefit would Calipari have gotten out of Marcus Camby taking gifts from agents. Why 

would a coach advise his star player to accept gifts that would make him ineligible, only to turn 

around and turn him into the NCAA? This is another piece of information that people carelessly 

leave out when referring to the UMass scandal. John Calipari was the person who turned the 

violation in to the NCAA. And so I ask again, what could Calipari possibly have gained from his 

player taking this course of action? The simple answer is nothing. The best case scenario would 

be that money and gifts were exchanged and no one found out but this wouldn’t have given 

Calipari an edge, if anything it would help lure his star player to the NBA and off his team. It 

doesn’t even seem worth arguing the Derrick Rose case and Calipari having any knowledge 

about what happened during his SAT test in high school. It seems like a stretch to think that 

Calipari could arrange for a high school kid to have someone else take an entrance test for him, 

but I along with everyone else have no proof for or against that claim. When factoring in the 
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overlooked pieces of information and using common logic it considerably dampens the two 

vacated Final Four arguments.  

 Almost assuredly after the initial rant about the vacated Final Fours, Calipari’s 

questionable character and ethics will be discussed as well as the shady people that can be seen 

floating around his programs. Calipari’s recruiting practices have long been called into question, 

including his practice of hiring associates or relatives of recruits to ensure they commit to play 

for him. The relationships with people such as William “Worldwide” Wesley and Lebron James 

leave Calipari open to much scrutiny about what kind of roles these men play in the recruiting 

practices of John Calipari. “William Wesley- a.k.a. Worldwide Wes- the most connected, most 

discreet, most influential on and off the court,” states Alex French in the most extensive story 

done to date on the legend that is William Wesley (French). Wesley is credited with delivering 

Calipari blue-chip recruits such as Dajuan Wagner, Derrick Rose, and Tyreke Evans while at 

Memphis. This is just another example of Calipari operating in the gray area and getting away 

with it because like many people like to say, he is a used-car salesman. Others will point to the 

recent recruitment of Portland, Oregon standout, Terrence Jones. Jones verbally committed to 

play at the University of Washington during a press conference at his high school. Minutes later, 

Jones was on the phone with Calipari and was then uncertain where he wanted to go to school. 

Media and rival fans speculated that Calipari offered him money or other compensation as well 

as trying to make Terrence feel guilty about his decision. When Terrence Jones finally signed 

financial aid papers with Kentucky on May 30th, Calipari was blasted for recruiting a committed 

prospect which is an unwritten rule in coaching. Even legends like Bob Knight have taken their 

swipes at Calipari. While speaking at a fundraiser for the Indiana Basketball Hall of Fame, 

Knight had this to say about John Calipari, “We've gotten into this situation where integrity is 
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really lacking and that's why I'm glad I'm not coaching. You see we've got a coach at Kentucky 

who put two schools on probation and he's still coaching. I really don't understand that" (Knight 

Chides). Rivals such as Knight and the media have set their minds on the fact that John Calipari 

is an underhand coach and see every story in that light. By taking this approach, they once again 

overlook the reality of the situations.  

 In every situation described above, the media has been narrow sighted in their 

acknowledgement of the facts and how each scenario played out. The relationship between 

William Wesley and Calipari is an overblown story to try and help explain how Calipari recruits 

at an astonishing rate (Number 1 recruiting classes for 2009 and 2010 according to Rivals.com). 

Wesley has never been employed at any university and in no way would get anything out of 

steering certain plays to certain schools. Wesley is a surrogate uncle to many young players and 

tries to steer them on a path of living responsibly and helps them make business savvy decisions. 

Wesley also rubs shoulders with far more influential people that could land him a payday 

compared to a college basketball coach. Wes surrounds himself with the likes of “the Clintons, 

Phil Knight, and Reebok exec Tom Shine” (French). Wesley is also close with numerous NBA 

coaches, general managers, and even the greatest of all time, Michael Jordan. Would a man this 

influential be meddling in college recruiting a platform much too small for his enormous stature? 

But because Calipari and Wesley are friends, it is unjustly assumed every recruit who commits to 

play for Calipari is doing so because of Wesley. In the Terrence Jones situation, media members 

misconstrued who called who first. Most media members wrote that Calipari initiated the contact 

with the committed prospect but it turns out that Terrence Jones called Calipari following the 

press conference. The substance of that conversation was all speculation until Calipari recently 

divulged the contents of that exchange: 
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Well we thought that [Jones] was coming with us and when he said 'Washington' 

we were like 'what just happened?' That was the first thing. Then [Jones] called 

about an hour later and said 'Cal, I made a mistake. I don't know what I was 

doing.' That is when the thing went like 'You what?' So we talked to him and said 

that we are going to do whatever you want. I am holding your scholarship. At one 

point I said, 'Look, if you want to go to Washington then go to Washington, and if 

you want to come [to Kentucky], come [to Kentucky]. Just make a decision so 

that we can all move on. (Allen) 

This conversation shows that Jones initiated the contact and that Calipari wasn’t really recruiting 

a committed prospect. A committed prospect doesn’t call another coach and say that he made a 

mistake leaving the door open for the possibility of that recruit going to a different school. The 

media used Calipari’s perceived tarnished history against him and wrote the initial stories 

without all of the facts.  

 Finally, the conversation typically turns into a personal attack on Calipari and 

subsequently a lot of personal bias against him is expressed. Every job Calipari has is just a pit 

stop to the next best thing and he doesn’t care about the University or community that he resides 

in. He’ll leave Kentucky for the NBA just like he left UMass for the NBA and left Memphis for 

Kentucky. This notion is fueled even more by the media’s constant need to write speculative 

stories containing Calipari whenever any NBA jobs open up. Despite multiple statements by 

Calipari stating that he’ll be coaching at Kentucky next year, numerous articles are still written 

about his interest in the NBA and the possible package deal of him and megastar Lebron James. 

This line of reasoning butts up nicely with the perception that Calipari is not loyal and doesn’t 
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give back to his community. In just this year alone however, the philanthropic actions John 

Calipari has taken can probably be matched by only a few people. 

 Ever since the hiring of John Calipari in the early spring of 2009, he has been giving back 

to the state of Kentucky as well as other needy causes. The acts of kindness have been felt from 

Kentucky all the way to Haiti. The brainchild of John Calipari, Hoops for Haiti was a smashing 

success, raising more than $1 million in aid for the earthquake victims of Haiti (Moss). Hoops 

for Haiti was a telethon hosted by WKYT news station in Lexington, Kentucky that featured 

Kentucky basketball players answering phones as well as call-in donations from famous coaches 

such as Jim Boeheim, Tom Izzo, Marvin Lewis, and even former Kentucky coach Tubby Smith. 

Calipari uses his position of power for the greater good and utilizes the following of the rabid 

Kentucky Basketball fans. Later that same year, Calipari donated back to his former city of 

employment, Memphis, TN. “The former University of Memphis basketball coach has donated 

$1 million -- payable over five years -- to the group that works to help underprivileged children 

in Memphis (Callahan).” The argument about not caring about the communities is debunked 

when acts of generosity like this are put in the spotlight. The only problem is these are rarely the 

stories that are given the adequate amount of attention they deserve.  

When it comes to John Calipari, the media has been very instrumental in shaping the 

public perception of the man who roams the courtsides for the Kentucky Wildcats. Unfortunately 

for Calipari, the media portrays him as a villain of the college basketball world. When it comes 

to Calipari, fairness and restraint generally are trumped in the media by a perceived license to 

drill him at any opportunity. Two Final Four teams he coached had their appearances vacated, 

and so it seems there's no need to know more about any particular circumstance (DeCourcy). 

Looking past this ignorance and not being swayed by the media, however, can lead to a more 
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enjoyable acceptance of college basketball. By focusing on the positive traits of Calipari and not 

speculating the negative on the negative ones, college basketball fans can have another admirable 

ambassador of college basketball to cheer for. Because unlike the media would like you to 

believe, John Calipari isn’t the villain you were hoping for. 
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A Deeper Look at Cochlear Implants: Why the Problems Outweigh the Benefits 

What is normal? It can be very difficult to define. Often by defining a certain 

characteristic or quality as normal, we have placed those who are lacking in these characteristics 

or qualities at a disadvantage. When trying to understand hearing impairment, it is important to 

consider this question and the implications that we make by looking at hearing impairment as a 

“problem” that needs to be fixed. With the invention of the cochlear implant, a major 

controversy has arisen between those following a medical perspective and those following the 

perspective of the Deaf community. The medical world views the cochlear implant as a “cure” 

for hearing impairment while the Deaf community feels that the defining of normalcy in the 

hearing world leads to ignorance and misinformed judgment. The National Association of the 

Deaf (NAD) is focused on “preserving and promoting the psychosocial integrity of deaf and hard 

of hearing children and adults,” and clearly argues that the medical perspective of hearing 

impairment has a negative effect on the Deaf community (“National Association of the Deaf”). 

Personally, I have lived my life as a hearing individual and have not been close to anyone from 

the Deaf community. However, when I was enrolled in my first sign language class at Ohio 

University I learned to understand the perspective of Deaf culture and the ideas associated with 

this movement. It was easy for me to acknowledge the Deaf community’s perspective and adopt 

their beliefs as my own with regards to this controversial subject. Therefore, when I believe that 
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considering a cochlear implant for a Deaf child, parents must be presented with the perspective 

of the Deaf community to truly make an informed decision about whether or not their child is a 

good candidate for the implant.  

The major social issue that concerns the Deaf community is the idea of normalcy and the 

fact that the medical perspective aims to “fix” the Deaf community’s members. Deaf individuals 

are constantly struggling with the medical perspective that the majority of the population is 

exposed to, which considers deafness to be a disability. From the view of the National 

Association of the Deaf regarding the medical view of hearing impairment, “This pathological 

view must be challenged and corrected by greater exposure to and interaction with well-adjusted  

and successful Deaf and hard of hearing individuals” (“NAD Position Statement”). The Deaf 

community has developed their own culture over hundreds of years and has faced many struggles 

such as the movements of oralism, sign language, and cued speech. They feel that their natural 

state is Deafness and that this does not make them “broken” or present any “disability.” The 

community argues that once a person is diagnosed with a disability, that person will always feel 

inferior. Since no medical solution can ever match natural hearing, this person will forever feel 

that he or she is “broken” and will be at a disadvantage compared to those considered “normal” 

(Delost and Lashley). However, by accepting Deafness as their natural state and being proud of 

the cultural heritage that they have inherited, Deaf individuals can flourish and feel an important 

bond to Deaf culture. Mark Drolsbaugh explains what Deaf pride and being involved in the Deaf 

community means to him: 

Being a part of this culture has given me a sense of pride. I am no longer alone. I 

share a language, ASL [American Sign Language], with many other people in the 

Deaf community. I share a history of struggle which is well-documented…last but 
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not least, I bask in pride when I see Deaf people becoming more and more 

successful in the world…from my perspective, [Deaf culture] strengthens us and 

enables us to make the most of both worlds. More and more Deaf people are 

getting advanced degrees and becoming doctors, lawyers, administrators, and 

authors. It is a feeling of pride and support which pushes us on. (Drolsbaugh) 

Mark’s feelings toward his situation and his culture echo the feelings of many others in similar 

positions who are involved with the Deaf community. 

By acknowledging the views of the Deaf community, and upon personal identification 

with the community, an individual can live a healthy life both emotionally and psychologically. 

When Deaf individuals are given cochlear implants, they are likely to feel that they are caught 

between two cultures, to neither of which they belong. They are never fully a part of the hearing 

world because their hearing does not match the quality of natural hearing, and the Deaf 

community does not fully accept them because they are perceived to be escaping their culture to 

conform to the hearing world (Delost and Lashley). A 15-year-old Deaf individual from the 

Illinois School for the Deaf decided to stop using his cochlear implant after his surgery that his 

parents had imposed upon him. He emphasized his hatred for it and his anger that he now has the  

scar from the surgery forever. His Speech-Language Pathologist, Cara Hammond, explained the 

boy’s reasoning for being so upset by his implant. She said, “He explained that it made him 

different from his Deaf friends in a way that made it hard for him to be accepted” (Nevala). 

Cochlear implants also vary greatly in their effectiveness. They function on a case-by-

case basis and are a poor solution for most Deaf individuals. Most supporters of the implants 

expect the patient to hear very well after surgery and assume that the individual will be able to 

have the oral communication skills to communicate with the hearing world. However, this ideal 
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of equality is difficult if not impossible to achieve, and there are major differences in success 

rates when comparing the range of individuals eligible for the implants. One clear distinction in 

success is shown with those individuals who became hearing-impaired before language 

acquisition, and those who became hearing-impaired after language acquisition. If they were 

born hearing-impaired or their condition developed before language acquisition, they will likely 

have only a small benefit from the cochlear implant such as detecting loud environmental noises. 

These individuals will have less success in speech communication with their cochlear implant 

than those who acquired language before becoming hearing-impaired. Regarding language 

acquisition, the age of the individual greatly affects the success of the implant (Delost and 

Lashley).  

Case studies and personal accounts relay the same message of the importance of 

implanting at a young age to the development of oral communication skills. The mother of a 7-

year-old girl with cochlear implants said, “I wish every day that she could have gotten [the 

implant] earlier. I wish I had known she was deaf from the second I [adopted her], because I do 

think that would have helped her in her development in language” (Christiansen and Leigh 205). 

A study conducted by an otolaryngology journal found that the only statistically significant 

improvements in speech perception skills were noted in the individuals implanted before 3 years 

of age, but there was no significant improvement in speech perception skills in the individuals 

receiving the implant at an older age. The study also notes that oral communication skills did not 

show statistically significant improvements for any of the measured age groups (Miyamoto et al. 

219-224).  

Oral language development in Deaf individuals with cochlear implants is a process that 

requires an enormous amount of training and attention. They require therapy and need to be  
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placed in a system that provides special care. They cannot be expected to perform on an equal 

level to the hearing students in a hearing environment because the cochlear implant does not 

provide a substitute for natural hearing. Individuals with cochlear implants are often thought to 

have hearing capabilities the equal of hearing individuals, but this is a harmful assumption 

because they still need intensive training in order to function (“National Institutes”). Speech 

therapy is necessary after the implant in order to see any improvements in response to sound and 

to oral communication. When the parent of a 5-year-old girl with an implant was asked about the 

importance of training and therapy after implants, she answered, “The implant is 5 percent. The 

95 percent is what you do after the implant” (Christiansen and Leigh 147). 

Not only are the success rates of cochlear implants varied and unsure, but also the rate of 

complications that follow from the surgery is high, and the types of complications can be severe. 

The chance of having complications associated with cochlear implant surgery is around 12.5% 

(Viccaro et al.). With any surgery there are risks of bleeding, infection, dizziness, etc., but 

following cochlear implant surgery there is also a risk of balance problems such as vertigo, 

mechanical or electrical failure with the device, the rejection of the device by the body, infection 

of the ear fluids leading to meningitis, and damaging of the seventh cranial nerve, which is the 

facial nerve and is responsible for the ability to move the majority of the facial muscles. The 

placement of the cochlear implant also destroys any natural hearing that the individual may have 

had (“Maryland Hearing”). The process of the surgery is very dangerous and involves cutting 

through the temporal bone and inserting electrical wires directly into the cochlea (Delost and 

Lashley).  

Although cochlear implants may give previously hearing-impaired individuals the chance 

to hear, it is important to remember the large variability in success based on the exact situation of 
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the individual. In certain ideal situations such as very young children or individuals who have 

become hearing-impaired after acquiring language, and with the resources such as extremely 

dedicated parents who have the time and money to provide the intensive training required for 

success, the cochlear implant can be a wise decision. These ideal circumstances are rare, 

however, and in most situations, the problems with cochlear implants outweigh the benefits. For 

this reason, it is important for people to make informed choices when faced with this issue based  

upon their particular situation. These individuals must be educated about the Deaf community 

which they can benefit from through their involvement and acceptance.  

With full awareness of all of the options that are possible surrounding cochlear implant 

surgery, parents can make an informed choice for their children when faced with this situation. 

Unfortunately, 90% of hearing-impaired children are born to hearing parents. This means that 

they will most likely be exposed only to the medical opinion in this debate, since awareness of 

the Deaf community has not spread efficiently to the hearing world (Delost and Lashley). For 

this reason, our society must be aware of the arguments against cochlear implants that are 

presented by the Deaf community so that parents can make a truly informed decision. According 

to the National Association of the Deaf,  

Because cochlear implant technology continues to evolve, to receive mainstream 

acceptance, and to be acknowledged as part of today’s reality, it is urgent to be 

aware of and responsive to the historical treatment of deaf persons. This 

perspective makes it possible to provide more realistic guidelines for parents of 

deaf and hard of hearing children and for pre-lingually and post-lingually 

deafened adults. (“NAD Position Statement”)  
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Promoting awareness is a valuable first step that will allow the Deaf community to have a 

participatory role in public decision-making. If society makes Deaf culture a commonly 

understood and appreciated aspect of society, parents can make more informed decisions on how 

to properly raise their hearing-impaired children.  
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Is the Death Penalty a Sensible Punishment?  
 

Ever since I have taken Law Enforcement classes, I have become much more aware of 

our criminal justice system and the issues that are associated with it. These classes have allowed 

me to formulate my own opinions of different controversial issues and what would be ethical. 

One of the topics I have encountered is the death penalty. Previously, I had thought of the death 

penalty as an acceptable form of punishment; however, after taking a course in Ethics and Legal 

Issues, I have changed my opinion. Most people want revenge for the crimes committed against 

them, which cause criminals to be put on death row, but the problems with this state of mind are 

great. Many natural problems that stem from human behavior exist within our criminal justice 

system. This mental state can lead to innocent people being subjected to this form of punishment. 

If even one innocent person is murdered by the death penalty, how can this form of punishment 

be seen as ethical? I will make some arguments against the death penalty and while proponents 

for the death penalty have many arguments that appear to be rational, I will dispute these as well.  

Arguments Against the Death Penalty 
 

While our criminal justice system has many strong points, it is still a flawed system. 

Mistakes can be made over innocence and in the form of punishment for those who have 

committed a crime. Innocent people are still being convicted of crimes they did not commit, and 

sometimes that can lead to the death penalty. According to a research study by James S. 
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Liebman, Jeffrey Fagan & Valerie West from Columbia Law involving the 5,760 death 

sentences that were given between 1973 and 1995 by the U.S., 4,578 were reviewed by direct 

appeal, which is the first stage of appeal; 1,885 of those cases were thrown out due to “serious 

error” that has harmed the defendant (Liebman). According to this study, the “overall error-rate 

of our capital punishment system was 68%” after the 5,760 cases were reviewed during the 

three-stages-of-appeal system (Liebman). This data is mind blowing when considered. Over two-

thirds of the death sentences handed out in the U.S. between 1973 and 1995 were dismissed due 

to error.  

A major reason mistakes are made is due to improper defense representation. In our 

country, lower-class offenders receive a different quality of representation than upper-class 

offenders (Braswell 228). This is seen all of the time in the media. Famous celebrities, such as 

O.J. Simpson, can be accused of a heinous crime, but because they have money and they can pay 

for a very high-class lawyer, they can win their court case, whether they are guilty or innocent, 

and are free to live their lives. However, if a lower-class citizen is accused of a similar crime, 

they may receive a public defender. While public defenders have a very noble job, their 

situations are not always pleasant. Sometimes they have many cases going on at once and cannot 

focus their full attention on one client. This can result in the lawyers missing critical pieces of 

information or in simple mistakes that a person with one case would not miss. As the gap 

between the classes gets bigger, this problem can show the unfairness of our system.  

 Not only does wealth give an offender an edge, but the part of the country a person lives 

in also affects the punishment they will receive. Different parts of the country have different 

rules and regulations in administering the death penalty. Some states do not have the death 

penalty for any crimes, while others have the punishment for aggravated murder, first degree 



 Forni 

 

3 

murder, or even drug trafficking charges (Death Penalty Information Center). According to the 

Death Penalty Information Center, Texas has administered the most executions since 1976, being 

458 as of 2010; however, California has the highest population on death row, being 690 as of 

2010 (Death Penalty Information Center). While many states have the death penalty, 13 states 

and the District of Columbia do not have the death penalty. This results in unfair punishment 

being administered to offenders, with most of the executions being carried out in the southern 

part of the United States. In 2009, 52 executions were carried out in the United States (Bureau of 

Justice). This number is down significantly from the number of 98 in 1999 (Bureau of Justice). 

While managing the fairness of punishment for criminals may not appear to be a worrisome issue 

in the criminal justice system, it should be an issue of humanity. 

 The ethical nature of the death penalty can be seen both ways. Some may think a person 

who murders someone deserves an equal punishment for what they have done, but others look at 

the situation as “two wrongs don’t make a right” (Braswell 222). Other forms of punishment can 

be as effective, if not more. Life in prison without parole is an option that I feel can sometimes 

be better than the death penalty. Having a murderer locked away for the rest of their life can be 

worse because they are forced to live with what they have done. They also have the chance to 

learn and grow in prison. One example of a reformed death row inmate is Jarvis Masters. He has 

used his time on death row in California to change, becoming a Buddhist and writing the 1997 

book Finding Freedom (Braswell 227). Masters has calmly prevented a possible riot of prisoners 

and saved another inmate from being beaten and possibly murdered (Braswell 227). Of course, 

some criminals have enjoyed what they did and will never change; however, those are the same 

people who may not be afraid of death, and by being in prison for life, they may suffer more than 
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if they had been executed. Also, by having life sentences for people convicted of serious crimes, 

the possibility of mistakes can be corrected, giving innocent people a better chance. 

Arguments For the Death Penalty and Rebuttal 

 One argument for the death penalty is that it is cheaper to kill these prisoners than for 

them to be in prison for the rest of their lives. According to the Braswell textbook, it costs 

roughly $20,000 per year to keep an inmate in prison; therefore, after a 50-year sentence a 

prisoner may cost around one million dollars (237). However, it can cost between $2.5 and $5 

million after all of the appeals and cost to keep a prisoner on death row (237). Appeals at this 

level take a lot of money and since they are determining the life of a person, they also take a lot 

of time. While prisoners with life sentences may appeal their sentences as well, they most likely 

would not take the same amount of time or money (237).  

 Another	  argument	  for	  the death penalty is	  that	  it	  is a form of deterrence; without it, 

more murders would happen (Braswell 223). This is unreasonable to consider because every 

person thinks differently. What may seem like an obviously bad decision to one person may 

seem harmless to another. The people it would deter are the same people who know it is bad and 

would most likely not commit the crime anyway. Murders are mostly committed in an emotional 

state that happens in the moment. The murderer is not going to consider the consequences of 

their actions, acting on emotions instead of rational thinking (223). In these situations, having the 

death penalty as a consequence of murder will not act as a deterrent.  

 The last argument has to do with thinking that if those on death row were set free, they 

would kill again. Many facts dispute this argument. After a substantial sentence in prison, 

parolees show very little recidivism. The Furman study watched the progress of 188 murderers 

on death row who were placed on parole for an average of 5.3 years (Braswell 226). Of these 
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188, only one committed another murder; however, approximately 10% committed a new felony 

(226). These statistics prove murderers can change their ways, becoming good human beings 

after their time in prison.  

Conclusion 

 I believe the death penalty should be removed from our criminal justice system. Many 

states have adopted this strategy and have not become overrun with criminals. This form of 

punishment is not fair and can stem from mistakes made at all levels of the justice system. Ohio 

has the highest number of executions since 1999 outside of the southern states, and abolishing 

this punishment should be considered.  

In a recent article in The Columbus Dispatch, Supreme Court Justice Paul E. Pfeifer has 

stated that all death penalty cases should be reviewed. He has been an avid supporter of the death 

penalty in the past; however, he has changed his perspective. Ohio Public Defender Tim Young 

agrees with Justice Pfeifer: “If people take the time to look at who’s on death row, they will see 

types of cases that are so different because they are based on different sets of circumstances. A 

person committing a crime in one part of the state might get the death penalty, and another 

person who committed a similar crime in another part of the state does not” (Johnson A3). The 

statement by Young is a major reason I oppose the death penalty, and I hope after reading this 

paper, you will think about this issue and come up with an opinion of your own. I would like to 

conclude this article with a quote from the American Civil Liberties Union: 

It [capital punishment] is immoral in principle, and unfair and discriminatory in 

practice [....] No one deserves to die. When the government metes out vengeance 

disguised as justice, it becomes complicit with killers in devaluing human life and 

human dignity. In civilized society, we reject the principle of literally doing to 
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criminals what they do to their victims: The penalty for rape cannot be rape, or for 

arson, the burning down of the arsonist's house. We should not, therefore, punish 

the murderer with death...[.] Capital punishment is a barbaric remnant of 

uncivilized society. (ProCon.org) 
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House vs. God 

 Religion is perhaps the most divisive force on the planet. Faith and belief are strong 

enough to influence behavior, end lives, and start wars, and yet they are not even tangible things. 

Even America, a country founded on ideals of religious freedom, finds an example of this great 

divide in its own government. As the united States is a predominantly Christian nation, and one 

that loves television, it is somewhat surprising to find that one of its most popular prime-time 

television programs is one that frequently addresses the issue of religion in controversial, albeit 

scripted, ways. With a viewership in the tens of millions since its premiere, House MD has 

achieved a household status that most programs would not even try to achieve. It is a great irony: 

in a country where religion is touted and so fervently expressed, a medical drama starring an 

atheistic, egotistical doctor has people tuned in. Despite its popularity in an otherwise Christian 

country, House MD in fact promotes an anti-religious message in its episodes.  

 Doctor Gregory House has a problem with people. His brilliance is nothing short of 

Holmesian, and as a consequence he tends to find the ordinary, run-of-the-mill person terribly 

uninteresting. But, unlike most people, he is not afraid to show it. With no bedside manner to be 

spoken of, the anti-hero makes a perfectly despicable protagonist whom viewers just cannot 

seem to get enough of. Week after week, he solves difficult medical mysteries with his team, all 

the while insulting his coworkers and his patients, constantly testing their boundaries on 
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important issues. As a definitively pronounced atheist and an exceptional believer in rationality, 

Dr. House tackles the topic of religion in a way that is incredibly amusing to viewers. It is 

through the character of House and his no-holds-barred approach to conflict with people that the 

show really delivers its anti-religious message.  

 As early as its first season, House has made a point to question religion’s place in 

medicine. In the first season episode, “Damned if You Do,” House’s team takes on the case of a 

nun who has developed a rash on her hands, something her sister nuns claim to be the early sign 

of stigmata. As the episode continues and her condition worsens severely, it is eventually 

revealed that the nun in fact has developed a life-threatening allergy to copper which has been 

steadily progressing due to a cross-shaped, copper, intrauterine device that she had chosen to 

insert as a form of birth control upon joining the church. The blatant symbolism here makes it 

obvious which side that the program takes in the ongoing clash of religion and science, but it is 

through the conversations between the characters that it becomes clearer. 

 Whenever a patient’s treatment fails, House often watches soap operas in order to distract 

himself and subconsciously focus on the case. In “Damned if You Do,”House chooses to do so 

on a portable television in the chapel of the hospital in which he works. When one of the nuns 

comes to pray for her sister, she discovers House and engages in the following dialogue:  

Sister Eucharist: This is a chapel. A house of prayer.  

House: House of prayer, huh. That explains the good reception. Also why 

nobody’s ever here.  

Sister Eucharist: I need to talk with you, Dr. House. Sister Augustine believes in 

things that aren’t real.  
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House: I thought that was a job requirement for you people. (“Damned if You 

Do”) 

The show delivers the poignant remark that the empty chapel is a sign that people not practice 

the beliefs that they lay claim to, and that those who do choose to pray in the chapel obviously 

believe in things that are not real. Through this, the show suggests that God does not exist at all. 

The nun goes on to explain how she believes that the patient is a hypochondriac and 

seeking treatment for attention. As the conversation continues, House offers her a chocolate bar, 

which he then uses to help display how in a matter of two minutes, the nun has displayed four of 

the seven deadly sins—pride, anger, envy, and gluttony—and has not even noticed (“Damned if 

You Do”). In just this short segment of the show, House has made an important point about the 

institution of religion: faith blinds people. Even a nun, someone closely affiliated with the 

church, has completely missed the fact that she has broken the very commandments she is sworn 

to uphold.  

In place of faith and religion, House offers its audience the scientific outlook preached by 

its main character. House and Philosophy: Everybody Lies is a compilation of philosophical 

essays which makes the best printed attempt to dissect the show and its many proposed ideas. In 

her essay “It Explains Everything!” Barbara Anne Stock presents a philosophical argument 

which Dr. House would side with. A generalization made in the 17th century, the Principle of 

Sufficient Reason states that there is no such thing as a random or unexplainable event, and that 

even if we do not know the reason why the event occurred, there most certainly is one. The sick 

nun in “Damned if You Do” presents the following if-then statement: 

 Nun: If I break my leg, I believe it happened for a reason. (“Damned if You Do”) 
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While the nun would argue that the reason might be fate or God’s design, Stock explains that 

House would hold true to the Principle of Sufficient Reason and cite a medical, scientific, or 

otherwise rational explanation as to why the nun might suffer her malady (Stock 72-73). In the 

case of the nun, it would be just silly to consider the alternative; legs do not simply break 

because of the will of a deity. There is always some physical or medical explanation for such a 

thing.  

Author Barbara Barnett of blogcritics.org also explores the relationship between House 

and religion in her article, “Faith, God, and Religion on House, MD.” In the article, Barnett 

argues that House, a character who has experienced a great deal of suffering, uses his cynicism to 

shape the tone of the show. As a scientist, House demands answers for questions to which there 

are none. Barnett says that House, and consequently the show which the character is about, 

pushes these questions about the universe onto the viewer (Barnett 3). Specifically, Barnett 

points to the view that House challenges the viewers to question whether “there may be 

something greater ‘out’ there, or conversely, […] there is nothing out there” (3). Once one can 

recognize that the voice of the character is really what the show is about, the message of the 

show becomes clearer. 

A fine example of House handing its message directly to the audience comes from the 

Emmy award-winning episode “Three Stories.” In this episode, Dr. House substitutes for a 

medical school professor to give a lecture on diagnostics to students about three cases that he has 

solved. Though the stories are told with the names of the patients deliberately changed, House’s 

team, who are present in the audience, determine that in one of the stories the patient is in fact 

House himself. In the procedure that he undergoes, House ‘dies’ for over a minute and 
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experiences visions of the other two patients described in his stories. When he is finished with 

his stories, House’s team begins to question him in front of the students: 

Wilson: Do you think he was dead? Do you think those experiences were real?  

House: Define real. They were real experiences. What they meant… Personally, I 

choose to believe that the white light people sometimes see, visions, this patient 

saw. They’re all just chemical reactions that take place when the brain shuts 

down.  

Foreman: You choose to believe that?  

House: There’s no conclusive science. My choice has no practical relevance to 

my life, I choose the outcome I find more comforting.  

Cameron: You find it more comforting to believe that this is it?  

House: I find it more comforting to believe that this [life] isn’t simply a test.  

(“Three Stories”) 

 The scripting for this sequence is brilliant. While it never once mentions religion, God, or 

faith, it is absolutely bringing to question what House believes about the ‘afterlife.’ The character 

reveals that he thinks it is foolish to live the life that you are given under the assumption that you 

will be judged into an eternal afterlife based on your actions. As the embodiment of reason, 

House declares that there is no way to obtain definitive proof on the issue, and so he has made 

his own choice about it. But this scene uses much more than dialogue to convey its message to 

the viewer. The entire sequence occurs with House on a stage within a lecture hall and is 

presented from the view of the audience, making House and everything that he has to say into a 

spectacle for the viewer (“Three Stories”). One would be hard pressed to find a more focused 

and deliberate way for a television program to reach out and touch its audience. 
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 There are those who would argue that the show takes on a different sort of stance in 

addressing religion. Martin DeNicolo offers one such argument in his essay “Dr. Gregory House, 

MD: Knight of Faith?” DeNicolo offers the opinion that, though House does not expressly 

believe in God or find faith comforting, he still manages to have faith in his own ability to 

discover the reason for whatever illness the patient might be suffering (DeNicolo). This, 

however, is just a ham-handed attempt at trying to insert a religious perspective into a show that 

very clearly does not support such a thing. To argue that a person having self-confidence in their 

abilities equates to showing the same sort of ‘faith’ that religion commands is not really an 

argument at all. It is a comparison of something that is certain to something that is uncertain. A 

runner having faith in his ability to sprint one-hundred yards is a matter of knowing something 

definitive. A dying person having faith that there is some higher purpose for their death is 

something whose truth cannot be determined; we are unable to discern whether or not that higher 

purpose exists. Thus, the issue becomes one of faith and not reason. This is the exact argument 

that House presents week after week. 

 Whether or not the message that the show conveys is one that is accepted by its viewers 

is something that may not be able to be measured, but the number of people watching the show 

certainly is. It takes an incredibly large fan-base for a television program to last as long as House 

has. As House begins its seventh season, the argument between science and religion remains one 

of the central themes of almost every episode of the show. It is House’s ongoing clash of faith 

and reason that has undoubtedly hooked a great portion of its viewers. As one of the smartest 

shows on television, hopefully it will manage to hold onto its winning formula until the series’ 

end.  
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Teaching Foreign Languages Sooner 

 I am one of very few students who are majoring in a foreign language in college. Why do 

so few students choose to major in a foreign language? Could it be that we never had the 

opportunity to learn foreign languages at a young age? I have been learning Spanish since I was 

a freshman in high school; however, I always think of how I could have been a much more 

proficient speaker if foreign languages had been offered in my elementary school. Teaching 

foreign languages should be mandatory in elementary schools because the language can be 

learned more effectively, help produce greater academic achievement, help maintain a safer level 

of national security, and help us become more knowledgeable about other cultures.  

 If we start to teach foreign languages in elementary school, students can learn languages 

more effectively. According to Vivien Stewart, author of “Becoming Citizens of the World,” 

research has proven that children’s minds absorb the material better and are more easily molded. 

Not to mention, it takes years to learn a foreign language to be proficient, so the education needs 

to be started as soon as possible. After beginning a foreign language in elementary, the students 

can continue to learn the language through middle school and high school in an uninterrupted 

sequence, resulting in proficient speakers of the language (Walker). Also, if a second language is 

acquired early in life, it is easier for people to acquire a third or fourth language later on (Glod).  
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 Not only can language be learned more effectively at younger ages, but it also helps 

produce greater academic achievement. Studies have shown direct correlations between learning 

a second language and increased scores in reading and math when being compared to students 

who are not learning a second language (Met 36). Also, learning a second language helps to 

improve memory skills and listening ability, enhance problem-solving skills, and increase 

students’ ability to solve problems, especially in science (Lewis 85). In addition to all these 

benefits, students are exposed to different ways of viewing the world, as opposed to a one-sided 

view that is close minded (Walker).  

 In order to maintain a safer level of national security, it is necessary that people are 

educated in the languages that are considered critical to our nation’s security, such as Arabic and 

Chinese, because these are some of the world’s most politically charged regions (Zehr 12). In 

2007, President Bush launched the National Security Language Initiative, which supported the 

teaching of languages that are necessary for our national security. However, the initiative never 

received the funding that it was supposed to, which was around $114 million (Jenkins). 

Therefore, the plan was not able to be carried out. Clearly, the government recognizes the fact 

that foreign languages need to be taught in K-12 schools; however, the government needs to be 

able to follow through with its plans, if the government wants the result of having proficient 

speakers in languages critical to national security. Also, to carry out this program, in the long 

run, it would need a lot more funding and take many more years to reform the K-12 schools. For 

instance, the U.S. Defense Department has allocated over $750 million for a five-year period to 

support its own foreign language programs (Jenkins). This just solidifies the fact that foreign 

language is extremely important to our country if our own government is spending that much 

money on it. Currently, only 1% of students in college receive undergraduate degrees in foreign 
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language studies, and only 2% are studying the languages that are critical to our nation, and less 

than 8% of undergraduates study foreign language in college at all (Jenkins). Offering foreign 

language to students in K-12 will create students who will be able to become citizens, diplomats, 

and military personnel who are able to speak these languages well, and are also knowledgeable 

about the culture. It is important that this happens because when our troops were sent to Iraq and 

Afghanistan they were unable to talk with the civilian people, which led to miscommunications 

and anger (Jenkins). According to Karen Jenkins, although learning foreign languages for 

national security purposes is very important, it should not be the only reason that is considered 

when thinking about why our government needs to make foreign language a mandatory part of 

the K-12 curriculum.  

 Learning foreign languages is also extremely important so we can be aware and 

knowledgeable of other cultures, but also so we do not fall behind other cultures. For instance, 

Condoleeza Rice said, “As secretary, one of my highest priorities is to reinvigorate our efforts to 

connect America to the people of the world through education; in today’s international system, 

the distance between here and there is getting smaller. It seems that the rest of the world expects 

its students to be bilingual or even trilingual, while less than 40% of our students are proficient in 

a second language (Lewis 84). With this low percentage, U.S. students have a bad image of 

being ignorant about the rest of the world, which is not necessarily true; however, being 

proficient in a foreign language could change this opinion. Today, knowing only one language 

and culture is seen as a disgrace to our nation and it will have negative effects on our citizens, the 

military, and our businesses (Lewis 84). Rita Oleksak, the president of the American Council of 

Teachers of Foreign Languages, wanted a consistent program of foreign languages from grades 
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K-12 and she said, “We will close the language gap that prevents the United States from full 

participation in global interactions” if the program is carried out (Lewis 84).  

However, some people argue that spending time on foreign language in elementary 

school will take away from learning the core subjects. According to Myriam Met, research 

studies have shown that this assumption is not true. Students who have been learning foreign 

languages under the FLES program, Foreign Language in the Elementary School, have not 

shown any harmful effects. Actually, students enrolled in schools that take part in FLES often do 

better than students who are not taking foreign languages (Met 45). In addition to the worry of 

taking away from core subjects, it seems that there may not be enough money to carry out these 

programs. However, the United States can spend $750 million for learning foreign languages in 

the Department of Defense, so obviously our government sees learning languages as important 

(Jenkins). If learning foreign languages had been available in elementary schools, maybe the 

defense department wouldn’t have to spend so much money today. If something is important 

enough, our country can find a way to make it happen.  

 Overall, I wish I would have had the opportunity of learning a foreign language in 

elementary school, and it is clear that we need to make learning foreign languages a mandatory 

part of the K-12 curriculum for several reasons. By learning foreign languages at a young age, 

students can learn languages more effectively. Also, learning foreign languages enhances 

academic achievement, helps to make national security safer, and makes us more knowledgeable 

about other cultures.  
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Moral Obligations in Business 

Introduction 

 The concept of a business is simple: the business provides a service to customers, and 

customers give the business money in return. However, businesses often harm the people they set 

out to serve by ignoring an ethical obligation they have to the community. In my opinion, this is 

caused by the greed of those who run a business, such as a CEO or business owner. Often, it may 

be easier to make money by ignoring the law, being dishonest with customers, or harming the 

environment. These unethical practices have a profound negative effect on the community and 

the world.  

Reasons Businesses Should Maintain Ethical Practices 

A business has several reasons to maintain high ethical standards. Firstly, unethical 

business practices lead to great unhappiness and economic distress in those whom the business 

affects. This can be either customers, or those who happen to be in the same community as the 

business. Next, unethical business practices can cause great harm to the environment, which can 

harm other businesses or cause health problems for many. In addition, professionals who do not 

exhibit high moral standards in business often end up losing business and declaring bankruptcy 

(Connor). Some may argue that a business leader’s only obligation is to make money for 

shareholders, but it is clear that the negative effects that occur when businesses follow this 



Linn  

 

2 

ideology are far greater in magnitude than the positive effects seen by the shareholders after a 

profitable quarter (Friedman).  

The first reason businesses should fulfill their ethical obligations to the community is that 

people affected by unethical business practices are often harmed emotionally and economically. 

A good example that shows how people are negatively affected by unethical business practices is 

the Bernard Madoff case, which occurred in December of 2008 (Efrati). People gave money to 

Madoff so he could invest their money and return a profit. However, Madoff kept a large amount 

of the money for himself in off-shore bank accounts, while reporting false profits to his 

customers. He used money from new investors to pay false returns to older customers.  

Madoff made so much money from his fraudulent scheme that he was able to purchase 

many properties and cars, as well as share in the purchase of two airplanes (Efrati). In contrast, 

by ignoring business morals, Madoff’s customers lost about $30 billion. This money was not 

only lost by individuals, some of whom lost 95% of their assets, but also by larger companies, 

cities, and charities (“Madoff’s Victims”). Surely Madoff’s success was not worth bankrupting 

hundreds of people and keeping charities from being able to help others. Madoff is now in jail 

for his fraudulent practices (Efrati). 

Another reason businesses should uphold their ethical responsibilities to the community 

is to protect the environment. This became more evident recently, when a BP oil rig exploded, 

leaving a damaged oil well that is now leaking up to 19,000 barrels of oil per day into the Gulf of 

Mexico (“BP Resumes”). Even the CEO of BP, Tony Hayward, has said the oil spill “is clearly 

an environmental catastrophe” (“BP Resumes”). Oil, which is harming or killing fish and other 

wildlife, has now covered more than 107 miles of Louisiana’s coastline, greatly impacting 

Louisiana residents and local industries, especially the tourism and fishing industries. 
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The explosion of the oil rig may seem to have been unavoidable, but in fact a main reason 

the explosion occurred is because BP did not maintain their ethical obligation to the community 

to ensure that this oil spill did not occur (“BP Oil Spill”). People who were responsible for 

ensuring the safety of the drilling operation were careless. For example, one inspector used 

crystal methamphetamine before going to work, ignoring his ethical obligation to thoroughly 

inspect oil rigs. In addition, inspectors received and accepted gifts from oil company officials, 

possibly in return for being less stringent in enforcing regulations. Inspectors and officials at BP 

had often been family friends, showing the inspectors’ true royalty was to BP, not to the 

inspecting agency or the community. Now, the community and the environment must pay for a 

lack of ethical commitment in oil rig inspecting officials.  

Businesses that do not use ethical practices may not only hurt their customers and the 

environment, but also themselves (Connor). In a study of 350 fraudulent companies, stock prices 

decreased about 17% in the two days after the fraud was exposed to the public. Frequently, the 

company must file for bankruptcy or remove themselves from a stock exchange. Given that 

many companies are able to make a profit without fraudulent practices, it makes more sense for 

businesses to maintain ethical practices and make a profit, rather than to lie and be forced to file 

for bankruptcy. 

In addition, unethical business practices will eventually cause the government to increase 

regulations, possibly creating a situation where “even the smallest detail of business life will be 

dependent upon federal regulation” (Anderson). People have already lost much trust in business, 

and a continuation of unethical business practices will undoubtedly end in the suffering of the 

businesses themselves. Some blame the recent stock market collapse on the loss of customers’ 

trust in business. As a group of Harvard MBA students has said, “The fault lines of the collapse 
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began in the hearts and minds of businesspeople who had lost their way, whose sense of mission 

and purpose in life had become stunted by fear, greed and narrow self-interest” (Anderson).  

Rebuttal of a Popular Argument 

Economist Milton Friedman is famous for his philosophy on business ethics. He believes 

the only obligation businesses have is to return a profit to shareholders or business owners and 

that businesses have no social responsibilities (Friedman). However, if all businesses had no 

ethical standards, customers would never be able to trust a company. People would be swindled 

out of all their money, so businesses would eventually be unable to sell anything. Businesses 

should be viewed as members of the community, having an ethical obligation to others in the 

community. Members in the community should not swindle each other for profits, but work 

together to make the community a better place. 

Imagine a community where no one felt any ethical or social obligation to anyone else. 

The community would become a terrible place to live. Common courtesy and looking out for one 

another would be ideas of the past. It is very important that businesses fulfill their role as a 

member of the community and fulfill their ethical responsibilities so that community members 

are happy. In return, happy customers spend more money, benefitting businesses.  

Conclusion 

Businesses have a responsibility to the people they serve to practice their business 

ethically. Customers pay money to businesses for a good or service, not to be swindled. 

Unethical business practices can harm people, the environment, and the businesses themselves. 

Fraudulent businesses are often forced to file for bankruptcy. Some may say the only obligation 

of a business is to make money, but I feel strongly that businesses can have a greatly negative 

effect on the whole world if businesses do not maintain ethical practices. Businesses are and 
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should be viewed as members of the community, and should maintain their ethical 

responsibilities to the people to make the community a better place. 
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Barbie: A Role Model for Unachievable Perfection 

In elementary school, I had two best friends named Danielle and Lindsay. We lived in the 

same neighborhood and were in the same classes in school. We constantly called each other on 

the phone to set up play dates, which usually consisted of eating Fruit Roll Ups, making some 

type of arts and crafts, and most importantly, playing Barbies. Any chance we got, we would 

play with our Barbies and make videotapes of their hypothetical adventures. Sure, Danielle and 

Lindsay were nice girls and they ate lunch with me at school, but there were much better reasons 

to be friends with these two girls. First, Danielle had the Barbie Dream House, complete with a 

pool and a working elevator. Lindsay, on the other hand, had the Malibu Barbie Beach House 

with the matching hot pink convertible. Seeing as the coolest Barbie item I had was the Belle 

Barbie from Beauty and the Beast, I made sure to stay good friends with Danielle and Lindsay 

for many years.  

 The Barbie doll produced by Mattel is a staple in every young girl’s life, from the doll to 

the Dream House to the convertible. Some toy stores have entire aisles devoted to Barbie and all 

of her colorful possessions. Approximately 90% of girls from the ages of three to ten years old 

own at least one Barbie doll and who knows how many accessories and outfits (Eaves, 2009). 

She is even an international sensation. According to Kershaw (2002), over one billion Barbie 

dolls have been sold in over 150 countries all over the world. What all of these young and easily 

influenced Barbie owners do not know is that Barbie is the epitome of unachievable perfection.  

Brief History of Barbie 

 It is difficult to discuss the controversy surrounding the Barbie doll without discussing 

how she came about. Ruth Handler invented the Barbie doll in 1959 and based her figure on a 
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German doll named Bild-Lilli that she saw overseas while traveling (Kahn, 2009). Eaves (2009) 

had the following to say on Barbie’s history: 

Handler discovered Bild-Lilli, a doll based on a saucy German cartoon character who 

pursued rich men and wore suggestive clothes. Bild-Lilli was originally sold in ‘tobacco 

shops, bars and adult-themed toy stores,’ writes Gerber, and given by adults to one 

another as gag gifts or ‘suggestive keepsakes.’ 

Yes, you read that correctly. The pink and perky Barbie doll that young girls, possibly even your 

daughters or nieces, have been playing with for decades was influenced and designed based on a 

suggestive adult toy. 

The Physical Aspect 

 In my opinion, the main problem with the Barbie doll concerns her physical appearance. 

A typical Barbie doll is 11.5 inches tall. She is built on a typical toy 1/6 scale, which means her 

measurements are 1/6 of a ‘normal’ adult. According to this scale, if Barbie were made into a 

real-life person, she would be five feet and nine inches tall. Her measurements would be the 

following: 36 inches (bust), 18 inches (waist) and 33 inches (hips). She would weigh 

approximately 100 pounds, and because of her rail-thin body, she would lack the 17 to 22 

percent body fat needed for a woman to menstruate (McDonough). Clearly, it is easy to see that 

these measurements are outlandish and nearly impossible to naturally find in the world, so why 

would Mattel use this as the representation of the typical woman? Kershaw (2009) said that one 

expert calculated that a woman's chances of having the same figure as Barbie were less than 1 in 

100,000 which implies that there is an extremely miniscule chance of having Barbie’s body type.  
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Since the naive and vulnerable minds of these young girls are exposed to rail-thin Barbie 

dolls, supermodels, and thin actresses, it is easy for one to infer the impact they can have on a 

child’s life. At any given point in a person’s life, there exist constant reminders of what America 

sees as thin and beautiful all around us in television, news, movies, etc. The media tells us that 

thin is attractive, and sadly, this concept is being passed down to America’s youth through the 

Barbie doll.  

Not surprisingly, Barbie’s anatomical build is not quite right either and has experienced 

some changes over the years. Since Barbie is supposed to be a life-like doll and role model, why 

doesn’t she have anatomically correct body parts? When Mattel started producing the Barbie in 

China, Mattel executives specifically requested that her breasts be smooth with no nipples 

(Eaves, 2009). Also, up until 2000, 41 years after she was invented, Barbie had underpants 

molded into the plastic on her body. The underwear was discontinued and in its place, Barbie 

received a belly button (Lee, 2004). It seems as if to spare itself some embarrassment, Mattel 

decided not to give Barbie any parts that actually signified her being a real woman, such as 

breasts with nipples or genitalia. They should have included some version of these anatomical 

parts on the Barbie doll in order for young girls to not be embarrassed or ashamed of themselves 

and be comfortable with their body. 

When a person thinks about girls striving to be thin and going to great lengths to do so, 

they cannot help but associate this thought with eating disorders. Eating disorders can come 

about for many reasons including an abnormally strong desire to be thin, a low self-esteem, 

distorted body image, and insecurity about yourself. Dobson analyzed a study based on the 
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connection between the Barbie doll and eating disorders. The results were astounding. Dobson 

(2006) summarized the following: 

This [study] demonstrates that it is not body-related information conveyed by dolls per se 

that has a direct impact on young girls’ body image, but by Barbie dolls specifically, 

which represent a distortedly thin body ideal. […] Barbie dolls could promote girls’ 

insecurity about their image, which in turn may contribute indirectly to insecurity and 

eating disorders later in life. 

The most alarming piece of information that I found to support this connection between Barbie 

and eating disorders is the Slumber Party Barbie of 1965. One of the accessories that came with 

this particular Barbie was a miniature-sized book entitled “How to Lose Weight” that contained 

advice for young girls on how to lose some extra pounds. One of the tips was “Don’t Eat” 

(McDonough). Mattel can deny all they want that Barbie does not promote an unhealthy image 

for girls, but when they create a Barbie like the Slumber Party Barbie of 1965, what is the world 

supposed to think? 

Barbie as a Woman 

 According to popular opinion, Barbie serves as an excellent role model for young girls. I, 

on the other hand, do not agree with this concept at all. As mentioned earlier, Barbie’s physical 

appearance is not that of a real woman. According to Lee (2004), Barbie and Ken, the male 

version of the Barbie, had a 43-year relationship without ever being married. I was confused 

when I heard this because when I was young, I was the proud owner of a Barbie that sported a 

wedding gown. The extended family of Barbie that was introduced all involved dolls that were 

much younger than her. For this reason, Mattel introduced these dolls as Barbie’s siblings. They 
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did so in order to avoid Barbie having illegitimate children and any possible controversy, seeing 

as she and Ken were never married (Lee, 2004).  

 The most common positive critique of the Barbie I hear from people is that she gives 

young girls the hope that they can grow up and be whatever they want to be. I can see how some 

people would see this as a positive, but in my opinion, it can also be seen as a negative. Because 

Barbie has had a large number of many different jobs, this could give young minds the 

impression that this is how life really works. One day, you can be a pediatrician. Next week, you 

can be a teacher. After that, an astronaut, and later, a Sea World trainer. Personally, I have 

played with all of these types of Barbies. While it is a nice idea to inspire girls, it is important to 

keep it realistic. 

When it comes to Barbie being unrealistic, it is important to mention the lifestyle she 

leads. I don’t know about you, but I do not know anyone who owns half of the possessions that 

Barbie does. She owns a Dream House complete with a working elevator, but she also has a 

Malibu Beach house with a matching hot pink convertible. She has had such a countless number 

of extravagant clothes, pools, cars, RV’s, and houses that it is hard to keep it all straight. So, on 

top of changing her career every month or so, Barbie is also one of the wealthiest people that I 

know. 

Along with the Slumber Party Barbie, Mattel made another unbelievably ridiculous doll, 

Teen Talk Barbie, which was put onto the market in 1992. Teen Talk Barbie was a talking doll 

that was randomly selected to play four out of 270 different phrases. One of these phrases was 

“Math class is tough.” The doll was released in July of 1992 and the phrase “Math class is 

tough” was discontinued by October. Although Mattel did not recall the Barbies, if a parent was 



Barbie: A role model  
 

 

6 

upset about the saying, they were able to exchange the doll for a new Teen Talk Barbie that did 

not utter these horrific words. (“Company news,” 1992) 

Recommendations 

In my opinion, Barbie’s body is the first thing that needs to change because it is the very 

first thing people notice about Barbie. Mattel needs to adjust her body frame by making it larger 

to represent a healthy woman. The ideal weight for a woman who is five feet and nine inches tall 

like Barbie is between 131 and 160 pounds (“Ideal weight,” 2009). As mentioned earlier, Barbie 

currently weighs only 100 pounds, which puts her at the very least, 30 pounds underweight. It is 

crucial that Barbie receives some serious “plastic surgery” to correct her body frame into 

something that the typical child and woman can relate to and be proud of before it is too late. 

Conclusion 

It is not very hard to see that the Barbie doll is a false representation of women in 

America and the epitome of unrealistic perfection. They lead young girls to believe that they can 

have it all–a thin, modelesque body, multiple houses, cars, and careers. These fronts that the 

Barbie puts on can have a damaging effects on the young girls who play with them, including 

low self-esteem, body issues, and possibly eating disorders.  
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Appendix A: Research Papers: Long and Short 

 

Teachers may wish to assign two versions of the research paper. One can be a short 

opinion piece written for a newspaper or other form of media. That paper will be due first. The 

other will be a long academic paper. 

Following are two research papers by Casey O’Brien. The first is a short opinion piece 

written for a newspaper; the other is a long academic paper written on the same topic. 

Students are allowed to use, unchanged, paragraphs and pages from the short opinion 

piece in their long academic paper. 
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To the Editor:  

Here is an opinion piece that I hope that you will publish. I am submitting it through e-mail so 

that you don’t have to retype it. To verify that I have indeed written this opinion piece, you may 

call me at (123)123-4567 during working hours. 

  

Late-Term Abortion: What Are We Fighting For? 

By Casey O’Brien (1,005 words) 

 Bombings, assassinations, protests and rallies. What’s the subject that has everyone up in 

arms? An unpopular presidency perhaps? Government upheaval? World War Three? No, no, all 

of the drastic public displays of angst mentioned above stem from the topic of abortion. As 

recounted in “The Last Abortionist,” an article written for “Esquire” by John H. Richardson, 

Doctor Warren Hern of Wichita, Kansas is the last late-term abortionist in America, and he has 

suffered through eight of his colleagues’ assassinations while he himself has lived under 

immense criticism and threatening violence for the past twenty-five years. Dr. Hern experienced 

the death of his sole remaining colleague, Dr. George Tiller, on May 31, 2009. Tiller was shot in 

the head while passing out church leaflets. This lifestyle of being subjected to constant criticism 

and threats is not uncommon to doctors who perform abortions. So what is all the drama about? 

Let’s take a look at the widely debated topic of late-term abortion. 

 Late-term abortion is the abortion of a pregnancy that is in the last stage of development, 

the third trimester. One of the main distinctions between a fetus that is in the early stages of 

development and one that is in the third trimester, is its ability to feel pain. Some Pro-Life 

advocates incorrectly argue that all forms of abortion are unethical and inhumane because the  
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unborn fetuses feel pain during the abortion process. However, as noted in “The Abortion 

Dilemma,” written by Pro-Choice activist Miriam Claire, before twenty-eight weeks of gestation 

the synaptic connections in the brain are not yet developed, and fetal movements are simply 

reflexes that do not indicate pain or thought. Claire supports her point with the analogy that 

“single cells also move, but that doesn’t mean that they think and feel pain.” So therefore 

abortion before the eighth month of pregnancy should not be regarded as inhumane because it 

does not cast cruel pain or suffering upon the unborn fetus. 

 After twenty-eight weeks of gestation, as a woman’s pregnancy is in the its third 

trimester, synaptic connections in the brain develop and the potential does arise for the fetus to 

experience pain during the abortion process. But is the possibility of inflicted pain enough to 

deem late-term abortions unethical and inhumane? Should we allow first- and second-trimester 

abortions, but ban third-trimester ones? I agree with Pro-Life advocates’ belief that unborn 

fetuses should not be subjected to pain or torture; however, what if a late-term abortion is 

necessary to protect the health of the woman pregnant with the fetus? Fetal abnormalities that 

develop during the third trimester can cause severe health risks for the woman carrying the fetus, 

and abortion is sometimes the safest option for the pregnant woman.  

 Instances in which late-term abortion would not be acceptable would be those cases in 

which a woman wants to have an abortion during the third trimester simply because she did not 

get around to having one during the first and second trimesters. Laziness and procrastination on 

the part of the pregnant woman should not be an acceptable reason for late-term abortion. As 

described in the “Esquire” article I mentioned earlier, Dr. Warren Hern performs third-trimester 

abortions only on women who have experienced extreme pregnancy complications and must  
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have an abortion to protect their own health. He takes on cases only of legitimate necessity and 

has turned down women he has found unsuitable for the procedure. In “The Last Abortionist” 

article, Dr. Hern describes why he refused to treat a woman: “She was raped. I'm sympathetic, 

but I can't risk my medical license for someone who just didn't get around to doing anything 

about it.” Doctor Warren Hern is very strict with his policy to not perform abortions on women 

who want to have late-term abortions because of their own procrastination. 

  Instances in which late-term abortion is acceptable are those cases in which a pregnancy 

complication or severe fetal abnormality is not discovered until the third trimester, and an 

abortion is necessary to protect the health of the pregnant woman. The “Esquire” article also tells 

the story of a woman who already had a young son, and after finding out she had a severe 

pregnancy complication with her second child, was afraid she wouldn’t survive to raise him. Dr. 

Hern was the only person able to perform her particular abortion, and he saved her life. After the 

woman’s procedure, she spoke of Dr. Hern: "Now I'm still recovering, and still sad and still 

mourning, and I realize how grateful I am that Dr Hern was able to take me under such quick and 

terrible circumstances. That's what gets me so upset. He's a doctor who is trying to help people. 

It's shocking that people want to hurt him." 

  So in the case of  Dr. Warren Hern, he is a doctor who performs late-term abortions only 

when it is imperative to the mother’s health, and helps to save the lives of women afflicted by 

dangerous fetal abnormalities, yet he is still terrorized by Pro-Life, anti-abortion groups. He, and 

many other doctors who perform abortions, live in fear for their own safety. This aggression and 

violence towards Pro-Choice supporters limits the number of abortion services available to 

women, and affects their ability to access services in the event of a legitimate pregnancy  
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emergency that requires late-term abortion. 

  I hope that you, as the reader, absorb the information in this piece with an open mind, 

and see the value of a Pro-Choice mentality. Being open to the idea of abortion, especially in 

cases of third-trimester emergency, does not make you a bad person or one who is not 

compassionate, as Pro-Life advocates like to project. Instead, it makes you more compassionate, 

because you are able to put yourself in the shoes of others and see that abortion is a reasonable, 

and sometimes necessary, alternative to motherhood that needs to be supported rather than 

attacked. 
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Professor Bruce 
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Late-Term Abortion: What Are We Fighting For? 

 Bombings, assassinations, protests and rallies. What’s the subject that has everyone up in 

arms? An unpopular presidency perhaps? Government upheaval? World War Three? No, no, all 

of the drastic public displays of angst mentioned above stem from the topic of abortion. As 

recounted in “The Last Abortionist,” an article written for Esquire by John H. Richardson, 

Doctor Warren Hern of Wichita, Kansas is the last late-term abortionist in America, and he has 

suffered through eight of his colleagues’ assassinations while he himself has lived under 

immense criticism and threatening violence for the past twenty-five years. Dr. Hern experienced 

the death of his sole remaining colleague, Dr. George Tiller, on May 31, 2009. Tiller was shot in 

the head while passing out church leaflets (Richardson). This lifestyle of being subjected to 

constant criticism and threats is not uncommon to doctors who perform abortions. So what is all 

the drama about? Let’s take a look at the widely debated topic of late-term abortion. 

 Late-term abortion is the abortion of a pregnancy that is in the last stage of development: 

the third trimester. One of the main distinctions between a fetus that is in the early stages of 

development and one that is in the third trimester, is its ability to feel pain. Some Pro-Life 

advocates incorrectly argue that all forms of abortion are unethical and inhumane because the 

unborn fetuses feel pain during the abortion process. However, before twenty-eight weeks of 

gestation the synaptic connections in the brain are not yet developed, and fetal movements are 

simply reflexes that do not indicate pain or thought (Claire 67). This can be supported with the  
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analogy that “single cells also move, but that doesn’t mean that they think and feel pain” (Claire 

67). So therefore abortion before the eighth month of pregnancy should not be regarded as 

inhumane because it does not cast cruel pain or suffering upon the unborn fetus. 

 After twenty-eight weeks of gestation, as a woman’s pregnancy is in the its third 

trimester, synaptic connections in the brain develop and the potential does arise for the fetus to 

experience pain during the abortion process. But is the possibility of inflicted pain enough to 

deem late-term abortions unethical and inhumane? Should we allow first- and second-trimester 

abortions, but ban third-trimester ones? I agree with Pro-Life advocates’ belief that unborn 

fetuses should not be subjected to pain or torture; however, what if a late-term abortion is 

necessary to protect the health of the woman pregnant with the fetus? Fetal abnormalities that 

develop during the third trimester can cause severe health risks for the woman carrying the fetus, 

and abortion is sometimes the safest option for the pregnant woman.  

 Instances in which late-term abortion would not be acceptable would be those cases in 

which a woman wants to have an abortion during the third trimester simply because she did not 

get around to having one during the first and second trimesters. Laziness and procrastination on 

the part of the pregnant woman should not be an acceptable reason for late-term abortion. As 

described in the Esquire article I mentioned earlier, Dr. Warren Hern performs third-trimester 

abortions only on women who have experienced extreme pregnancy complications and must 

have an abortion to protect their own health. He takes on cases only of legitimate necessity and 

has turned down women he has found unsuitable for the procedure. In “The Last Abortionist” 

article, Dr. Hern describes why he refused to treat a woman: “She was raped. I'm sympathetic, 

but I can't risk my medical license for someone who just didn't get around to doing anything  
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about it” (Richardson). Doctor Warren Hern is very strict with his policy to not perform 

abortions on women who want to have late-term abortions because of their own procrastination. 

  Instances in which late-term abortion is acceptable are those cases in which a pregnancy 

complication or severe fetal abnormality is not discovered until the third trimester, and an 

abortion is necessary to protect the health of the pregnant woman. The Esquire article also tells 

the story of a woman who already had a young son, and after finding out she had a severe 

pregnancy complication with her second child, was afraid she wouldn’t survive to raise him. Dr. 

Hern was the only person able to perform her particular abortion, and he saved her life. After the 

woman’s procedure, she spoke of Dr. Hern: “Now I'm still recovering, and still sad and still 

mourning, and I realize how grateful I am that Dr Hern was able to take me under such quick and 

terrible circumstances. That's what gets me so upset. He's a doctor who is trying to help people. 

It's shocking that people want to hurt him” (Richardson). 

  So in the case of Dr. Warren Hern, he is a doctor who performs late-term abortions only 

when it is imperative to the mother’s health, and helps to save the lives of women afflicted by 

dangerous fetal abnormalities, yet he is still terrorized by Pro-Life, anti-abortion groups. He, and 

many other doctors who perform abortions, live in fear for their own safety. This aggression and 

violence towards Pro-Choice supporters limits the number of abortion services available to 

women, and affects their ability to access services in the event of a legitimate pregnancy  

emergency that requires late-term abortion. 

 The lack of abortion resources and the immense pressure and criticism from Pro-Life 

supporters that is put on women considering abortion can compromise the safety and health of  
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these women. Many Pro-Life supporters feel that they are doing the right thing by fighting to 

have abortion clinics closed and by terrorizing abortionists out of their practice because they 

believe that if clinics are shut down it will stop women from having abortions. However, this 

theory has been proven untrue because when safe, legal abortion resources are taken away from 

women, they simply are forced to turn to illegal, and usually more dangerous, abortion practices. 

When an abortion is performed legally, it is a safe procedure. “Infection rates are less than one 

percent, and fewer than 1 in 100,000 deaths occurs from first-trimester abortions. Abortion is 

safer for the mother than carrying a pregnancy to term” (“Abortion - Types, Preparation”). Yet of 

the estimated 30-50 million abortions that are performed annually worldwide, 10-20 million of 

them are performed illegally. So, roughly one-third of abortions worldwide are done illegally, in 

dangerous settings; and they also result in 13% of all deaths among pregnant women yearly 

(“Abortion - Types, Preparation”). 

 This was the case of a high school senior from Indiana who died due to a “botched illegal 

abortion in an attempt to circumvent the state’s parental consent law” (Coburn 97). Although the 

girl could have went to the courts and asked for special permission to have an abortion without 

her parents’ consent, she was deterred by the judge for her case who was “notorious for denying 

abortion rights to minors” (Coburn 97), and instead sought an illegal abortion to keep from 

disappointing her parents. The young girl “sacrificed safety for privacy and paid the ultimate 

price,” her own life (Coburn 97). 

  The same legal and moral restrictions that were present in the case of the Indiana 

teenager are also present in late-term abortion. Currently under U.S. federal law, a woman’s right  
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to an abortion “is not absolute and it must be balanced against the state's legitimate interest in 

protecting both the health of the pregnant woman and the developing human life” (Jacobson). 

This means that as a fetus matures, and becomes able to sustain itself outside of the womb, states 

gain the ability to place restrictions on third-trimester abortions, except “when necessary to 

preserve the woman's life or health” (Jacobson). States often do severely restrict access to late-

term abortions, and keep women with legitimate reasons for having an abortion, such as severe 

fetal abnormalities, from obtaining one.  

 Third-trimester abortions are also often portrayed as being morally wrong. For example, 

when trying to pass the Partial-Birth Abortion Act, which would ban third-trimester abortion, 

Pro-Life advocates referred to late-term abortion as “murdering babies,” called doctors 

“executioners,” and talked lightly as if “women carried their pregnancies for 36 weeks and then 

decided, ‘oops, I changed my mind.’ As if doctors performed such treatments ‘on demand’” 

(Goodman 79-81). Pro-Life propaganda often blurs the unchanging fact that third-trimester 

abortions occur very rarely and are sometimes the only option available to save the life of a 

pregnant woman. 

 The mental health of women who have had late-term abortions is also affected by the 

harsh criticisms of Pro-Life supporters. Abortion is a very emotional experience for most 

women, and many of them encounter lowered states of mental health during the process. Studies 

have shown that “in countries where legal abortion is restricted, many unwanted pregnancies are 

carried to term,” and that “attempting an unsuccessful abortion may influence women’s mental 

health” (Ludermir 1467).  It has also been demonstrated that women in their third trimester of  
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pregnancy who wanted or had attempted an abortion had a high prevalence of depression and 

anxiety (Ludermir 1467). These same kinds of common mental disorders such as depression and  

anxiety can also be found in women dealing with a late-term abortion. According to Mira Dana, 

a psychotherapist at the Women’s Therapy Centre in London and a post-abortion counselor, after 

an abortion women typically experience a wide range of emotions; varying from feelings of 

relief, loss, anger, detachment, depression, a fear of sexuality, and guilt (Claire 17-18). The high 

prevalence of mental health issues is a serious risk for women who go through late-term 

abortion. Because of this, it is very important that women in these situations are not criticized 

and made to feel worse about themselves, and that they have access to post-abortion counseling 

and psychological services. 

 The issue of late-term abortion is highly debated because of the viability of the fetus, or 

ability to sustain itself outside of the uterus, that occurs in the third trimester of a pregnancy. Pro-

Life supporters argue that this viability is a “trump all” reason why late-term abortion should be 

illegal, because of the advanced development of the fetus. This may be true in the case of a 

pregnant woman who wants a third-trimester abortion simply because of her own laziness and 

procrastination; however, sometimes a pregnancy complication or severe fetal abnormality is not 

discovered until the third trimester, and an abortion is necessary to protect the health of the 

pregnant woman. For this reason, women need to have access to safe, legal abortion and 

counseling services. If all forms of late-term abortion are deemed illegal, it will put women’s 

health at risk, and infringe upon their right to control of their own body. This argument is 

illustrated in the quote below from a 1995 article that was featured in the Los Angeles Times 

regarding legislation proposed to make all third-trimester abortion illegal: 
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 Legislation . . . to ban late-term abortion procedures will once again 

jeopardize a woman’s right to choose the outcome of her life. A minute 

percentage of abortions take place in the third trimester, and these occur only 

when the woman is in danger of losing her life or there are severe anomalies in 

the fetus. Chip away at the right to choose an abortion and sooner than we think, 

women . . . will have no safe options available. Fewer doctors are willing to risk 

their lives to serve women’s health clinics and with good reason: Terrorist 

activities have paralyzed places that used to be safe havens for women for whom 

pregnancy was not desirable or sustainable. This legislation will embolden anti-

choice activists in their relentless efforts to overturn Roe vs. Wade. (Stern) 

Rabbi Stern needed a late-term abortion after discovering that the baby she was carrying had no 

brain and its organs were outside its body (Stern). 

In order to protect women’s rights and their physical and mental well-being, we must 

take a stand against anti-abortion terrorism, and see through the false information often presented 

in Pro-Life propaganda. We need to fight to keep women who must have late-term abortions 

from being targets of abusive criticism, and also to keep late-term abortionists from living in 

constant fear for their own safety, as many abortionists like Dr. George Tiller do now. We must 

do this because late-term abortion is sometimes the only option to save a woman’s life in the 

event of a complicated pregnancy. I hope that you, as the reader, can look past the controversy of 

this topic, and see the value of a Pro-Choice mentality when it comes to late-term abortion. 

Being open to the idea of abortion, especially in cases of third-trimester emergency, does not  
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make you a bad person or one who is not compassionate, as Pro-Life advocates like to project. 

Instead, it makes you more compassionate, because you are able to put yourself in the shoes of  

others and see that late-term abortion is a reasonable, and sometimes necessary, alternative to 

motherhood that needs to be supported rather than attacked. 



 

 

O’Brien 9 

Works Cited 

"Abortion - Types, Preparation and Procedure Information on EMedicineHealth.com."  

 E-Medicine Health. Web. 15 Nov. 2010. 

Claire, Miriam. The Abortion Dilemma: Personal Views on a Public Issue. New York: Insight 

Books, 1995. Print. 

Coburn, Jennifer. “Parental Consent Laws Are Harmful to Teens.” Abortion. Ed. Tamara Roleff. 

San Diego: Greenhaven Press, 1997. 96-99. Opposing Viewpoints. Ser. 

Goodman, Ellen. “Late-Term Abortion Should Not Be Banned.” Abortion. Ed. Tamara Roleff. 

San Diego: Greenhaven Press, 1997. 78-81. Print. Opposing Viewpoints. Ser.  

Jacobson, Jodi. "Late-term Abortions: Facts, Stories, and Ways to Help." RHRealityCheck.org 

Reproductive Health Information, News, Commentary and Community. 2 June 2009. 

Web. 14 Nov. 2010. 

Ludermir, A. B., et al. "Common Mental Disorders in Late Pregnancy in Women Who Wanted 

or Attempted an Abortion." Psychological Medicine 40.9 (2010): 1467-1473. Academic 

Search Complete. Web. 14 Nov. 2010. 

Richardson, John H. "The Last Abortionist." The Observer. 24 Jan. 2010. Web. 14 Nov. 2010. 

Stern, Shira. “Chipping Away at a Woman’s Rights.” Los Angeles Times. 30 October 1995. 

Print. 

 

 



 

 

Appendix C: Works by David Bruce (1954- ) 
 
 

Author: Discussion Guides Series 
 

Dante’s Inferno: A Discussion Guide 
Dante’s Paradise: A Discussion Guide 

Dante’s Purgatory: A Discussion Guide 
Forrest Carter’s The Education of Little Tree: A Discussion Guide 

Homer’s Iliad: A Discussion Guide 
Homer’s Odyssey: A Discussion Guide 

Jane Austen’s Pride and Prejudice: A Discussion Guide 
Jerry Spinelli’s Maniac Magee: A Discussion Guide 

Jerry Spinelli’s Stargirl: A Discussion Guide 
Jonathan Swift’s “A Modest Proposal”: A Discussion Guide 
Lloyd Alexander’s The Black Cauldron: A Discussion Guide 
Lloyd Alexander’s The Book of Three: A Discussion Guide 

Mark Twain’s Adventures of Huckleberry Finn: A Discussion Guide 
Mark Twain’s The Adventures of Tom Sawyer: A Discussion Guide 

Mark Twain’s A Connecticut Yankee in King Arthur’s Court: A Discussion Guide 
Mark Twain’s The Prince and the Pauper: A Discussion Guide 

Nancy Garden’s Annie on My Mind: A Discussion Guide 
Nicholas Sparks’ A Walk to Remember: A Discussion Guide  

Virgil’s Aeneid: A Discussion Guide 
Virgil’s “The Fall of Troy”: A Discussion Guide 

Voltaire’s Candide: A Discussion Guide 
William Shakespeare’s 1 Henry IV: A Discussion Guide 

William Shakespeare’s Macbeth: A Discussion Guide 
William Shakespeare’s A Midsummer Night’s Dream: A Discussion Guide 

William Shakespeare’s Romeo and Juliet: A Discussion Guide 
William Sleator’s Oddballs: A Discussion Guide 

(Oddballs is an excellent source for teaching how to write autobiographical essays/personal narratives.) 
 

 
Author: Philosophy for the Masses Series 

 
Philosophy for the Masses:  

Interesting Philosophical Arguments About Ethics  
Philosophy for the Masses:  

Interesting Philosophical Arguments About Metaphysics and More  
Philosophy for the Masses:  

Interesting Philosophical Arguments About Religion 
 
 



 

 

Author: Additional Free Downloads for Teachers & Students 
 

Free Mark Twain Anecdotes: Large Print Edition 
How to Manage Your Money: A Guide for the Non-Rich 

How Do I Write a Resume, List of References, and Cover Letter? 
How Can I Write My Own Anecdote Books? 

How Do I Write Humor and Satire? 
Teaching Problem-Solving: A Fun Activity 

How to Teach the Autobiographical Essay Composition Project 
Composition Project: Writing an Argument Paper 

Composition Project: Writing an Autobiographical Essay 
Composition Project: Writing an Evaluation or Review 

Composition Project: Writing a Manual 
Composition Project: Writing A Media Opinion Essay 

Composition Project: Writing an On-the-Job-Writing Interview Report 
Composition Project: Writing a Famous Plagiarist Report 
Composition Project: Writing a Problem-Solving Letter 

Composition Project: Writing a Progress Report 
Composition Project: Writing a Proposal for a Long Project 

Composition Project: Writing a Research Paper 
Composition Project: Writing a Resume, List of References, and Job-Application Letter 

Composition Project: Writing a Set of Instructions 
Free Writing Handouts 

Free Writing Handouts with Anecdotes 
Free Writing Handouts with Anecdotes, Volume 2 
Free Writing Handouts with Anecdotes, Volume 3 

Writing Tips: How to Write Easier and Better 
 
 



 

 

 Appendix D: Some Books by David Bruce 
250 Anecdotes About Religion 

250 Anecdotes About Religion: Volume 2 

The Coolest People in Art: 250 Anecdotes 

The Coolest People in the Arts: 250 Anecdotes and Stories 

The Coolest People in Books: 250 Anecdotes 

The Coolest People in Comedy: 250 Anecdotes 

Don’t Fear the Reaper: 250 Anecdotes 

The Funniest People in Art: 250 Anecdotes 

The Funniest People in Books: 250 Anecdotes 

The Funniest People in Books, Volume 2: 250 Anecdotes 

The Funniest People in Books, Volume 3: 250 Anecdotes 

The Funniest People in Comedy: 250 Anecdotes 

The Funniest People in Dance: 250 Anecdotes 

The Funniest People in Families: 250 Anecdotes 

The Funniest People in Families, Volume 2: 250 Anecdotes 

The Funniest People in Families, Volume 3: 250 Anecdotes 

The Funniest People in Families, Volume 4: 250 Anecdotes 

The Funniest People in Families, Volume 5: 250 Anecdotes 

The Funniest People in Families, Volume 6: 250 Anecdotes 

The Funniest People in Movies: 250 Anecdotes 

The Funniest People in Music: 250 Anecdotes 

The Funniest People in Music, Volume 2: 250 Anecdotes 

The Funniest People in Music, Volume 3: 250 Anecdotes 

The Funniest People in Neighborhoods: 250 Anecdotes 

The Funniest People in Relationships: 250 Anecdotes 

The Funniest People in Sports: 250 Anecdotes 

The Funniest People in Sports, Volume 2: 250 Anecdotes 

The Funniest People in Television and Radio: 250 Anecdotes 

The Funniest People in Theater: 250 Anecdotes 



 

 

The Funniest People Who Live Life: 250 Anecdotes 

The Funniest People Who Live Life, Volume 2: 250 Anecdotes 

The Kindest People Who Do Good Deeds, Volume 1: 250 Anecdotes 

The Kindest People Who Do Good Deeds, 

Volume 2: 250 Anecdotes 

Maximum Cool: 250 Anecdotes 

The Most Interesting People in Movies: 250 Anecdotes 

The Most Interesting People in Politics and History: 250 Anecdotes 

The Most Interesting People in Politics and History, Volume 2: 250 Anecdotes 

The Most Interesting People in Politics and History, Volume 3: 250 Anecdotes 

The Most Interesting People in Religion: 250 Anecdotes 

The Most Interesting People in Sports: 250 Anecdotes 

The Most Interesting People Who Live Life: 250 Anecdotes 

The Most Interesting People Who Live Life, Volume 2: 250 Anecdotes 

Nadia Comaneci: Perfect Ten 

Resist Psychic Death: 250 Anecdotes 

 


